Experiential Counterpartsof Test-Indicated Disillusionment
During Freshman Adjustment to College

Robert W. Baker and Ki mL. Schultz, Clark Ursversity

Earlier research has shown that matriculating fresh-
men — on average--expect more from themselves in ca-
pacity for adjusting to college than they subsequently
realize. Individual differences in occurrence of this
disillusionment have been demonstrated to have impor-
tant behavioral correlates. The present study extends
that research through exploration of experiential coun-
terparts of differences in occurrence of the disillusion-
ment. Implications of the findings for testing, inter-
vention, and research are discussed.

Over the past 15 years considerable research
concerning adjustment to college has employed
the Student Adaptation to College Question-
naire (SACQ) (Baker, 1992; Baker & Siryk,
1989). One of the first articles reporting re-
search with the SACQ (Baker & Siryk, 1984)
cited two prospective uses for it: (a) as a source
of dependent variables in studies of determi-
nants of adjustment to college and (b) as a
means of identifying for remedial intervention
students experiencing difficulty adapting to col-
lege. The bulk of relevant research to date, in
addition to establishing the SACQ’s psycho-
metric properties, has concerned the role of
personal and environmental factors in deter-
mining effectiveness of adjustment. But there
have also been studies pertinent to more prac-
tical issues, such as individual assessment and in-
tervention (Baker & Siryk, 1986; Mendelowitz,
199011991). The present article spans both uses
of the SACQ, with emphasis on the latter be-
cause this research involves interviews focusing
on adjustment.

The Anticipated Student Adaptation to Col-
lege Questionnaire (ASACQ) (Baker, McNeil, &
Siryk, 1985; Baker & Schultz, 1992) is an adap-
tation of the SACQ. The ASACQ provides a
means of measuring students' expectations re-
garding their adjustive capacity for the transi-
tion to college. The ASACQ, like the SACQ, has
been used fruitfully in research concerning de-
terminants of adjustment to college and in stud-
ies having implications for individual assessment
and intervention. The present study employs
the ASACQ as well as the SACQ and uses the

two together in a way that both promotes un-
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derstanding of adjustment to college and has
clear practical implications.

This, then, is the broad context for the pre-
sent study — including attempts to better under-
stand adjustment to college and attempts to fa-
cilitate the adjustment, with both attempts
employing questionnaires developed for the
purpose. But there is aso a narrower and more
immediate context.

An earlier study showed that matriculating
freshmen at two colleges expected more from
themselves in capacity for adjustment to college
(as measured prematriculation by the ASACQ)
than they subsequently realized (as measured
postmatriculation by the SACQ), at least in cer-
tain aspects of the adjustment (Baker et al.,
1985). This disillusionment was seen in academ-
ic and social adjustment and on an index of
overall adjustment but not in personal-emotion-
al adjustment. ("' Personal-emotional adjustment"
is defined here as sense of psychological and
physical well-being). In institutional attachment/
goal commitment the disillusionment occurred
at only one of the two colleges employed in the
study.

These findings have been repeated with con-
siderable consistency at three other institutions
(Cooper & Robinson, 1988; Gerdes, 1986;
Plaud, Baker, & Groccia, 1986). Table 1 pres-
ents percent changes from ASACQ to SACQ
scores for the five institutions involved. At all
five institutions there are statistically significant
declines in academic, social, and overall adjust-
ment scores and at three of the five institutions
in institutional attachment scores. The direction
of change in personal-emotional adjustment is
more typically toward a postmatriculation in-
crease, though statistically significant only in
one instance. But there is also a statistically sig-
nificant decline in another instance.

These dataimply that "average™ freshmen ex-
perience a fairly general disillusionment with
their adjustive capacity. But, as reported by
Baker et al. (1985), not dl students manifest the
disillusionment. For some the postmatriculation
adjustment level is approximately what they had
predicted prematriculation, and for othersit is
even higher.
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TABLE 1
Percent Change From Prematriculation Expectations Regarding Adjustive Capacity to
Postmatriculation Actual Adjustment to College!

