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INTRODUCrION 
C 

Academic Hising involves the interaction of faculty and rtudents in quest of the best 
possibie decisions about students' academic programs. Each has imponant contributions 
to make to the process. The faculty member brings experience, knowledge about the 
university, and an understanding of the discipline or profession. The student wants access 
to that knowledge and to the faculty member when making decisions about hidher 
academic program. How w d  this process works depends upon how well each par- 
ticipant-faculty member and student-mas hisiher obligation, and upon the quallty of 
the personal interaction between the two individuals. 

What ir expected of an academic advisor? What is thestudent's responsibility in the ad- 
vising process? Is thue agreement on the part of either participant ahu l  perceptions and 
expectations of theother7 Answers to these questions are the key to interpreting and un- 
derstanding the succcsm and failures of this important aspect of our educational system. 
For exampk, i f  students expect something from the advising process which advisors do 
not exped to provide. then the chances of achieving positive results may not be good. 

f7 
Only one quarter (25%) of the responden@ to the national survey on academic advising 

conducted by A a '  acknowledged the existence of a pubIishcdstaterncnt regarding the in- 
dtution's academic advising system. It i s  suspedcd that many of those do not contain a 
clear statement of what is expected of students and of f d t y  advisors as participants in 
the process. Bostaph and Moore1 summarized quite effectively recently published results 
on the advisor's role in the advising process and the various fundions of academic advis- 
ing. Hazelton and Tuttle' outlined in general terms what wasexpected of the advising pro- 
cess but did not tist specific responsibiiitla. 
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Various wap of viewing academic duising were summarized by Gordon.' but again the 
issue o f  specific expected actions was not a d d r d .  Kornbuckk. Mahoney. and Borgard 
reported that student perceptions of faculty advising are relatively undifferentiated and 
students tend to evaluate advising more on the basis of interpersonal skis than on the 
technical functions of advising.' These results point to the need for a ckarly written, well- 
understood statement which outtina the specific actions that are expected to occur in the 
advising process. 

In  order to address questions about perceptions end expectations of the advising func- 
tion, a questionnaire was edministacd to faculty and students in conega of arts and 
sciences of four midwestun universltia. Faculty and students were given identical lists of 
activities which might be expated of students and of faculty. They were asked to register 
agreement or disagreement using the following seven point scale by circlng a numba: 

I 2 3 4 5 6 7 
Strongly Moderately Stightly Slightly Moderately Strongly No 

Agree Agree Agree Disagree Disagm Disagree Opinion 

Observations regarding comparisons of faculty and student responses to items m the 
questionnaire were made by considering the percent indicating "strongly agree" and by 
considering the "cumulative agreement" attained by summing the percent of respondents 
circling I. 2, or 3. 

Quationnaira were distributed to 2550students from the University of Wyoming and 
the University of Nebraska-Lincoln; 649 usable responses were received, a return rate of 
25%. The student population indudes 107 juniors(JR), 385 freshmen who havedeclared a 
major (D9. and 157 freshmen who have not dec)ared a major (U4. The response rates 
from these three subgroups were I I %, 36%. and 32% ressptively. (The questionnaire us- 
ed in this study may be obfained from the author. Editor.) 

PERSONAL PROBLEMS 

Is  it appropriate for academic advisors to assist students with findlng solutions to per- 
sona! probkms? Seventy-eight percent ofthe faculty responding concurred that academic 
advisors should provide help with the resolution of personal problems. possibly through 
referral to othu university agencim such as the counseling or heahh centers, while 61 -0% 
of the students agreed (see Table I), Both groups a g r d  that students should discuss per- 
sonal anxiaia and concerns with the advisor. 

Cross tabulations show tha Advisors amsidered the obligation to provide assistance 
with the resolution of students' personal problems more critical than did Faculty or 
Chain; however. the latta expressed the strongest agreement that students should discuss 
penonal problems with an advisor. There was variation across categories in advisee at- 
tituda about the question, for which Juniors' expectations were much lower than either 

Chain (and heads) of departments, Adviwrs including faculty who have major respon- 
sibiiity for advising or coordinating advising, and Faculty consisting of the rerndnder of 
the professorial staff. Note that in thesummaryto fallow "Faculty" refers to this category 
while "feculty" refers to the entire population. Rergonsa are used from 49Chairs. 97 Ad- 
visors, and 395 Faculty for subgroup raponse n t a  of 62%. 60%. and 35%. 

Respondents were remhded of the fotkwing rrstrictions in the advising proccss: 

the amount of rime available. 
the number of students assigned la each advisor, 
the students' extracun@ular interests and activities, and 
the uncertainty on the part af  some students about future goals, dc. 

They were asked to rate the functions and actidties of the advising process by taking these 
restrictions into account. 

