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A Strategy to 
lmprove Re ten tion 

ALISON G.  FULLER, Coordinator, Qualified Admission Advising and Freshman 
COU~M~UI~, UnivemNfIv of Tcnnmec at Marlin. 

''73~ mosl dnunarieJmutv of thc next / n w ~ y y ~  m fw as wc now know, 
$ the prosper1 of declining enrdlmenu a/ler more lhan l h m  centuries of 
Jalrly s~eod~v inrrpau. . . . "- 

Student refentian is a major issue in higher cducalion today. Declining enrollment num- 
bm are causing university administrators to carefully evaluale existing programs. and to 
be creative in dweloping new programs designed to improve retention. 

The American College Testing Program and the National Center for Higher Education 
Management System reported in Spring, 1979. a steady decline in retention of students at 
C O ~ ~ L S  and u~ve rs fb  throughout thecountry. Fmr-year public institutions responding 
to the survey indicated a rctention rate of 66 percent after one year (1977-78). and 54 per- 
cent after two years (1976-78)! 

There are several approaches to improving retention at colleges and universities, such as 
improvements in advising, m d  increasing the level of personalized faculty-student inter- 
action. These adions would have a positive impact on the retention of college students. 

The contenu of [his rcpofi were developed under Grant No. 0(308101074 Title 111.. 
Strengthening Developing institutions Program. Department of Education. However. 
those contents do not n c c d l y  represent the policy of that agency, and are not an en- 
dorsement by the Federal Government. 

REVIEW OF LlTERATURE 

The retention of students is an important issue. a d  will becom more important in Ihe 
future: i t  is an ivue of survival. Student ramlion b closely linked to the qualily of aca- 
demic advising, and healthy institutions. by placing a high value on meeting the divme 
needs of their students. will increase the importance of g o d  academic advising! 

Acadanic advising plays a major role in students' fedinp of identification and percep- 
tion of "fit" with the institution. Making personally sa~isfying decisions is also an impor- 

'Oxat T. Lcnniw. PhiHiv E. Bal md Ken Saw. Colordo. Nuinnat Crnlu f a  Highn Ed. Mgm. Syrccmr. 
(Irn I .  

'P.E. &d ud Lee Nod Ma Works In Stu&i~t Rerenrio*. Repat 01  he ACT Pm*am md Naciond Cenrn 
for Hihn Educath Mmymrml S y d w .  (OPBM. 37. 

'David H d r n e ~  and Toni T m b k y  Dcnnin6 rhc Rdc of Acsdcnri Ad*% In Ihc lauitutionrl %tin#: The 
Nurc Phon. MACADA J w d .  1 (1981) p. 1. 

D
ow

nloaded from
 https://prim

e-pdf-w
aterm

ark.prim
e-prod.pubfactory.com

/ at 2025-10-20 via free access



NACADA Journal 

tarit aspea of students' dcwlopnt  and growth. Students need the opportunity to take . 
personal risks and to hold an element of control ova the development of their W m i c  
programs. When givm the opportunity and guidance through academic advising toshape 
aspects of their academic lives. they find their wrsonal relations hi^ with the institution cn- -.. 
hanced, and their desire to persi~strmgthe& 

Advlsing has traditionally not demanded much personal contact between the student 
and advisor, and was primarily an exercise in one-way communication. Advising today. 
howcvc~, is a much broader concept. It is developmental in nature and helps students de- 
f i e  educational intercsls and goals, and make decisions that arc consistent with thar ' 

value, aptitudes, and personality characteristics! 

There is growing recognition that advising, interaction between student and mentor, is 
important in helping students define and realize personal and professional goals. Also. if 
institutions are truly concerned about their stability and survival, there must be an 
awareness of students' frustrations, career choice anxi&, and the necd to fed that edu- 
cation is worth the high price! 

Allhough faculty are considered the heart of academic advising, many facuhy membvs 
often feel that advising Is peripheral to teaching. However, faculty alone cannot be held ac- 
countable for achieving institu(ional objectives, they must have administrative assistance: 
thaL is. current academic records, advising handbooks, formsfprocedures, and training! 

