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he "sandw-khcoursc" students apparently feel that they sre worthwhile, because they 
ontinue to accept n m  sludcnts cvery year. Tht academic department assumes rcspon- 
ibUity for placing students, but when studenu make their own contacts, they must obtain 
acuity approval. 

Universities arc autonomous ahd esteblish their own degrec requirements, but polpcch 
' e g m s  must pass a rigorous validation test by the Council for National Academic Awards 
CNAA). I n  theory, academic standards at h h  indtutjons are on thesame kvel. In prac- 
IU. however, many bctieve that univusida have higher standards. 

Admission to degree program is based on the results of national exams: General Ca- 
4 i i t e  of Education at o r d i i  Id - k n o w  as "0" kvets, takm at the age of 16, and 
knud Certificate of Education taken at advanced levcl- known as "A" levels, or, in 
ome instances. for mature students, "equivalent quatifmtions" arc required. Each in- 
tiiution specifies what grades are acceptable to them. k., Cambridge and Oxford require 
higher A-levd pass than other universities, and often other universities require higher 

asses than polytechs. The subjects a student wishes to pursue are important. Thwe are 
)me subjects in which he or she must have A-level passes. For example. accounting re- 
uivs A-levels i n  Engllsh language and mathematics, and if a l i y e a r ~ l d  studem, after 0 
vel, decides not to continue with math A-level he or she will be unable lo earn adegree Lo 
;counting. The student in England mates lhac decisions in secondary school; indeed, 
le decision often goes back to age 13, when heor shedecides which O-level tostudy.since 
1-level matmid must be mastered before proceeding to A-level material. 11 is possiik to 
ork on one's own or go back to school and fake a specific A level course (2 years) to earn 
le necessary requirements, but t h t  is rarely done. An English student applies for and i s  
repted for a specific degree with littk scope for a radical change. I t  is possible to makea 
lange in closely related fields, such as from sociology to psychology or from biology to 
~ology without too much troubk. 

Another factor affecting the flexibility o f  choice for the English student is the system o f  
ants, ParIimcnt ha9 decreed that local autharities give financial grants to any student 
~eeting the residency requirements who has been accepted by an instkution o f  higher Iear- 
Ing. The authorities will only pay fees (tuition) for three years, except for extenuating 
rcumstances. Hence, if a student starts on one course and decides on a radical change 
~d has the qualifications to change, he or she m a y  do so, but must starl again and local 
dhority wit1 not pay. This point was ckarly illustrated in a h t t r  to Ule newspaper me 
'uordian on April 12. 1977, which runs an education section every wed;. It reads: 

"I have completed one and a hd f  years of degree cowsc in chemistry. My 
exam results so far have bao  mediocre. But my main problem u that 1 feet 
that I have chosen the wrong area o f  study and that my intemts fie in 
economics, which I have never studied formally, but have read fat ly widely. 
The professor o f  mnomics here is not averse to my changing course but 
would place me in the fust year. This would lead to grant probhs, obvious- 
ly, as at the moment I am on a full grant.. .Shouki tpcrsevcre with adegrcc 
in a subject I don't like, and don't want a carer in, or try to change?" 

In  the reply thc education editor made a pka for bcuer vocatlon guidance at the secon- 
uy kvel and then advised the student to stay with chemistry and earn the degree the nut( 
ar because: 
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"In today's changing industrial world more and more employers feel that. in  
many instances, the subjc- of Ihe degree are of less importance than the 
degree itself. Employers are looking for graduates who have shown that they 
have the ability to study to degret kvel, have been stretched. can analyze and 
solve problem and, hopefulfy, can communicate intelligentiy. Obviously 
there arc exceptions. I f  an employer wants a civil engineer he is unlikely to 
appoint an arts graduate, but in many areas the emptoyer wilt undertake to 
provide any specialist training that may be required - especially in the com- 
mercial world. 

The lack o f  flexibility in English educat'or has been an ongoing problem for students. 
The problm was solved recently when modular degree programs were instituted. These 
programs, unlike other degree programs in England. paralld the American system. The 
requirements for the modular degree wried from institution to institution, but the degree 
is bared on a "foundation year" (likeow general education or distribution rquirements). 
Theoretically, this provides a bakncc bctwcen specialization and generat understanding. 
The modular degree program increases flexibility and opportunities by: (I) deferment o f  
choice; i f  the same moduks are r e q u M  for two different degrees the student may decide 
at a later date which one to select, (2) varying the rate of progress and the number o f  
modules taken each term; (3) transferring credits from a subdegree to a degree program: I 

(4)transferriigcredits fromonc institution to anothcr(thlr isextremely difficult, i f  not im- 
i 

possibk, at present); (5) offering broader interdisciplinary and thematic degrees, and 
general studies degrees. Each module is a unit with an exam and a gradc, is opposed to 

j 
other degrees where Ule student takes one fmal e x h  at the end of the year, The degrec is 
granted after the successful completion and accumulation o f  units. and advising (ot 
counselling as they often call it) becomes imporcant. In the City of London Polyrahnic 
b~ochure on the Modular Degree and Dbloma Scheme, it states that "Each student, with 

I 
i 

the help of his personal counsellor. the subjects tutors and the careers advisory service. is 
encouraged to plan and develop a study program based upon the progress that is being 
made." 