Worcester University
Adjustment Clark Holy Cross  Polytechnic  of Missouri  University
Area University2 College2 Institute3 at Rollat of Oregon5
(N=185 (N=123) (N=262) (N=247) (N=112)
Academic —7.5%* I -7 4r= = | 4.0== LR
Social — 8.6%* 4= H.pee — B %= - §.g**
Personal-Emotional t18 F 1.8 +0.2 ~ §.1e* + 114"
Attachment —5.7%x* S.fwn £ e = 1.7
Overal —5.4%* 4= ] - B.G** = 21"
*s = < 0§ o= < )]

1Percent change in scores from the Anticipated Student Adaptation to College Questionnaire to the

Student Adaptation to College Questionnaire

2Baker et al., 1985; 3Plaud et a., 1986; 41Cooper & Robinson, 1988; 5Gerdes, 1986.

Baker et al. (1985) went a step further and ex-
amined the relation between individual differ-
ences in thisdisillusionment and adjustment-rel-
evant behaviors. They found that disillusioned
students (@) performed less well academically,
(b) were more likely to be known to a campus
psychological services center, (c) had a higher
rate of withdrawal from college, and (d) were
less likely to graduate on time-than nondisillu-
sioned students. Six years postmatriculation the
graduation rate was 55% for disillusioned stu-
dents and 86% for nondisillusioned students
(Baker, 1992).

Similarly, Gerdes (1986) found that disillu-
sioned freshmen had a lower level of academic
performance and a higher rate of withdrawal
than nondisillusioned students. As a new find-
ing, Gerdes reported that disillusioned students
described themselves as having less overall satis-
faction with the college experience.

Thus, it was clear that variations in self-re-
ported degree of realization of expectations re-
garding one's adjustive capacities had important
behavioral consequences. But neither Baker et
a. (1985) nor any subsequent investigators have
systematically explored the experiential counter-
parts {e.g., thoughts and feelings) of the differ-
ences in disillusionment. An earlier-mentioned
finding by Baker et al., that disillusioned stu-
dents are more likely to be known to a campus
psychological services center, implies awareness
of distress, as does Gerdes' (1986) finding that
such students are less satisfied with the college
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experience. The present study was designed to
gather data to address the issue moredirectly.

More specifically, we wanted to know whether
the thoughts and feelings of freshmen— as they
anticipate and then negotiate the transition to
college— are consistent with scores from ques-
tionnaires designed to measure such variables.
We were especially interested in experiential
counterparts of score patterns indicating differ-
ences in degree of realization of prematricula-
tion expectations regarding adjustive capacities.
Affirmative data (a) would provide further evi-
dence that the questionnaires are indeed meas-
uring what they are intended to measure and
(b) could have implications for use of the ques-
tionnairesin interventions with students. For
example, persons who work with students could
be assured that test-indicated differences in de-
gree of realization of prematriculation expecta-
tions (a) are meaningful to the students, (b) have
important implications not only for students' be-
havior but also for their experiential world, and
(c) might be a basis for remedial discussion and
planning with students.

Method
Subjects

The participants in this study were 40 first-
time freshmen (11 men and 29 women) attend-
ing Clark University, a smal libera arts institu-
tion in central New England. Our selection
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process began the summer prior to matricula-
tion when the entire entering class was sent the
ASACQ. It was completed and returned by 291
of the 451 members of the class. Eight weeks
postmatriculation those who had returned the
ASACQ were sent the SACQ. The 190 fresh-
men who returned both the ASACQ and SACQ
formed a pool of potential participants for the
present study.

Two groups were identified. One comprised
students who showed substantial decline from
their ASACQ-measured prematriculation ex-
pectations to their SACQ-measured
postmatriculation adjustment (i.e., "disillu-
sioned," n = 21). The other comprised students
who either showed no substantial decline or had
adjusted better than they expected (i.e., “non-
disillusioned,” n = 21). The particular criteria
for inclusion in these two groups will be pre-
sented in the Materialssection below.