Students. being more affective than cognitive, usually look for people to whom they 
may relate. They usually make subconscious decisions about staying in conegc during the 
Ersl six to eight weeks of school, and a perceptive faculty may becomeaware of students' 
feelings about remaining in college. A sensitive faculty especially needs to be involved in 
relention programs, because students need to feel comfortable in the dassroam i f  they are 
going lo remain in school. Faculty members should guide studeneta programs that mutch 
their intellect. be aware of students' non-academic p r o b h ,  and carefully monitor 
students' progress toward graduation. The personal individual attention of a faculty mem- 
ber brings students cIoser to the faculty member. and lets the student know someone really 
cares. The faculty member can also serve as a positive role model for students! 

Astin, afta completing a study of student satisfaction, concluded: 

"Student-faculty Intemction har a stronger relationship to student satir/oc- 
tion with the college eypenpenence fhon any other involvement variable or. in- 
deed, any othw student or i ~ t i t u t i o d  chamderirlic. Stuaknts who inremct 
frrqrrently with forulty am moremt w i  with oil aspects of their institutional 
expen'cnm, including student friendrhips. variety of courses, intellectual m- 
vironment, and even administrnt;on of the imtitutbn. finding ways to en- 
courage greater pcrsonal confact between faculty and students might 
increaw students ' sthf i t ion with their college experiences! 

'Holmrr and Tmmbley, p. S. 
'Hdm m d  Ttombky, p. 6. 
'Sr. M.A. Lmdry. The Naurity lor I Conprchcnsive Adviaing Syuan. NACADA Jownd. 1 (1NIt P. 29. 
'Ladry. tWI:U). 
'LAndIy, 1981:3l. 
'A.W. k i n .  Four Critkd Yeom. (Sari Fndsm: J q - i l u r  Umitat. 1931). p. 7.23. 

A Strategy to Improv~ .ention 

Academic advistng loday is  k r i b c d  as a decision-making process during which stu- 
dents realm thtir maximum educational potential through communication with an ad- 
visor. Theadvisor facltata communication, coordinates learning experiences. and acts as 
a re fed  agent? 

Noel listed four basic causes for attrition as: I)isolalion, 2) boredom. 3)dissonance, 4)ir- 
relevance!'. Brown said a strong reason for attrition was inadequate academic and career 
progress, which could be related to academic ability, achievement, adjustment, or atti- 
tudes!' Several studies showed that a lack of involvement in campus life aIso influences 
students to kave coflegc!' 

Smith found that students need a "bond" with the institution. A personal relationship 
with a faculty member, through academic advising, is an important band. Noel and Shul- 
man cited the presence of a "signifkant adult" on campus ps a drong influence for stu- 
dents to stay?' Newman found that students who dropped out of scf~od perceived their ad- 
visors as unavailabk. disinterested, and unhelpful twice as much as students who gadu- 
ate$!' The Retention Committee at W u l u m  Colkge increased retention by arranging 
personal contacts with students who considered leaving'! 

Emotional needs of students usually supersede intellectual ones, and those involved 
with the academic devclopnlent of students must also be aware of their social, personal. 
and emotional dwelopment. Academic advisors, though they cannot be expected to act as 
therapists, should be alert to certain behaviors and conditions that suggest student psy- 
chological concerns, and know about appropriate refmal sources. Crockett found that 
advisors can easily learn to identify over and under-activity, emotional variability, change 
in attitude. and physical discomforts in college students!' Advisors can also learn baric 
counsdinn skills of listening. nonverbal communication, and referral!' - 

Information on retention reveals that institutions mus( organize for the improvement of 
retention and develop specific in tment i~ l  strategies. The American College Tstiag Pro- 
gram (ACT) and the National Center for Higher aucation Management Systmu 
(NCHEMS) mnduacd a national survey entitled, "What Works in Student Retention" 
(WWISR), in spring. 1979. The survey's purpose was to identify, analyze, and compile in- 
fomatlon about campus action programs and efforts to impmvc retention in higher 
education. Presidents from 1600 institutions (from 2459 who were solicited). indicatd a 

'7.1. Grita. Aradernir Advlrin~: Gettint Us 7'hmurh the Ei~hties. (MHE-ERlC/Hieher Education Repon 
n( (1979) 8-9. 
"k. Noel. "Conet)e Students Rumrioa: A Campw-Wide R+Mtity."The Nalional ACAC Journal 21 

(July 1916). 31-36. 
"Brown. (197n. 
'.Oritch T.J.. p. 24. 
"Lac Nal, p. 64. Cno( H. Shulmsn. "Raent Trends in Student Rcienth " AAHVERIC  Higher Educa. 

t h .  Rmeamh C m u  %$ing~on, D.C.: Awlcan  A s a w n  for H in  Educacbn. (May 1916): Nomun 
R. W h .  "lnnitutMnal Enrironrnrnt." Philadtlphb: Paper prcvntcd al r he 1nukmion.l Conlerencr om Sludau 
Retmtion. 1916. 

