MACADA Tournal

This publication
IS available
in microform.

University Microfilms

Internat fonai

Pemms send kdtionsl inlosmaion
Harme

e chiier

Tampri

Ciny

feme g

0 Hiwith Jrwds Erad' =N TR S T —
Do Pl ra

o dalen. PSRN Lo 'WEH A
L [T

March 1983

Student and Faculty
Expectations of
Academic Advising

MAX D. LARSEN, Professor & Mathematics, University d Nebraska-Lincoin.
BONNIE BRONN. Assistant Professor of Spanish, Assistant Dean, College d Arts and
Sciences, University of Nebraska-Lincoln.

INTRODUCTION

Academic advising involves the interaction of faculty and students in quest of the best
possible decisions about students' academic programs. Each hasimpertant contributions
to make to the process. The faculty member brings experience, knowledge about the
university, and an understanding of the discipline or profession. The student wants access
to that knowledge and to the faculty member when making decisions about his/her
academic program. How well this process works depends upon how well each par-
ticipant—faculty member and student —meets his/her obligation, and upon the quality of
the personal interaction between the two individuals.

What is expected of an academic advisor? What is the student’s responsibility in the ad-
vising process? |S there agreementon the part of either participant about perceptions and
expectations of the other? Answers to these questions are the key to interpreting and un-
derstanding the successes and failures of this important aspect of our educational system.
Far example, i f students expect something from the advising process which advisors do
not expect to provide. then the chances of achieving positive results may met be good.

Only one quarter (25%s) of the respondents to the national survey on academic advising
conductedby ACT' acknowledged the existenceof a published statement regardingthe in-
stitution's academic advising system. It is suspected that many of those do not contain a
clear statement of what is expected of studentsand of faculty advisors as participantsin
the process. Bostaph and Moore*summarized quite effectively recently publishedresults
on the advisor's role in the advising process and the various functions of academic advis-
ing. Hazelton and Tuttle’ outlinedin general terms what was expected of the advising pro-
cess but did not tist specific responsibilities.

'Carstensen, Donald J. and Constance Silberhorn, **Final Report: A National Survey al Aisdcrss: Advising,”
(American Cislegr Testing Program, lowa City, lowa, 1979):

"Bassigh, Charles mad Mantt Moore. " Training Acadermic Advisors: A Developmental Strategy.”” Joumal of Cod-
e Srualles! Pyrsoanad. 21 (19808, 45-49.

"Harckan, \/ | and DosngE E. Thaitle, *Performance Appraisal: A new Modet f a Academic Advisement,™
Josrvl @y Ciollene Fruidhes? Prrsonnel, T {111, 13-18;

March 1983 3t

$S800B 93] BIA 0Z-01-GZ0Z 18 /w0 Aiojoeignd-poid-swiid-yiewssiem-jpd-swiid//:sdiy wouy pepeojumoq



HACADA Journal

Various ways of viewing academic advising were summarized by Gordon.  but againthe
issue o f specific expected actions was not addressed. Hormbuckle, Mahoney, and Borgard
reported that student perceptions of faculty advising are relatively undifferentiated and
students tend to evaluate advising more on the basis of interpersonal skills than on the
techrxical functions of advising.” These results point to the need for a clearly written, wetl-
understood statement which outlines the specific actions that are expected to occur in the
advising [¥0cess.

I n order to address questions about perceptions end expectations of the advising func-
tion, a questionnaire was administered to faculty and students in colleges of artsand
sciences of four midwestern universlties. Faculty and students were given identical lists of
activities which might be expected of students and of faculty. They were asked to register
agreement or disagreement using the following seven point scale by circling a number:

| 2 3 4 b 6 7
Strongly Moderately Slightly  Slightly Moderately Strongly No
Agree Agree Agree  Disagree Disagree Disagree  Opinion

Observations regarding comparisons of faculty and student responses to items m the
questionnaire were made by considering the percent indicating **strongly agree’* and by
considering the **cumulative agreement"* attained by summingthe percent of respondents
circling 1, 2 or 3

Respondents were reminded of the following restrictions in the advising process:

® the amount of time available.