Of the 21 members of each group, 20 accept-
ed invitations for interviews and were the sub-
jects for this study. The disillusioned group in-
cluded 4 men and 16 women; the
nondisillusioned group included 5 men and 15
women.

Materials

The SACQ (Baker & Siryk, 1989) is a Likert-
type self-report scale consisting of 67 statements
that address aspects of the college experience
and itsdemands. Respondents are asked to indi-
cate on a 9-point scale the degree each state-
ment applies to them, in effect providing a self-
evaluation of how wdl the student is adjusting
to college.

The SACQ yields an overall adjustment score
(i.e., Full Scale) and scores for four subscales
pertaining to different aspects of adjustment to
college. An Academic Adjustment subscale con-
tains 24 items referring to educational demands
(e.g., “1 am finding academic work at college
difficult"). A Socia Adjustment subscale has 20
items relevant to interpersonal-societal demands
(e.g.,"'| am meeting as many people and making
as many friends as 1 would like at college™).
Physical and psychological feeling states are ad-
dressed by 15 items that constitute a Personal-
Emotional Adjustment subscale (e.g., | have
been feeling tense and nervous lately™). And an
Institutional Attachment/Goal Commitment
subscale consists of 15 items relating to feelings
about being in college in general (e.g., | am
pleased now about my decision to go to college™)
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and being at the college of attendance in partic-
ular (e.g., "I wish | were at another college or
university"). No overlap of items occurs on the
Academic, Social, and Personal-Emotional Ad-
justment subscales, but the Attachment subscale
contains 8 items from the Socia Adjustment
subscale and 1 from the Academic Adjustment
subscale. Higher scores indicate better adjust-
ment.

Each of the four subscales has clusters of re-
lated items, each cluster concerned with a dif-
ferent facet of the area addressed bv the sub-
scale as a whole. These clusters formed the basis
for interview topicsin the present study and are
listed here to facilitate later description of the
interview schedule:

Academic Adjustment subscale:

(a) mativation for being in college and doing

college work

(b) translation of that motivation into actual

academic effort

(c) the effectivenessof the effort expended

(d) satisfaction with the academic environ-

ment
Socia Adjustment subscale:

(a) extent and success of socia activitiesand

functioning in general

(b) involvement and relationships with other

persons on campus

(c) dedling with being avay from home, fami-

ly, and friends

(d) satisfactionwith the social environment
Personal-Emotional Adjustment subscale:

(a) sense of psychologica well-being

(b) sense of physical well-being
Attachment subscale:

(a) satisfactionwith being in collegein gener-

a

(b) satisfaction with being at the college pres-

entlv enrolled in

Considerable information concerning the reli-
ability and validity of the SACQ has been pre-
sented elsewhere (Baker, 1992; Baker & Siryk,
1989).

As stated earlier, the ASACQ is a modifica-
tion of the SACQ. The ASACQ items are the
roots or stems of the SACQ items with the add-
ed prefix "l expect" and some changes in tense
and deletions of words that in the SACQ serve
to orient the student toward responses relevant
to the present or the immediate past. For exam-
ple, the SACQ item "Recently | have had trou-
ble concentrating when 1 try to study" becomes
on the ASACQ "I expect to have trouble con-
centrating when | try to study." Subjects are

i¥
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asked to project themselves halfway into the
first semester and respond to the items as they
expect they will at that time, based on their
knowledge of themselves in similar situations
and of the university they are entering.

Internal consistency reliability for the ASACQ
is consonant with that for the SACQ. In five ad-
ministrations of the ASACQ at different institu-
tions, coefficient alphas ranged from .77 to .88
on the Academic Adjustment subscale, .84 to .92
on the Social Adjustment subscale, .73 to .81 on
the Personal-Emotional Adjustment subscale,
.79 to .88 on the Attachment subscale, and .90
to .94 on the Full Scale (Baker et al., 1985;
Cooper & Robinson, 1988; Gerdes, 1986; Plaud
et al., 1986).