''Mary A. Pkrman. '7hc Student and the Col- Cmmunily: A Study of Artrlcion and Pcrustmce in a 
Hithlr Sckdive Liberal Arts Colkne." (l%R. 

'&in. p. 24. 
"David Crccknr. "Matine AdviJm Wort: Baric Elcmenlr in D w c b ~ h &  and lrnpkmntin~ a Sumwful Acn- 

dnnk Advisina Program." Rcrmrcd at chc Second A n n d  Cmfrrence on and em^ AdvMne. Memphn. Tenn. 
(Octokr. "Grila, 1974. p, 28. (uwubliScd). 
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desire to panidme in the WWtSR iudy. Mm thrn 990 ampkc4 quationn- m e  mlin. ]ones a d  ~ l a n  cornprd t k  ~rsistene .,* bin- 
returned. and WI were used in the studf freshmen for 1977, 1W8. and 1979. 

APs thnc -, ah or lb 1~17 beginning frshrna returned; after two ycus* 50q0 
Rapondcnb to the WWlSR were asked b share information about action programs of the 1918 wMiy frnhma relumd: afls om m. 63% U" 

that had ban implemented at their institutions to improve retention. Only 17 prcent of 
frdmcn murnedf' (Refer 10 Table I) the institutions showed that there were no action programs to improve retention m lhcir 

campuses. The improvement of academic advising, (checked by 53 percent of the institu- 
a/* Table I 

lions that responded) was the program cited mo~l often. After the improvement of zca- COMPARISON OF PERSISTENCE RATES FOR 
demic advising, the next most common action programs listed were: jgn, 1978 AND 1979 BEGINNING FRESHMAN . 

-special orientation activities 
-exit interviews 
-special counseling programs 
-early warning systems. and 
-academic support/kaming services? 

Respondents were then asked to d-be in detail. actual retention pragrm'and their 
impact on student retention. The program whlchoccurd most frequently onthe fomin- 
votved l u n g  skills and academic suppon systems. Advising, orientati~n. and m ly  warn- 
ing programs were the nut most frequent typeof action programs described on t+ fwms!' 

"New students" (freshmen and transfers) was the target group most often addressed by 
retention action programs. The target youps that bcnefittcd the mosl, in tenns of reten- 
tion improvement, were dropouts, resident studentr, high-risk students, multipk target 
groupJ. and new students. In varying degrees retention improvement took place for dl 
target groups!' 

Emphasis on programs involving new poliici and structures for retention (advising) 
showed the greaIat improvement in rdmtion, followed by new kming/mdunic sup 60 - 
port systems. orientation, early warning systms. and curricular devebpments. Programs 
emphasizing student peer involvement ranked law on retention improvement, but first in 
general campus impact!' L 

AN ACTION PROGRAM FOR RETENTION 
AT THE UNIVERSITY OFTENNESSEE AT MARTIN 

Kapraun and Cotdren believed that higher education, in the 1980's. will continue to be Fall 1977 
concerned about implementing the most cost-effective programs possible. The retention 40 - 
of students. through use of s c a m  resources, will be an activity receiving much attention 
during a decade of stabillzing and declining enrollments!' 