Careers Advisory Centers are sponsored by the government and are located throughout 

i I 

Britain for thcdd of all iu citizens. They areused to help students with carm choices who 
1 

do not plan to continue their education, and also help thosc that continue with career 
selections in higher education. Once a student embarks on a course. he or she is encour- 
aged to use the Careers Advisory Service at the Institution. O f f~es  vary, but the careen of- 
ficer i s  paid either by the central government or by the institution, and i t  is not uncommon 

(I 
for the carers advisor to work some days of the week in an Institution of higher learning 
and other days in  the office in town, Thc type o f  work performed at the  careers office k 
similar to the work performed at a placement center in Ulc United States i.e., publishing 
lists of job openings and setting up interviews with employen. The Careers Advisory Ser- 
vice also has availaMc the LO(es Informtion on careersand literature on what carccrs one 
miaht investigate. given s p c c ~ t i o n ,  Interests and ap(ltdes. A committee comprised of 
career advisers in higher education compiles excelknt and complete carcer information I 

sheets on different careasand distributes them to a l l  caran centers. Because of the pre- ;1 
sent nature o f  the centers, they are frequented mainly by thud-year students beginning to 
think about employment. Without exception, each careers offmr expressed regret that 

1 'Thr Guard1011. London. April 12. IPn. I 
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{dents didn't come in earlier in their course to scck the asslstancc of an adivsor. For ex- 
tpk, the field o f  law is one of the most overcrowded fields, and the c a w n  advisor coufd 
xest alternative fiids for students to consider without diippointment and panicat the 
1. The careers services aretrying to publicize themselves more in the hope that firsbycar 
ldents will avail themselves of theservices earlier. Carcusedviscrs and carers guidance 
m u r e  stress the point that students need to plan: to take responsibility for their livs 
d work; and to develop alternate plans of action based upon a realistic knowledge of  
:msdves and their go&. Advisors should understand that their counselling of students 
lot for a vocation but for a way of life. 

A S .  Watts, Senior FeUow and Executive Director of the National Institute for Careen 
!ucadon and Counsdling warns, however, that although one must have choice, choice 
choice's sake is not necessarily good. and when there is choice it must be accompanied 
help. Help can be in the form of such simpk objective information as stating the 

o k ;  or  explaining what is best suited to the individual's interest and abilities, and how 
fit it coherently together; or helping studcntr work through theu own feelings and 

rious possibjlities; and arriving at decisions on their o m .  or some combination thereof. 
his artick, "Careers Education in Higher Education: Principls and Practice" in the 
~tish Journal o f  Guidance Counselling. Watts states that the two traditional ways of of- 
ing career information arc (I) factual information through pamphlets and other printed 
~terial, and (2) advice by advisors passing on the benefits of their experience. Watts said 
: disadvantagsof the factual information are: (a) h thestudent motivated to w the in- 
rmation (b) Is the student capable of understanding it? and (c) If the nudent d w  
dentand, can it be rdated to his or her own needs? The disadvantaga of the advice by 
visors arc: (a) Can an advisor diagnose a person's anributcs and interem in one or two 
.sions? and (b) How objective is an advisor's perception of mi occupation? 

Watts also advocated course with formal structures which would fulNt four main 
jectivcs: 

Opporlunlty Awareness - understanding the slruaure of the working world, its 
opportunities, demands, rewards and satisfactions; 
Self-Awrrcnesr -development of the sense of oneself, personality. qualifications. 
abilities. aptitudes, skills, physical strength, interests and what give satisfaction; 
DeeLPlon Learning - making decisions, being a w e  of different ways to make 
decisions (impulsive vs. deliberate); differentiating ways appropt-iate for different 
probkms; balancing the pros and cons of a decision; learning toaccept responsibili- 
ty for one's decisions; 
Tmnsltlon Learning -awareness of such things as the hiaarchal patterns of work 
and skills needed. such as inter-personal, budgetary and communi~ative.~ 

"~ecision making" appears repeatedly in Engtirb litcra(urc on counselling, just ar it 
la in AmeFican literature. It was mentioned repeatedly in my personal interviews with 
visors who agreed that one of thdr major (arks war to hdp studtnts make decisions. 
m R. Cocbett. Director of Studmt Services, in a paper presented at the annual meeting 
Careers and Guidance Smice in Further and Highn Education in 1975, stated that he 
lievcs onecannot identify "right-decisions," only "wrong" ones, and that helps relieve 
r tensions of deeision-making by making us admit our own inability to guide accurately, 
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by presenting life as a series of dceitionr, few of which are t ~ a l t y  irrcvocabk. He abo 
stated, whw most advisors know, that one cannot separate Cacm coundliing from per- 
w a i  counselling. Often astudent comes in for carter advke when he really has something 
c h o n  hi mind. Advisonconsistently menlioned how important it was fw them to be on 
the alert lor the student's real reason for the o f f ~ e  visit. 

