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The rate at which the two groups o f  Opcn Option students declared majors was also 
m*lsured for the interval Fa l l  1979 to fall t980. By fall 1980,58% o f  those having taken 
wH 100 had declared majors, compared to 47%  of ~~IOK advised in the OOAC but not Life Designing in the 
having taken the class. Market of the Future 

Retention for three groups was measured for the calendar year fall 1979 to fall 1980 
cable Vtl). Both groups of Open Option students had higher retention rates than did the ANNETTE STEINBORN. Academic Advrjw, Undergraduclre Univers?v Divuion, 
students entering with declared majors. Michigan Stote U~niversit~y. 

SUMMARY 

The development of the Open Optlon Advising Model has: 
moved Open OplMn advising from academic departments to a wtlege advising 
center, 
brounht Faculty to the Gnter to represent three genad a r m  (arts, humanities and - 
communication; sciences and mathematics; social and behav id  sciences), 
brought faculty and professional advison togaher to share their areas of expertise, 
used highly trained peer advisors, and introduced a career planning/orientation 
course. 

The study indicates that students advised in the Cmter aresatisfied with theadvising they 
receive and M i w e  tha their SdrH 100 advisors are personally interested in their progress. 
Students taking S&H 100 arc achieving the goals set for the course and rate m& of the 
course activitla as vduable. Conditions causing student dissatisfaction with advising, un- 
covered in the 19fl study, have been changed and the present strategiesare highly effective. 

The academic progress of Open Option students equals that of students in majon. For 
thc academic year 1979-80, the retention of Open Option students were higher than for 
those with declared majors (93W vs. 89%). The mean credit load and grade point average 
for Open Option students arc equal to those OF students in dedared majon. The retention 
o f  Open Option students for the calendar year Fall 1979 to Fall 1980 was greater than of 
students entering into majors. and the students participating in the SBrH class had the 
highcst retention o f  the three group. 

The new Opm Option advising model in the SdrH College is very successful and is s m -  
ing as a pattern for other colleges at the University. I t  can be implemented at other institu- 
tbns whue commitment to quality advising is high. 

". . .if we can actualize our beliefs and goals with repeated and con- 
sistent action, our decisions will lead us toward a future we can cope 
with and control. . . .When we accept the first alternatives and don't 
look ahead to consequences. when wc allow others to make our value 
choices for us. when we do not act on our bdiefs and ideals. then we 
relinquish control over our futures and find ourxlva floundering in a 
world and a body we do not understand."' 

- Alvin Toffler 

Advisors in higher education-the time has come to publicly redefine our mission. Of 
course, we will still provide sage advice on course work and programs. but let us stop pre- 
tending we havea crystal ball and can see into the future. Let us tdl those students who ask 
us to predict the future the way i t  redy is. that we do not know which academic program is 
going to provide them with eternal employment and happiness. Let's go all the way and 
tell them acollege degreedoes not guarantee a job upongraduation. In fact. they may find 
the college degree a detriment to employment when they start looking for "any job" as 
opposed to "The Job." and employers tell them they are overqud i f t .  

People invest in a college education for reasons other than the pursuit o f  knowledge. 
Many students decide to attend cokgc becaw conventional wisdom claims: as night ( 
follows day, cdege follows high school. We even sa older students entering academic 
programs because of a vague feeling that they have missed something and bclieve that a 
cokge education is the means to a better life, i.e.. more satisfying employment. 

Students are seeking "the answer" to the question which major they should pursue to 
be sure of employment after graduation. What classes should they take to make them ac- 
ceptable to the job market? The market place is where we expect to buy and sell goods, 
and many students these days are willing to sell or trade their identity to secure a good job. 
There is a tack of understanding that a career i&aIly incorporates. or at least need not con- 
flict with. apcnon's values, interests. beliefs, strengths. skills, or aptitudes. There is also a 
lack of understanding as to what is an education. Dedication to illuminating these two 
areas for the students we advix is a challenging and exciting opportunity to advance the 
cause of h u r i i t y ,  and to advance our own value in the eyes of  our students. 