A declining rate of student persistence was evident, in the late '70's. at the University of 

"P.E. Bed and L. Nod, Whn works ln ~cudcnt mcntbn. Rtpon of the ACT Progam a d  N u i d  CUUCT 
for Higher Edvcation M w e m e o t  Sys~cmr. (19Otn. 37. 
"&.I Md Noel. l r n 2 1 .  
*'w 8 d  Nod. 37. 
"W md Nd. 196023-24. 
*'M and Nal. 13m.21 -" 
"E- K.pnun ud D. Cddrcn. Acodcm+c d&ia;n# l o f 4 c u c  student mrmrion. (~nio~town. PA: ~mnsyl- "D.E. &ahn. J.A. Jonas D.I. B l m .  Ntrkbn md Rdmi~n.  &UCt&W o / f k  Sourhrm A50ciclrion 

*mu S 8 l c  U n i d y ,  1981). (ERIC Docwnmc Reproduction S m i i  No. ED 191614.) ~nuiruriona! Rescorch. (1980). 
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The Freshman coun&ling Program vu implemented at WM f a .  I l f  ; its main m. 
pose was to improve retention, a.major pmbkm at the institution. There w a mm 
wide eKort to give entaing frshmen ~ t sond i zd ten~on ,  to help them adjust ( O ~ W ~ ~  

and discover the value o f  college expcriencc. 

A group of forty-Tour facuity members from dl discipline wnc arkd by thdr 
Acadanic Deans to participate in the Freshman Counseling Program. Each F & m  
Counselor was rcsponsiik for twenty-spm freshmen durin~ Freshman SLudiec Week 
(0rientation)srsl throughout fall, 1981. Freshman Couwcbn helped the new studtntss. 
tablirh a "bond" with the Univerdl~ Freshmm wt re  given an opportunity to c m ~ n i -  
cate arith facully members on an individual basis, to discuss personal, acadmic. and social 
concerns. The Freshman Counselors had a ddre to show the Freshmen they card abow 
them. and were available to help. ar refer them to proper sources that would also be of 
sistance to them. T h e  Freshman Couwttors n r c  very perceptive of their students' falings 
about remaining in schoot, and asshted them in developing positive attituda towards thdr 
cdlege experienm. 

Freshman Counsdon taught a Study Skills dau to thdr group of fnxhneh during 
Freshman Studies Week, The Study Skilk ctasses met every day for two hours. A student 
kpda was also lusigned to each group of freshman. The Freshman Counselon, along 
with teaching the study skills classes, attended other Freshman Studies W k  activit'mthat 
wcre directed by the student leaders. 

Once classes began, Freshman Counselors then &wed lime to meet with their group 
members individuany, at least twice during the quarter. Students were to m w  with their , 
Frcshman Counselor at lead once before mid-tm or fan quarter. and thm again after 
mid-tenn. The Freshman Cour~setors discussed academic. career. and personal develap- 
men1 with each student. Advising for clm schedules was not a responsibi~ity of the 
Freshman Counselors. Students met with academic advisors in their respeaive d e w -  
mmts for class scheduling. 

RESULTS 

An analysis was done to detmnlne the impact the Frahman Counseling Program had 
on the retention of freshmen who entered fall. 1981. The data reflects an improvement in 
the reenlion of freshmen at the Univenity, without a sacrifice in ndents' academic 
standing (G.P.A.). (Lyx to Tables I1 and IlI) 

March 1983 

TABLE II 
RETENTION AND G.P.A. AVERAGE OF ENTERING FRESHMEN, 

FALL TO WINTER, 1980-1982. 

GROUP N % AVERAGE G.P.A. 

Fall, 1980, enterlng freshmen 
who returned whter, m. 97UlHLJ 88.3% 

218 

F&l, 1981, enterlng freshmen 
who returned winter, 1982 9381f023 91.09% 

2M 

A chi-square maIy!As revealed that a algniflunlly farper percentwe of the fall. 
1981, a f a l n p  Irehrnen returned alter one quarter than the Percentape of fdI. 
1980. entering freshmen. (P = .%. d.f. = 1, X' = 5.58) 

TABLE IM 
RETENTION AND G.P.A. AVERAGE OF ENTERING FRESHMEN, 

FALL TO SPRING, 1980-1982. 

GROUP N % AVERAGE G.P.A. 

Fell. 1980, enterlng trashmen 
who returned spring, 1981. 8891lr03 80.6% 2.28 

- -  - 

Fall, 1981, enterlng freshmen 
who returned spring. 1882 861111323 83.19% 

2.27 

A larger percantage of the fall, 1981, enterlng freshmen returned after two 
quarters than the percentage of tali, 1880, enterlng freshmen; however, a chi- 
sauare anafvsis revealed that the Increase was not statlstlcally signlflcant. 