® the number of students assigned 1o each advisor,

® the students’ exirscarricular interests and activities, and

e the uncertainty on the part af sanse students about future goals, etc.

They were asked to rate the functionsand activities of the advising processby taking these
restrictionsinto account.

Questionnaires were sent to 1367 faculty members from the University of Wyoming,
Mankato State University, Kansas State University, and the University of Nebraska-
Lincoln. Usable responses were obtained from 541 for a response rate of 40%, For the
purpose of cross tabular comparisons, the faculty population can be subdividedinto
Chairs (and heads) of departments, Advisors inclading faculty who have major respon-
sibility for advisingor coordinating advising, and Facutty consistingof the remainder of
the professorialstaff. Note that in the summary to fallow **Faculty’* refers to this category
while **feculty”* refersto the entirepopulation. Responses are used from 49 Chairs, 97 Ad-
visors, and 3% Faculty for subgroup response rates of 62%, 60%, and 35%.
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Studeal and Fil;nhr Expeciations

Questionnaires were distributed to 2550 students from the Universityof Wyoming and
the University of Nebraska-Lincoln; 649 usable responses were received, areturn rate of
25%. The student population includes 107 juniors (JR), 385 freshmen who have declared a
major (DF), and 157 freshmen who have not declared a major (UF}. The responserates
from these three subgroups were 1%, 36%s, and 32% respectively. (The questionnaire us-
ed in this study may be obtained from the author. Editor.)

PERSONAL PROBLEMS

Isit appropriate for academic advisors to &5i&t students with finding solutions to per-
sonal problems? Seventy-eight percent of the faculty responding concurred that academic
advisors should provide help with the resolution of personal problems. possibly through
referral to other university agencies such as the counselingor health eenters, while 61.0%
oft he students agreed {se¢ Table 1). Both groups agreed that students should discuss per-
sonal anxieties and concems with the advisor.

Cross tabulations show that Advisors considered the obligation to provide assistance
with the resolution of students' personal problems more critical than did Faculty or
Chairs; however. the latter expressed the strongest agreement that students should discuss
personal problems witl an advisor. There wes variation across categories in advisee at-
titudes about the question, for which Juniors' expectations were much lower than either
Freshman category.

Table t
Expectations Regarding Solution of PersonalProblems

STUDEMTS FACULTY
Simngly Cumulative Strongly Cumulative
Agree  Agreement Agree  Agreement

AN ACADEMIC ADVISOR SHIOLILL
BE EXPECTED TO
Assistin solving peramnal problams 154 810 230 780
Facllitate Interaclion with burcaucracy |, 185 AT 24.7 784
A STUDENT SHOULD BE
EXPECTED TCx
DHacuss personal anxletles with advisor 185 &7TS 120 718
Make hisfher own decislons 60.1 9%6.4 778 98.5

On arelateditem 78.4% of faculty thought advisors should facilitate students' interac-
tion with bureaucracy white only 66.7% of students thought so. There was strong agree-
ment between both faculty and students that students should be able (with good advice) to
make their own decisions and accept respoasibitity for them.

IF academic advisors are going to respond effectively to student needs regarding solution
of personal problems, advisor training programs and handbooksshould include informa-
tion concerningwhen and how to refer severe personal problemsto professionally trained
counselors. Likewise, students should have access to decislon-making workshops,
especially as freshmen. if they find it difficult to accept responsibility for makingdecisions.
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INFORMATION ON EXTRACURRICULARACTIVITIES

Animportant issue in defining the responsibilities of an academic advisor is ik extent
and scope to which he/she should be able to provide information to advisees, The survey
showed that the advisor should refer them to the major tools of the discipline, such as
standard bibliographies. ete., and to major events such as conferences. workshops, etc.
Cross tabulations show that Juniors felt more strongly than Freshmen that this inforrma-
tion should be provided.

Studentsand faculty agreed that being able to answer questions (possibly through refer-
ral) regarding financialaid and par(-time employment is a reasonable expectation. | f ap-
propriate materials were prepared and distributedto advisorsby campus financial-aid and
employment offices, they could accomplish this task with minimum time and effort.