Questionnaires w e n  sent to 1367 faculty manben from the University of  Wyoming, 
Mankato State University, Kansas Statc Univasify, and the University of Nebraska- 
Lincoln. Usable responses were obtained from 541 for a response rate of 40%. For the 

Make hlsmer own declslons 80.1 96.4 77.8 98.5 

Freshman category. 

Table l 
E xpeclalions Regamling Solution of Personal Problems 

FACULTY 
Cumulaflve Strongly Cumulalive 
Agreemenl Agree Agreement 

AN ACA DEMlC ADVISOR SH 
BE EXPECTED TO: 

Assist in solvtng pe 23.0 78.0 
Facllltale Interactlo 24.7 78.4 

On a related item 78.4% of faculty thought advisors should facilitate students' interac- 
tion with bureaucracy while only 66.7% of students thought so. There was strong agree- 
ment between both faculty and students that students should be able (with good advice) to 
make their own decisions and accept responsibility for them. 

If academic advisors are going to respond effectively to student needs regarding solution 
of personal problem, advisor training programs and handbooks should include informa- 
tion concerning when and how to refer severe personal problems to professionally trained 
counselors. Likewise, students should have access to decidon-making workshops, 
specidly as freshmen. i f  they find it d i f f i t  to acupt responsibility for making decisions. 

i purpose of cross tabular comparisons, the faculty population can be subdivided into 12.0 71.8 
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INFORMATION ON EXTRACURRICULAR ACTIVITIES I 
An  important issue in defining the raponsibilitia of an academic advisor i s  the extent 

and scope to which he/she should be able to provide information to advism. The survey I 
showed that the advisor shodd refa them to the major tools of the discipline, such as 
standard bibliographies. etc., and to major events such as conferences. workshops, etc. I 
Cross tabulations show that Juniors fdt more strongly than Freshmen that this i n f o m -  
tion should be provided. 

Students and faculty agreed that being able to answer questions (possibly through refer- 
rat) regarding financial aid and par(-time employment is a reamble expectation. I f  a p  I 
propriate materials were prepared and distributed to advisors by campus financial-aid and 
employment offices, they could accomplish this task with minimum time and effort. I 

Table I1 
Expecta fbns Regarding Supplying tntormstlon Regardlng 

E.ittscurricu1ar Activities 

STUDENTS FACULTY 
Sfmngiy Chmulative Strongly Cumulative 

Agree Agreement Agree Agreement 
AN A C A  DEMlC ADVISOR SHOULD 
BE OCPECTED TO: 

Refer students to the tools of disclpllne 17.8 73.3 22.7 79.2 
Answer questions about flnanclal aid 34.5 86.6 30.1 79.5 
Inform students about campus 
actlvilles 10.6 54.0 3.4 31.1 

ASTVDENTSHOULDBE 
EXPECTED TO: I 

Ask advisor about campus actlvltlea 382 07.9 122 66.0 
Learn about exlracurrlcular actlvltles 
on own 19.1 69.5 57.5 91.8 I 

mation about extracurricular activities exceed what faculty members plan to provide. 
However, 69.5% of the students and 91.8% of the faculty agreed that students should 
learn about extrac

urri

cular activities on their own and noc hotd academic advisors fatally 
responsible for providing this Information. I 

The administration should develop ways that information about campus and college- 
wide activities can be provided to studenlf without involving advisors except to answer a 
questbn ocwionally. Infonnatlon about discipline-dated activities must be considered a 

departmental responsibility, but not necessarily that of  an individual advisor. 
Acknowledging that students, especially juniors, want notices and descriptions of 
academic out-ofclass activities. depa~tments can help meet some of their needs by 
publicizing cvents through bulletin boards. classroom announcements. and possibly a 
newsletter to majors. Student honor& and dubs within the discipline provide another 
good resource for distribution of such information. 

REALIZING STUDENT POTENTIAL I 

What are the separate and joint responsibilities of advisor and advisee in planning a 
course of study that matches a student's abilities and inkrats with courses and programs? 
There was strong agreement by both parties that a student should be willing to 

/ 

1) consider enrolling in course recommended by the advisor even if they exceed the 
minimal requirements 

t) assess, with help. hiisher own efforts and to make plans consonant with that as- 
sessment. and 

3) outline m d a r y  interests thal he/she would like to expand or Improve. 

Thesc items indicate that an academic advim should assist the student in planning an 
academic program which isconsistent with thestudmt'sabilitkand inter-. In contrast. 
however, one item stated that the academic advisor should inrirt that the student take 
more demanding courses than the minimum requirements if helshe is capable (75.6% of 
the faculty and 66.8% of the students responding agreed with this item). 