Procedure

Subjects were assigned to disillusioned and
nondisillusioned groupsin the following man-
ner. T o beéligible for either group, individuals

could not have any ASACQ score (i.e., subscale
or Full Scale) of — 1.00 standard deviation or
lower. To be assigned to the disillusioned
group, a student had to have a 10% or greater
drop from ASACQ to SACQ on the Full Scale
and a 15% or greater drop on at least one sub-
scale. Furthermore, these students could not
have an increase of more than 5% on any sub-
scale. T o be assigned to the nondisillusioned
group, students could have a drop no larger
than 5% or no change or a score increase.

Asseen in Table 2, the disillusioned and non-
disillusioned groups showed no statistically sig-
nificant differences in ASACQ scores, indicating
approximately the same prematriculation expec-
tation levels. As seen in Table 3, however, and
as would be expected because of the way the
groups were selected, there are statistically sig-
nificant differences between the groups on all
SACQ variables.

Interviews with members of both groups
began soon after the start of the secdnd se-

TABLE 2
Scores With t Testsfor Disillusioned(n = 20) and Nondisillusioned(n = 20) Groupson
the Anticipated Student Adaptation to College Questionnaire

Personal -
Academic Emotional Institutional
Adjustment Adjustment Adjustment Attachment Full
Subscale Subscale Subscale Subscale Scale
Group M SD M SD M SD M SD M SD
Disillusioned 167.0 182 1509 155 951 121 1194 85 4770 431
Nondisillusioned 1619 151 1492 124 974 127 1156 112 4705 33.0

t 0.97
P ns

0.60 1.19 0.53
ns ns mis

TABLE 3
Scores With t Testsfor Disillusoned(n = 20) and Nondisillusoned(n = 20) Groupson
the Student Adaptation to CollegeQuestionnaire

Personal -

Academic Emotional Institutional

Adjustment  Adjustment Adjustment Attachment Full

Subscale Subscale Subscale Subscale Scale
Group M SD M SD M SD M SD M SD
Disillusioned 1332 230 1141 233 767 143 964 145 3784 44.0
Nondisillusioned 1794 179 1594 94 1082 136 1256 6.9 5154 34.2

t 7.09%* 8.07** 7.19%* 8.15%* 10.99**

*¥p < 0]
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mester. At the time of the interview the inter-
viewer was unaware of the student's disillu-
sioned/nondisillusioned status.

At the beginning of the interview students
were asked to think back to the preceding sum-
mer when they had filled aut the ASACQ and
to recall the thoughts, feelings, and expectations
they had at that time concerning the impending
transition to college. While students were in this
mind-set, the interviewer asked for ratings on a
9-point scale for a series of 12 questions con-
cerning prematriculation thoughts, feelings, and
expectations, with higher ratings indicating
more favorable expectations. The content of the
12 questions corresponded to the ASACQ/
SACQ subscale item clusters described above.
Thus, in relation to academic adjustment, stu-
dents were asked to give a rating for how moti-
vated they had expected to be for college and
for doing college work, and then to givea rating
for how wdl they had expected to translate that
motivation into academic effort, and so on for
the remaining 10 item clusters from the four
subscales. This constituted an oral retrospective
administration of an abbreviated ASACQ.

After the retrospective prematriculation rat-
ings had been elicited, students were asked to
remember the middle of the first semester when
they had filled out the SACQ and to try to re-
capture their thoughts and feelings at that time.
They were asked to rate retrospectively their ac-
tual adjustment for that time in relation to the
same item-cluster-based questions described
above. Thisconstituted an oral retrospective ad-
ministration of an abbreviated SACQ.

We used these means in an attempt to deter-
mine whether students were aware of their pre-
and postmatriculation statuses, especialy in in-
stances where disillusionment had occurred.
The scores employed in statistical analyses of
these interview data were the sums of ratings
for the item-cluster-based questions within each
subscale for the pre- and postmatriculation " ad-
ministrations”" separately.