Table ll
Expectations Regarding Supplying information Regarding
Exrrbdiinriculic Activities
STUDENTS FACULTY

Strongiy Cumulative Strongly Cumulative
Agree Agreement Agree Agreement
AN ACADEMIC ADVISOR SHOULD
BE EXPECTEDTO:

Refer students to the tools of discipline 178 733 227 79.2
Answer questions about financiat atd 45 86.6 30.1 795
Infoem students about campus
activities 106 54.0 34 311
ASTVDENTSHOULDBE
EXPECTED TO:
Ask advisor about campus activitles 382 87.9 122 660
Learn about extracurricular activities
onown 19.1 69.5 575 918

Thres fems dealt with informadion about extracurticular activitles. It wan agreed by
JL 1% of the faculy and 54.0% of the shudents that an ssademic advisar should inform
students aboul various camgues aclivilies such o siudend government, Tootball tlckens,
concerts, ec. In wddition, #6.0% of the Faculty and B7.%% ol ihe stiasdents indicated that a
mudent showld ask the advisor abom exiracurticular sotivitles thar would provide good
college experfences. The significant percentages af adwisers who percelved ther academic
advisor asa bogical scairce for information about cut-olclass activities indicates wo things
—stidenis cho nol Bave adequsste information about such activities and they consider them
part of (khelr cverall education. Students” expecimions of the sdvisor aa s wuree of Infor-
mation about extracurricular activities exceed what faculty members plan to provide.
However, 695% of the students and 91.8% of the faculty agreed that students should
learn about edtac adar  activities on their own and not hold academic advisorstotatly
responsible for providing this Information.

The administration should develop ways that information about campus and coljege-
wide activities can be provided to students without involving advisors except to answer a
question occasionally. Informatlon about discipline-related activitiesmust be considered a
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Studeml and Facully Expectatinns

departmental responsibility, but not necessarily that of an individual advisor.
Acknowledging that students, especially juniors, want notices and descriptions of
academic out-of<class activities. departments can help meet some of their needs by
publicizing events through bulletin boards. classroom announcements. and possibly a
newsletter to majors. Student honoraries and dubs within the discipline provide ancther
good resource for distribution of such information.

REALIZING STUDENT POTENTIAL L

What are the separate and joint responsibilities of advisor and advisee in planning a
course of study that matches a student's abilities and interests with courses and programs?
There was strong agreement by both parties that a student should be willing to

1) consider enrolling in courses recommendedby the advisor even if they exceed the
minimal requirements

2) assess, with help. his/her own efforts and to make plans consonant with that as-
sessment, and

3) outline secondary interests that he/she would like to expand or Improve.

These items indicate that an academic advisor should assist the student in planning an
academic program whichisconsistent with the student’s abilities and interests. | n contrast.
however, one item stated that the academic advisor should isist that the student take
more demanding courses than the minimum requirementsif he/she is capable (75.6% of
the faculty and 66.8% of the students responding agreed with this item).

MECHANICS OF ADVISING

The specific responsibilities of advisor and advisee dealing with the mechanicsof advis-
ing were relatively noncontrovegsial. Both groups agreed on the followingitems:

An acgdemic adwisor should

® answer questions regarding requirements,

¢ recommend courses outside the major,

® provide letters o f recommendation for graduate school,

o be knowledgeable about university resources, and

o keep regular office hours.

A studens should

® select an individual course from advisor's list,

* research specific content of course that sounds interesting.
¢ fill out own forms,

® call advisor for appointment unless office hours are posted,
® initiate advisor contact. and

® he able to choose or change advisors.

Itis not surprisingthat faculty and students found agreement with these items, but note.
only 856% of the students felt that advisees should fill out their own forms. and only
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83.7%s felt that astudent showld select am Endividual counse the advisor had listed. Maybe.
by establishing statements of responsibilities lor advisees amd advisors. they would
(hope Fuily) eliminate frustration fios studenils wha agree with the minority about these two
items.