'Alvin Tofflu. Lromhx Fcv Tbtmrmw: T k  Rolrofbu F u w  in Glumion (New Ywk: Random Houu. 1974). 
p. m. 
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Cokp years should be used for increased discovery of self and miety. I f  students do 
not perceive their own humanity and uniqueness, they will not be abte to perceive the 
humanity and uniqueness of others. To find meaning in their lives they need to know thal 
what they b e l i e  i s  meaningful. This annot be done through an opinion survey that tells 
the student what everyone else thinks heishe should do or believe. Studmtr wilring to exen 
the effort may find exploration of onc'ssclf and saciety can lead to discovery of new facets . 

o f  one's personality and new paths to pursue in life, also increased awareness of the 
various career options available. The most rewarding and exciting of all is the undcrstand- 
ing of how the varied elements in life can come together as a unique l i fe  design, a vivid por- 
trayal of one's identity. 

In an advisidgconference we have an opportunity to affect a student's awarcnas of life 
as a unity and not jug unrelated blts and pieces here and there. Choice of a major program 
by the student i s  generally related to concern with career path, and contemplation of career 
should include more than the latot job market demands and future projections. For ex- 
ample. some of the "pieces" students need to see are that an academic program and a 
career are not one and the same @cmnal interests, values. and goals can be used to 
understand the relationships between major program, carer, and lifestyle): and formal 
education should provide more than employment credentials (development of critical and 
humane thinking, and verbal and written communication skills). 

The easiest students to advise arc the ones who teU us thdr major choice in a clear sure 
voice. The most challenging students are the ones who have no idea what majors interest 
them and are unable to articulate my interests or goals. I began asking students. who 
seemed quite certain of their major choice, why they had chosen that particular program. 
becam I wondered whether such information would benefit undecided students. Their 
varied replies were: 

"My roommate likes it." 
"The job prospects are good," 
''1 have to have a major." 

Students who were able to explain beyond the superficial often gave some variation of. 
"I have given it a lot of hard thought." 
"I talked to . . ." (usually more than one person and included someone in the car- 

areas of the student's interest), 
"I worked at (or observed. . . .)" 

I soon realized that only a few students understood what the process of wisely choosing a 
major required; most students were not aware of all the "pieces" involved. 

As an advisor I was becoming increasingly aware of the complexity of the issue and I 
asked myself. too often for comfort. "What is it I am trying to accomplish in an advising 
confmnce? What h my responsibility to the student?" I struggIed to sort out the "piecb" 
in my own mind as to what needed to be done to choose a major and it s d  to me that: 

I) A major program should be a positive experience. chosen because of an individud's 
interest and desire. 

2) I f  a program is chosen for this reason it will in all likelihood be relevant to a person's 
life beyond the classroom. 

3) Career choice needs to include consideration of sodely's needs as well as the indivi- 
dual's needs. values. interests, skills, and aptitudes 

I t  is important for dudents to d z e  the value of assessing thcir situation, and accepting 
responsibility for their own destiny by asking themsehra the hard questions, such as, 
"Why am I going to college?" 

The rationale underlying my advising has been evolutionw and is bawd on a desire to 
provide students with more than academic program planning and a few suggestions for 
thdr career paths. Advising has come to mean helping students not only understand that a 
degree does not guarantee a job, but that cducation meanr their continual self- ( 
development in order to be contributing members of the society. Students need to realize \ 

the importance of logical. rational thought not only tn a classroom, but in directing and 
guiding their lives. They also need experience in trusting their own judgment and intuition. 

To this end my efforts have cvotved from a basic outline entitled "How To Choose a 
Major" to a three-part program entitled "Life Designing!' Life Designing was chosen 
because Life includes everything, and Designing conveys a feeting for the aesthetic as well 
iu for the flexible and the functional. The goal of the program is twofold: 

I) To enable students to develop an awareness of the many components involved in 
"choosing a major." 

2) To Increase awareness of the relationship between career choice and personal inter- 
ests, valw. and goals. 

The Life Designing modd was developed so students would see i t  as a decision process 
that could be used for a lifetime rather than a one-time exercise in choosing a major. The 
model itself is intended to convey a sense of interaction between the individual and the 
community; to cause or increase awareness of the crucial role of questions. and the ques- 
tions tha~ need to be asked, both of self and society: to reinforce the concept of active per- 
sonal commitmmt and involvement in making decisfons; to clarify that it is possible for an 
individual to be hWher own "expert" (given enough infonnation a person can rely on 
own judgment). 