Resultsand Discussion
Reliability

The reliability of the ASACQ and SACQ in
the present study was assessed by means of co-
efficient alpha computed for the original Sam-
ples( N= 291 for the ASACQand N = 190 for
the SACQ). The values for the two question-
naires, respectively, were .86 and .88 for the Ac-
ademic Adjustment subscale, .90 and .90 for the
NACADA Journal
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Social Adjustment subscale, .80 and .83 for the
Personal-Emotional Adjustment subscale, .84
and .88 for the Attachment subscale, and .94
and .94 for the Full Scale. These values are con-
sistent with those obtained in earlier studies (cf.
ASACQ alpha ranges in the Materials section of
this paper and SACQ alphas in Baker & Siryk,
1989).

Data from the present study also provide fur-
ther evidence of consistency in ASACQ/SACQ
score patterns as group effects discussed above
and summarized in Table 1. The percent
changes from the ASACQ to the SACQ in the
new data are remarkably similar in both magni-
tude and pattern to the changes cited for a Sam-
ple ten years earlier at the same institution. The
percent changes for the present study are (a)
Academic Adjustment —7.1%, (b) Social Adjust-
ment —10.0%, (c) Personal-Emotional Adjust-
ment +1.5%, (d) Attachment —5.4%, and Full
Scale - 5.6% (all changes p < .Ol except for
personal-emotional adjustment).

Retrospective Pre- and Postmatriculation
Ratings Made During Interview

A basic purpose of this study is to examine
the relation between (a) the thoughts and feel-
ings of students regarding their anticipated and
actual adjustment to college and (b) measures of
those two adjustment variables. One way to do
this is simply to correlate the retrospective rat-
ings taken during interview with the ASACQ
and SACQ scores.

Keep in mind that the interview ratings are
based on recall of states of mind that existed
months earlier. For ratings regarding pre-
matriculation status, the elapsed time from
point of interest to the interview could be as
much as eight months. For ratings regarding
postmatriculation status, it could be three or
four months. With such time spans there may
be several kinds of memory impairment that
reduce correlations below what would be ex-
pected if the elapsed time were less.

It should also be kept in mind that the man-
ner of administration and specific contents of
the ASACQ and of the abbreviated oral form
differ, which also would reduce correlational
values.

Neverthel ess, some correspondence is ex-
pected between what the student recalls and
ASACQ/SACQ scores. More specificaly, there
should be positive correlations (a) between the
interview retrospective ratings for prematricula-
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tion status and the relevant ASACQ subscales
and (b) between the ratings for postmatricula-
tion status and the SACQ subscales.

Correlations between the ASACQ Academic
Adjustment, Social Adjustment, Personal-
Emotional Adjustment, and Attachment sub-
scales and the corresponding interview ratings
for prematriculation status were, respectively,
.37, .49, 43, and .33 (n = 40, dl p < .05, one-
tailed test). Correlations between the SACQ sub-
scales and interview ratings for postmarricula-
tion status, in the same order as above, were .72,
.74, .28, and .68 (n = 40, all p < .05, one-tailed
test).

These correlations provide evidence of ex-
pected experiential counterparts of ASACQ and
SACQ scores. The considerably more robust
values for postmatriculation adjustment status
than for prematriulation expectations in three
of the four comparisons are likely due to the
shorter time between the SACQ administration
and the interview than between the ASACQ ad-
ministration and the interview.

Another correlational analysis concerning the
relation between interview ratings and question-
naire data employed change scores expressed in
percentages (prematriculation score minus
postmatriculation score divided by the former,
with a constant added to eliminate negative
numbers). Correlations were run between
change from ASACQ to SACQ scores and
change from interview prematriculation ratings
to interview postmatriculation ratings, with the
expectation that there would be correspondence
between the two sets of scores. The correlations
for academic and socia adjustment and for in-
stitutional attachment were, respectively, .55,
47,and .67 (n = 40, al p < .01, one-tailed test).
The correlation for personal-emotional adjust-
ment was not significant.