Students who participated in the Reshman Counseling Program were given an oppor- 
tunity to evaluate Ih. program. Suw~ys were mailed to each student who attended Fresh- 
man Studii Week. The students were r q u e ~ t d  to mmplcte the evaluation survey, and 
return it to the Freshman Counselor Pmgram Coordinator. 

There wcre 235 (23%) surveys returned. out of 1 0 u  that were mailed to students. The 
majority of respondents felt tha! thdr FrPhmm Counselors were a help UJ them during 
their first quarter of college. Studnlr mpondd. almost unulimouly. that the Frmhw 
Counselors helped make freshmm fed "at home" at the University, and that all incominl 
freshmen Bould be invobed in the Freshman Counseling Program. (Refer to  able I V  
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TABLE IV 
STUDENT EVALUATION OF FRESHMAN COUNSELING PROGRAM . 

Do you thlnk i f  was helpful to meet with your Freshman Counselor this fall 
(1981) quarter7 
Very helpful 77(33%) Helpful 99(42'/0) No Opinion 32(14%) - - 

Not very helpful 13 (5%) No help 14 (6%) 

Did your Freshman Counselor help make you feel "at home" at UTM? 
Yes 225 (96lh) No 10(4%) - 

Do you thlnk that all incoming freshrnen~should be Involved In the 
Freshman Counsellng Program? 

Yes 224 (95%) 

IMPLlCATlONS 

Retention will be a major concern for many years on college campusu. 
creasing nerd to coordinate efforts and develop programs to increav retention. The 
Freshman Counseling Program, at The University of Tennessee at Martin, is QM ap- 
proach toward retaining more students than in the part. Tfhc succm of the program. and 
the favwabk responses from the students. supportr the notion that institutions can deal 
with declining enrollments through an effective retention program, without lowering the 
quality 01 students' acadunic pcrformance (G.P.A.). 

Stated Reasons for Withdrawal 
and Degrees of Satisfaction 
Among Student Persisters and 

ALAN D. SMITH. Department of Geology. Eastern Kentucky University. 

ABSTRACT 

Revised questionnaire fonns of t k  National Center for Higha Education Management , 

Systems' Confdential Questionnaire lor Nonreturning Students, and Student Outcome 
Questionnaire for Program Cmpleters were given to students mroUed in the Community 

( 
and Technical collke and the General College (renamed University College) during the 
1978-1979 academic year at n e  University of Akron. The response rate of useable qua- 
tionnaires varied from 22 percent of nonreturning students (485) to 28 percent of the con- 
tinuing students (485) to 28 percent 01 the continuing student population (2995). 
Discriminative analysis of dmographk variables were completed to assesr selection bias 
for student nonprsistm respondents and nonrapondests. Conflict with job and studies. 
not enough money for school, md needed temporary break from school were reasons for 
withdrawal cited by more than Mpcrcert of the student nonpenistkr respondents. Student 
nonpersistcrs Vied the factors of counseling and advising servim, financial aid oppor- 
tunities. and quality of instruction more frequently as the first factors if changed. would 
have encouragai them to stay at h e  University. Student persisters listed registration pm- 
cessing. parking avaitabiiity, and ~clension courses as the most frequent items to be 
ch-cd first in order to better MNC them at the University. 

IMRODUCTION TO THE PROBLEM 

1 The original problem investigated by the author war to study in a systematic and 
pirical fashion selected personal. socio-economic. academic. and institutional 
that may be capabk of differentiating between studenr persistus and nonpusisters en- 
rolled in the row-year Univasity College and the two-year Community and Technical Col- 
lege at the University of Akron. The study was a timely endeavor, because most univer- 

March 1983 

s ihs  are facing declining enrollments. a problem Astin believes was "perhaps the biggest 
concern of college administrators and faculty members during 1970."' Although college 
administrators and faculty members have traditionally used recruitment as the principal 
means of keeping cnrolhats high. an equally promising approach to this problem is to 
reduce the dropout rate. 

The University of Akron. altbugh enjoyingcontinued growth. has experienced unusu- 
ally high attrition rates. apccially with students enrolled in the General College and the 

'A.W. hain, Rmn/in# Srvdurajmm Dmppk~ OW. Sm Franc&: (Joucy-8ua. 1973). p. 2. 
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