MECHANICS OF ADVISING 

The specific responsibilities of advisor and advisee dealing with the mechanics of advis- 
ing were relatively noncontrov~ial. Both groups agreed on the following items: 

An m d m i c  odv&or should 
answer questions regatding requirements, 
recommend courses outside the major, 
provide letters o f  recommendation for graduate school. 
be knowIedgeaMe abut university resources, and 
keep regular office hours. 

A sru&ttt should 
select an individual course from advisor's list. 
research specific content of course that sounds interesting. 
fill out own forms, 
call advisor for appointment unless oflice hours arc posed, 
initiate advisor contact. and 
be able to choose or change advisors. 

It is not surprising that faculty and students found agreement with these items, but note. 
only 85.6% of the students Telt that advises should fill out their o m  forms. and only 
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83.7% felt that a student sh r had liicd. May be. ward educational goals 
by establishing statements of visors. they would rmance in course work and capitalize on strengths and 
(hoptfuily) eliminate frustration rity about these two 
items. vement of study skills. 

Table Ill 
Expectalions Regardlng Conlacling Advisees 

STUDENTS FACULTY 
Stmngly Curnulalive Strongly Curnulalive 
Agree Agreement Agree Agreement 

AN ACADEMIC ADVISOR SHOULD 
BE EXPECTED TO: 

Take Ihe lnltlatlve to Inform sludents 
of of lice houn 38.8 82.5 38.5 89.1 
Take the lnlllallve to seek out studenls 
who fall lo consult with the advisor 12.9 48.4 5.1 38.4 

Tabk I11 shows the frquency dbtributio 
advixes. Ninay percent of the students thought that advisors shoutd inform students of 
office hours. However, only 69.1% of the faculty agreed that this was a faculty respon- 
sibility. bur advisors who would inform students recorded a higher percentage of agree- 
ment than Faculty or Chairs. Thirty-six and four-tenths percent of the faculty and 48.4% 
of the students agreed that advison should take the initiative to seek out students who fail 
to consult with them. Agreement from Chairs was higher than Faculty. and agreement 

, from advisors was lower, reflecting the time and effort which would be involved. Juniors 
(1R) expressed less agreement with this item than did either Freshmen subgroup. 

Although there was no mandate to include either of these items in listing of advisor 
responsibilities, a sumcient n m b a  of respondents agreed that more thought should be 
given to the matter of contacting advises. It h u t d  be possibte to develop an automated 
procedure for notifying students of advisors' offia hours and contacting students who do 
not antact thkr advisors. For example. advisor-advisa assignments for an entire college 
or department could be kept current on a word processor and used at least once a year to 
send advisxs: 

I. notification of office houn and other pertinent information. 
2. relevant in formation about academic out* fclassroom activities. 

What should an 
gram? Once a plan 

Only 32.9% of faculty thought an academicadvisor should visit with instructors regard- 
ing a student's progress, whereas 54.3% of the students felt such a step should be taken. 
The mixed response could be a result of different inwprdations of the question. Ap- 
parently visiting with instructon wss not seen as monitoring progress toward educational 
goals. On the o h  hand, within the context of a student having d e w i i  course work 
problems to the advisor, visiting with the instructor is something the advisor might be ex- 
pected to do. The interpretations and implications oithis item must beclarified before in- 

tabulation results show that advisors have less agreement with this latter item than do 

C corporating it, or something like it, into a statement of advising responsibilities. Cross . 

Faculty or Chairs, pruumahiy bemuse they rcc0gnb.e the addinionat work that would be 
required to accomplish il. 

Academk advison arc often adept at helping students with study skitls, but formal 
evaluation of and instruction for improvement of studyskills by acentralized professional 
facility wouM complement the faculty members' efforts. Wails of how to refer students 
for help and how to identify students who need attention in this area should be included in 
advising workshops and handbooks. 

RECOMMENDATIONS 

This study has documented a significant amount of agreement between faculty and 
studenLt regarding the responsibilities of each in advising. I t  has discovered some 
disagreements about certain items. Each institution should establish and distribute. using 
appropriate faculty and student participation, a f o r d  slat anent identifying the specific 
expectations of advisces and advimn. Doing so would undoubtedly improve the advising 
process. Student services not p rw t l y  provided because the obligation to do so is unclear, 
should soon become available. 

Central support senices should be developed to implement and carry out the institu- 
M ' s  agreed upon responsibiitles. In particular, the institution needs to dewlop an 
automatic system to track advisees and. with a minimal amount of effort on the e art of the 
advisor, to contact students by maif to announce o f f ~ e  hours, meetings. and special ex- 
tracurricular adivities. 

In order to relieve both academic advisor and student of the responsibility for keeping 
track of details like fulfiltmg degree requirements, a computer should be used to provide 
an up-todate summary of the completed academic program. 
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