The foregoing analyses indicate that there is
indeed correspondence between students' expe-
riential worlds and ASACQ/SACQ scores. A
more basic question for the study, however, is
whether there are differential score patterns in
the interview retrospective ratings of pre- and
postmatriculation status for students identified
as disillusioned and nondisillusioned on the
basis of ASACQ/SACQ score patterns. There
should be, if it is to be concluded that there are
experiential counterparts of the questionnaire-
indicated disillusionment.

The appropriate analysis for this question is
two-way analysis of variance for repeated meas-

ures, where expected differences should be re-
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flected in the interaction term. That is, if there
is correspondence between interview ratings
and questionnaire data, there should be (a) a
downward shift in ratings from pre- to
postmatriculation status for disillusioned stu-
dents and (b) a lesser downward shift, no shift,
or an upward shift for nondisillusioned stu-
dents.

Asseen in Table 4, the interaction term issig-
nificant at the .05 level of confidence or better
for each of the adjustment areas except person-
al-emotional. For the adjustment areas indi-
cated, the experiential worlds of questionnaire-
indicated disillusioned and nondisillusioned stu-
dents do differ in expected ways.

Post hoc analyses of the datain Table 4, using
paired t tests, offer additional relevant informa-
tion. Remember that the disillusioned and non-
disillusioned groups showed no statistically sig-
nificant differences on any of the ASACQ
variables, indicating equivalent levels of expecta-
tions regarding adjustive capacity for theim-
pending transition to college (see Table 2). We
should expect, therefore, no difference between
the disillusioned and nondisillusioned groups
on the retrospective prematriculation ratings
made during interview. As seen in Table 4,
there are no statistically significant differences
between the groups on any of the interview pre-
matriculation status indices.

Recall, too, that the actual postmatriculation
adjustment levels of nondisillusioned students as
measured by the SACQ were significantly high-
er than those of disillusioned students (see
Table 3). There should, therefore, be corre-
sponding differences in the retrospective
postmatriculation ratings made during inter-
view. As can be seen in Table 4, such differ-
ences are indeed found on all four comparisons.

Finally, with regard to post hoc analyses, disil-
lusioned students should have retrospective
postmatriculation ratings on each subscale that
are significantly lower than their prematricula-
tion ratings, and nondisillusioned students
should have postmatriculation ratings that are
equivalent to or higher. Asseen in Table 4, dis
illusioned students showed significant differ-
ences in the expected direction in academic ad-
justment and attachment only. For nondisillu-
sioned students there were no significant
differences in academic and personal-emotional
adjustment, and in socia adjustment and attach-
ment the retrospective postmatriculation ratings
were significantly higher than the prematricula-
tion ratings.
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TABLE 4
Analysisof Variance With Post Hoc t Testson Interview Retrospective Ratings
of Pre- and Postmatriculation Statusfor Disillusioned (n = 20)
and Nondisillusioned (n = 20) Students

Adjustment Area Prematriculation
Status
Academic M SD
Disillusioned 28.13 3.73
Nondisillusioned 30.10 3.08
t(38) = 1.83
Socia
Disillusioned 2735 1.67
Nondisillusioned 2063 1.34
H3E) = 177
Personal-Emotional
Disillusioned [5.13 i
Nondisillusioned 15.95 (-
HAE) = 1.31
Institutional Attachment
Disillusioned 15.65 .05
Nondisillusioned 16,50 .95
M3 = 168

Postmatricul ation

Status

M SD Fil, 38
24.00 4.94  KI9) = 5.58%% g 1qes
29.53 4.88 sy = 053

1(38) = 3.56%*
25.55 GRS HlH = 131 4gge
3135 138 o9y = EAG*

HAH) = G4 e

14.50 276 K19 = 110 | 44

| & |1 | B M19 = b3

i3y = T 14*

[4.540 281
17.05 [
HEE) = DGy

D) = 25H* 1q gres
W19 = 2544

Higher ratings indicate higher expectations or better adjustment. F values cited are for the interaction
terms; ¢ tests of differences between disillusioned and nondisillusioned students are for independent
groups; ¢ tests of differences from pre- to postmatriculation status within a group are for repeated

measures.