Par! I of Life Designing lays out the "pieces" and clarifia basic concepts regarding ma- 
jor choice and career choice. Part If assists the student in sorting out Ihe multitude of 
thoughts in h isha head. Using interests, values, expectations, hopes. and dreams can 
lead a student from fantasy to reality as practical means are identified to reach toward a vi- 
sion of the Ideal. Anyone who has ever the glow on the face of a student who has 
decided to pursue what was really wanted all along knows that the pursuit of the ideal is 
where the joy of life is to be found; that the meaning of the race is not found at the finish 
line but in the effort to reach the finish line. 

The information gathered from Self In Part 11 i s  then used to assist the student in focus- 
hg on which academic programs to seriously investigate, and where to begin career u- 
ploration. A "Muion Aid For Choosing A Major" Jervesas a guide for students 
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Part I 

Part Ill 

LIFE DESIGNING Hesitant students, reluctant to express interests because they are not related to current 
MODEL job market demands, may have been discouraged by family and friends from pursuing 

their interests. These types of students may benefit from talking to people who are in oc- 
lnformatlon 

Explorationlsearch for lnformatlon - society. 
Identify resources and strategies to use. 

Evaluation of information to determine options and 
consequences based on own examined beliefs, values. 
goals. 

Bralnstormlng for options. 
Adjust expectations, adapt goal@). 

Develop a Plan of Aclion. 

What will I do7 

/ 

When wlll I do It7 

Figure I 

\ 

ing mformation rtgarding academic program. In Part 111 career exploration, the students 
us an outline of d resources a W b k  on campus, and suggestions for activities off campus. 

For many students Part 11 is a formidable task. They have difficulty responding to a 
question that attempts to elicit their interests, and advisors have heard responses ranging 
from "I can't think of anything," to "I have so many I don't know when to start." For 
the latter student It is useful to have himher "lay out" the posslb'itia and examine each 
one, to see i f  "what it is" and what the student "thinks it is," are one and the same. Asking 
students what It i s  In a particular carar or major program that Is attracting them is another 
means of identifying interests, desires, and values. I t  has often been very helpful in clarify- 
ing what the student previously had dificulty expressing. Asking students to explain fur- 
ther to make sure I understand what they mean. can also highlight contradiciions for 
students bctwan what they are saying and what they, in fact, mean. 

cupatio? in which they are interested. It may be possible that other means exist to include 

these students the most vital elements that may be missing arc 1) lack of experiences out- 
side the dassroom, 2) lack of awareness of what is involved in making the transition from 
adolescence to adulthood, particularly of the rquisite skills: decision-making, accepting 

Self (beliefs. values) 

\ 

responsibility for one's sdf. how to use resources in the environment, and awareness of 
one's own values and goals. I t  may be necessary to advise those students what elective 
darses to enroll in for the coming term, and identify specific steps they should takeso pro- 

this experience in a pcnon's life. Students must become actively involved in seeking first- 

ociety (resources) hand information ratha than relying completety on the opinion of secondhand sources. 

By asking a student to list what he/shc har enjoyed doing in the past few years, I avoid 
the "I don't know" rkponse. It is often necessary to infonn the student that I mean list 

gress in personal growth is achieved. These steps may be seeing a counselor at the campus 
counseling center. i f  this seems to be appropriate: checking into volunteer opportunities ar 
a means of enkhing personal experience and learning more about the work world; also. 
suegestcd reading. Whatever the steps taken, students need options from which to choose. 

Commitmen 
(active involvement) anything, including a vacation, not just academic or work-rdatcd activities. I examine this 

I 
list to xe wha~ it was about each experience that he  student said he/she enjoyed, and to . 
identify patterns and datlonshlps. These paticnu can prove very helpful to the advisor in ( 
suggesting course work, programs, and carcer exploration activities for the student. This " . 

Part 11 Clarlfy the situation - self mcthod dso serves to help the student understand how insight can be gained from 
Feelings - what would I like to have happen, goals? experiences. 
Beliefs - what do I believe to be true and why? 
Questions - what lnformatlon do I need7 In discussions regarding enjoyable experiences, the advisor may discover that students 

have had few experiences that focus on academic programs or career exploration. For 

In order to assess the student's needs, the advisor mAt  consider the uniqueness of the 
individual, and identify with hisher expectations m d  assumptions for the advising con- 
ference. This assessment may highlight the various pi- that are necessary for the student 
to make enlightened academic decisions, he., the difference between demands of choosing 
an academic prwam and a camr, the role of goals, expectations, values, interests, and 
dreams. Highlighting the place of experience is an important piece in the "puzzle." When 
engaging In In-class as well as outafxlass expcrienas it is important that the student 
understand the experimental nature of this initial examination of course work and career 
exploration; how to use the experience to learn more about Self (values. beliefs, skills, in- 
terests) as well as Society; and the implications of this inforrnation. Students should be 
conscious of what they are really trying to do, namely, figure out what direction they want 
their lives to take; what kind of person they want to be: what kind of lifestyle they want to 
have; what their value system is; and what it Is that make them unique in this world. 