Table
Expectatlions Regarding Contacting Advisees

STUDENTS FACULTY
Strongly Cumulative Strongly Cumulative
Agree  Agreement Agree Agreement
AN ACADEMIC ADVISOR SHOULD

BE EXPECTEDTO:
Take lhe Initiative to tnform students
of oftice hours 388 825 385 69.1
Take the inttiative to seek out students
who falllo consult with the advisor 129 484 51 38.4

Tabk I shoas the frquency distribution af 1w itema dealing with advisors conlacting
advisees. Ninety percent of the students thought that advisors should inform students of
office hours. However, only 69.1% of the faculty agreed that this wes a faculty respon-
sibility. bur advisors who would inform students recorded a higher percentage of agree-
ment than Faculty or Chairs. Thirty-sixand fourtenths percent of the faculty and 48.4%
of the students agreed that advisors should take the initiative to seek out students who fail
to consult with them. Agreement from Chairs was higher than Faculty. and agreement
from advisors was lower, reflecting the time and effort which would be involved. Juniors
(JR) expressed | ess agreement with this item t han did either Freshmen subgroup.

Although there was no mandate to include either of these items in listing of advisor
responsibiliies, a sufficient number of respondentsagreed that more thought should be
given to the matter of contacting advisees. It should be possible to developan automated
procedure for notifying students of advisors' effice hours and contacting students who do
not comtact their advisors. For example, advisor-advisee assignments for an entire college
0 department could ke kept current on a word processor and used at least once a year to
send adivisees:

1. notification of office hours and other pertinent information.

2 relevant information about academic ous-af-classroom activities.

1. a woutine Ietter i they fail 1o consult with an sdvisor,

4, wolilication of appropale activites and evends (providing Tecully sdvisors collecied
interest profiles regasding secondary interestt and énded the sudends file).

ACADEMIC PROORESS

What should an advisor be expected to do 2Mer completing an advisee"s acsdemdc prg-
gram?Once a plan is approved jointly, ks the banden ioially on the studient or is ihere a nole
fiod the advisar? The survey revealed strong agreement that a stisdent should conlidein the
advizor when pourse work problems ocoor, A& facully advisor showld, i was agreed.,

5

) Student and Faculty Expectatiomns
= miomiior advisess progress toward educational goals
# hyelip the xtudent analyze performance in course work and capitalize on strengths and
widk pezees, and
= g=idil im evaluaibon and improvement of study skills.

Only 29% of faculty thought an academic advisor should visit withinstructors regard-
ing astudents progress, whereas 54.3% of the students felt such a step should be taken.
The mixed respanse could be a result of different interpretations of the question. Ap-
parently visiting with instructors was not seen as monitoringprogress toward educational
goals. On the other hand, within the context of a student having deseritstd course work
problems to the advisor, visiting with the instructor is something the advisor might be ex-
pected to do. The interpretations and implicationsof this item must be clarified before in-
corporating it, or something like it, into a statement of advising responsibilities. Cross
tabulation results show that advisors have less agreement with this latter item than do
Faculty or Chai r's, presumably because they recogailze the additional work that would be
required to accomplish it.

Academk advisors are often adept at helping students with study skills, but formal
evaluation of and instruction for improvement of study skills by a centralized professional
facility would complement the faculty members' efforts. Details of how to refer students
for help and how to identify students who need attention in this area.should be includedin
advising workshops and handbooks.

RECOMMENDATIONS

This study hes documented a significant amount of agreement between faculty and
students regarding the responsibilies of each in advising. It hes discovered some
disagreements about certain items. Eachinstitution should establish and distribute. using
appropriate faculty and student participation, a formal ®2atement identifying the specific
expectations of advisees and advisors. Doing 3 would undoubtedly improve the advising
process. Student services not presently provided because the obligation to do sois unclear,
should soon become available.

Central support services should be developed to implement and carry out the institu-
tion’s agreed upon responsibilitles. In particular, the institution needs to develop an
automatic system to track advisees and. with aminimalamount of effort on the part of the
advisor, to contact students by mail to announce office hours, meetings, and special ex-
tracurricular activities.

In order to relieve both academic advisor and student of the responsibility for keeping
track of detalls like fulfilling degree requirements, acomputer should be used to provide
an up-todate summary of the completed academic program.
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