w0 < 05
whp < 0]

Although these findings overall are largely
supportive of the expected relation between the
questionnaire and interview data, there are
some inconsistencies worth noting. Table 5
shows the percent changes for both groups (a)
from ASACQ to SACQ meansand (b) from pre-
to postmatriculation status average ratings in in-
terview. If students' memories were reasonably
accurate, one would expect the values for ques-
tionnaire and interview data to be roughly the
same within the two groups, and the differences
between the two groups should be roughly
equal for questionnaire and interview data.

However, it can be seen in Table 5 that for all
adjustment areas the differences between the
two groups are less marked in interview ratings
than in questionnaire scores. For example, the
spread in percent change for Attachment sub-
scale scores from the ASACQ to the SACQ s
from a drop of 19.3% for disillusioned students
to an increase of 8.7% for nondisillusioned stu-
NACADA Journal
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dents, or 28 percentage points. By comparison
the spread in percent change from pre- to
postmatriculation status ratings in interview is
from a drop of 8.6% for disillusioned students
to an increase of 3.3% for nondisillusioned stu-
dents, or aimost 12 percentage points. For the
other three adjustment areas this spread is regu-
larly a little above 30 percentage points for the
questionnaire data, whereas it ranges from 5.1
to 12.8 for the interview data.

Thus, there is a muting effect in the interview
data, with disillusioned students reporting
themselves to be less disillusioned than their
questionnaire scores indicated and nondisillu-
sioned students reporting less improvement in
adjustment than their questionnaire scores indi-
cated. The muting, furthermore, tends to be
more pronounced for disillusioned students, ex-
cept in the academic area.

The muting effect may be due to differences
in the degree to which socially desirable re-
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TABLE 5
Per cent Changein QuestionnaireScor est and Interview Pre- and Postmatriculation Status
Ratingsfor Disillusioned (n = 20) and Nondisillusioned (n = 20) Students

Adjustment Area Scores

Academic

Disillusioned -20.2

Nondisillusioned = 10.&
Social

Disillusioned —24.4

Nondisillusioned + 6.8
Personal-Emotional

Disillusioned 19.9

Nondisillusioned +11.1
Attachment

Disillusioned - 19.3

Nondisillusioned + B.7

Interview Ratings

- 14.7
1.9

— 4.3
+ Lt

M.k
+ 3.9

1Percent change in scores from the Anticipated Student Adaptation to College Questionnaire to the

Student Adaptation to College Questionnaire

sponses were evoked by the two methods of data
collection involved. The ASACQ and SACQ are
likely completed in privacy, where it may be
easier for respondents to be honest in their an-
swers to questionnaire items. On the other
hand, the interview ratings were given in the
presence of and in conversation with another
person. Under such circumstances there may be
a tendency for disillusioned students to be more
face-saving and for nondisillusioned students to
be more modest in evaluating how well they
have handled their adjustment.

Another inconsistency worth comment is that
expected relations, or strength of relations, are
less often found for personal-emotional adjust-
ment than for the other adjustment areas. The
somewhat lower reliability coefficients for that
subscale on the ASACQ and SACQ probably
would play a role here, as may the relatively
small number of participants in the study. Prob-
ably the most important factor, however, is the
likelihood that the personal-emotional adjust-
ment variable is the most volatile—the most sub-
ject to rapid change—of the four adjustment
variables and therefore less easy to recall accu-
rately.

If one wished to use this study's methodology
for further research, it would be desirable to
conduct interviews closer to the time that stu-
dents fill out questionnaires to reduce errors of
memory. Furthermore, it would be desirable to

fashion theinterview to provide more oppor-
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tunity for open-ended responses, but with
enough structure to justify statistical analysis of
the qualitative data, in an attempt to obtain a
fuller, richer view of the experiential world of
the adjusting student than was possible with our
highly structured format.