I f  students do not take time now to engage in developing a better understanding of their 
Self, what their dreams and goals are, it won't be any easier when they graduate and an 
employer asks, "Why do you want this job?" Much of the mid-life crisis revolves around 
people looking at themselves for the first time and asking. "Is this all there is? What do I 
want from life?" And, wen then, many still don't bother to engage in self-awareness and 
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confuse it with activity. Ron0 May raninds us that activity is not a substitute for aware- definitive answers rrom dther people regarding what they should do with their lit 
ness.' Along with activity students need to include evaluation, analysis. and rekt ion on students nerd to beasking for information, advice, or the opinion of others, that they r 
the activity to achieve some measure of insight and self-awareness. use in determining their own answers. While engaging in this interaction between Self, 

The next step, Part III, leads to exploration of Self and Society. Considetation and s&ty they hopcfufly w i U  discover commitments they m e  deeply about for both Self 
analysis of sdf-knowledge can provide some focus for exploration of m i e t y .  The library society. 
is a good place to begin one's research. Democracy ~ u i m  an educated citizenry. Education in 19% means much n 

In Part 111 the student should d i v e r :  than the tradidonal 3R's or kmwkdge of the Gmk classics. Leo Buscaglia provid 
*.who in the work world would be helpful to talk with. 

useful definition: what questions need to be asked. 
**what kind of expcrimm relate to the student's interests, and "Education should be the process of helping everyone to discover uniquena 

**how may the student arrange for such experiences? teach him how to develop that uniqueness, and then to show him how to it awl 

because that is the only reason for having anything.'" 
Students can develop an understanding of Self and Society by engaging in these ac- 

tivities. When students become actively involved in this process they innease their self- we may M( b. abk to rach 4 student we see. However, as attention 

awareness as well as an awarenas of the work world. At some point, hopefully, they will the underlying needs of students we will find ouralva searching for ways to enrich 

begin to understand their role in society. devdopment and growth, and our own as advisors. Isn't this after what life and a 
tion an  all about? A job upon graduation from coflegc is  an important consideration, but students must 

rcalite that while the degree may be crucial in getting the interview for a job i t  does not 
guarantee a job. I t  is important that along with their formal college education they prepare 
outside the classroom for the worfd of work through experiences that will enhance not 
only job opportunities later, but also save to enhance their personal development now. 
The integration of work experience and classroom experience can serve to make b t h  
more meaningful lor students. Volunteer work. internships. observation and interviewing 
pcopk are some of Be means students might u to gain valuable experienm. 

Joseph Katz states It well: 
"h a way, it k inevitable that large numbers ofour studrntr will not have had adequate 

opportunity to examine their career plans critkally, because nowhere are they encouraged 
to do so. Their experience is filled with mixed messages. So many different. q u d y  power- 
fuf, often contradictory positions arc presented to the student that efforts to help him qs an 
individual tend to be remedial. temporary, and timeconsuming. The prasura to conform 
are too grcat for many individuals to resist successfully. I f  widespread changes are to be d- 
fectcd, all segments of theeducational institution rnw be~(enuinely commitld to Lhe task 
of encouraging the Individual student to exptore and to grow."' 

Encouraging students to karn how to use self-knowledge and knowledp of the m- 
nronment (in this instance the work world), to arrive at decisions that will lead them for- 
ward in their journey through life is a means advisors can use to facilitate growth. 

In a rapidly changing world students must know and understand their Sdf by learning , . 
to ask hard questions: be willing to actively gather information from their tnvimnment to 
make important decisions as they travd through life; and, b e d  on an evaluation of this 
information, be willing to risk trusting thar judgment. Students should not be seeking 

'Rob May. Man 'l Slnrrh For H I w ( N e *  Yak: RU, 1-3). p. In t 

i 'Joseph KaLL No Thrr For YML (Sm FRndno: Jmq.Buc. 19611). p. 137. 

f * L ~ ~  B ~ ~ # , ~  LOW (NCX Yak: Fact C d .  1972). P. a 
(4 March 1983 I March 1983 
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