We could not address a question of consider-
able interest in the present study because of the
relatively small size of our samples. That is, are
thereindividual differences among students in
awareness of adjustment status, particularly in
relation to occurrence of disillusionment? Such
differences could, in and of themselves, have
important consequences for adjustment to col-
lege and important implicationsfor its measure-
ment and for the design of interventions. Con-
ceivably, for example, a student might be
experiencing serious difficulties adjusting to col-
lege that, for reasons of self-unawareness or so-
cial desirability or whatever, would not be re-
flected in questionnaire data.

Another important question that might be ad-
dressed in subsequent research is whether it is
possible to identify students who are going to
experience serious disillusionment regarding
their adjustive capacity in the transition to col-
lege. This would require systematic investigation
of the role of characteristicsof persons or of the
environment that determine whether students
adapt to college at a level commensurate with
their expectations or whether they experience
debilitating disillusionment. What is it, in other
Fall 1992
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words, that causes some students to experience
serious disillusionment and others not to?
Knowing this could greatly enhance interven-
tions that might preclude or aleviate the disillu-
sionment and its consequences.

Summary and I mplicationsfor
Intervention

Our study evolved from a research program
concerning the measurement, prediction, and
facilitation of student adjustment in college. An
important feature of the program has been the
development of two questionnaires, one to
measure expectations regarding adjustive capac-
ity for the transition to college and the other to
measure the actual adjustment. Prior research
with the questisnnaires has clarified their be-
havioral correlates, and the focus in the present
study has been to explore their experiential cor-
relates in the thoughts and feelings of students.

Using interview methodology we determined
that second semester freshmen's recall of their
prematriculation expectations regarding their
impending adjustment to college and of their
actual adjustment in the first semester was con-
sonant with questionnaire data obtained at those
earlier times. Furthermore, two groups of stu-
dents, one identified on the basis of question-
naire data as having experienced disillusion-
ment regarding adjustive capacity and the other
as not having experienced such disillusionment,
showed differential patterns of recall that paral-
leled the questionnaire data. The findings were
interpreted as indicating that disillusionment
shows up in the thoughts and feelings of stu-
dents, albeit somewhat less when reported in an
interview than on a questionnaire.

We discuss practical uses of the ASACQ and
SACQ in some detail in our other article in this
issue. Relevant research on using the question-
naires in intervention has been described else-
where by Baker and Siryk (1986) and Men-
delowitz (199011991). Suffice it to say here that
the ASACQ is a good source of information
about thoughts and feelings concerning im-
pending adjustment to college that may be a
basis for subsequent problems in that adjust-
ment. Interventions while the student is still in
high school or during the summer prior to ma-
triculation at college or even in the first few
weeks after matriculation can present oppor-
tunities to discuss and attempt to resolve con-
cerns. The SACQ, used after matriculation, is a
source of information about problems actually
NACADAJournal
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being experienced in adjusting to college. As
implied by the contents of this paper, the use of
the ASACQ and SACQ together for identifica-
tion of students experiencing disillusionment
may be particularly worthwhile.

Our findings concerning experiential coun-
terparts of ASACQISACQ data underscore the
appropriateness of using the questionnaire in-
formation as a basis for interview discussion of
adjustment with a student. The questionnaire
data may fruitfully be used to help the student
clarify and articulate problems for remedial at-
tention. The fact that a student has thoughts
and feelings about adjustment does not neces-
sarily mean that these thoughts and feelings are
wel understood or organized. T he structure of
the ASACQ and SACQ—in terms of (a) sub-
scales representing different adjustment areas,
(b) item clusters within subscales representing
different aspects of the larger adjustment areas,
and (c) individual items representing particular
instances of adjustment— may be employed to
help promote a student's understanding and de-
cision-making regarding adjustment.
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