In England, as in the US., there ate probably as many advising systems as there arc in- 
stitutions. f did not encounter a uru'vcrsi(y or polytrch that did not have an advising 
system, although in some it may not have been identified specifically as such. For example, 
in a ktter the Registrar of the University of Leeds etaks that there K "no formal academic 
advising p r d u r e  here. Advlce on courus, counseling, etc. b done by a number of peo- 
pk, and practice varies from depqment to department." Ln most instifutions advising is 
done by a member of the faculty who is called a @'tutor," with resource people such as 
career advison, a '@psychological" counselor, a chaplain, and adactor or nurse. The role 
of tutor is an old established one in England. The booklet for new undergraduates at Gi- 
ton College, Cambridge stata that tutors are "responsible for the welfare, health, 
discipline and general progress of their students and are their Unbwith the University ad- 
ministration." The relationship between student and tutor is very personal. Re~mmber 
that an institution of l0,OOO students is considered very large. Each tutor is assigned a 
small number, perhaps 6-10 students. The Notes fw Personal Tulon published by the 
University of Warwick states that the function of a Pamd Tutor is to: {I) "Establish 
such contacts, both formal and informal.. .as wilt enabre him to know whether any pu- 
sonal problems, or any diffiulties or misapprehensions are preventing him from obtain- 
ing full benefit from the University; (2) offer his students advice on any matter, including 
matters not immediately arising from their formal inslruaion, when such advice is asked 
for or appears to be needed; (3) help his students to feel that the University has an interest 
in them as individuals and not mere!y as members of a class; (4) help to broaden his stu- 
dent's outlook and stimulate their immediate academic work." 

The University of Warnick had just over 4.000 studen0 in 1918. At the University of 
East Angiia where the student body numbered just over 3,000. the personaland academic 
counseling are separate. Theacademic advisor sees each of  his or h a  advistcs once a week. 
The advisor helps ~ h c  students with choice of dassa, with planning work, with early at- 
tempts at essay writing on the U N W S ~ ~ ~  level, and with understanding whal is expccted,in 
seminars. It is also the advisor's job to make sure that the students are not behind in their 
work. 

In most polytechs, and particularly in the modular degree programs, each student is 
assigned to an advisor. usually a member of the teaching staff in the department in which 
the student is interested. However, if there are not enough faculty members in a particular 
a r a ,  students arc assigned to anyone availabk. These advisors act as personal tuton. 
which means they are responsible for both the academic and social well-being of the stu- 
dent. If a student's interests change. or if a student and the counsctlor do not establish a 
satisfactory rapport, it is possible to change tutors. Some institutions have a mandatory 
review at the end of the fist year and tutors or students may suggest appropriate changes. 
But the ease and rate of change varies enormously among institutions. 

Many of the problems of the administration of advising and counsdling schemes are 
similar in England and the U.S. Two students, (Thomas and Wikocks). spent 12 days at 
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he city of London Polytd studying the moduh degree program and wrote a reporr ac 
ban of thckrequirmcnu for the M.A. dcgrccin curriculum development a1 the Universi- 
y of Sussex. One point they made was that because the role of the counrrllor hpUw a 
vide range o f  activities. i.e.. "the provision for objective information; advice on courses 
~ppropriue to  the student's abilities and interests; the development of a coherent pro. 
:ramme; making the student fed at home in the institution and helping him with thosc 
)ersonal ~roblcrnr that may affect his dudits, the teachinp staff is thur required to take on 
I heavy burden of counselling responsibilities." The point wqs ofparticular intam to me 
6 a No Preference adviser at Michigan State University. 1 believe MSU has solved the pro. 
)Iem by shifting the burden of advising from the teaching staff to non-teaching prof-- 
ional advisors. T h e  two students also pointed out thai in small subject are* thae & a 
langer of "counscllin(lin" because the faculty has a vested intwert in students pursuing a 
mrticular subjm, as in American institdons. 

The report d o  notes some reasons students gave for not seeing their counsellors: 

I. Too busy with this tern to think of next term: 
2. Bad early experience with counselling so that the student fails to perceive its value; 
3. CounscUors cannot be found: -. 
4. Counsellors are Jways on the tekphone; 

$5. Counsellors who think advice could be sought and offered in writing; 
6. A counsellor who is. to quote a student, "rather vague about the schme. but a nice 

icllow"; 
7. CounwUon not fully aware of the complex pattern of pre-requisites, etc.; 
8. Students not knowing who their coumUors are. 

Thomiis and Willcocks. in their report, stated that "uncertainty, indecision and a sense 
~f alienation are classic dilemmas of the 18-21 y w  old; and the Modular Dcgrtc scheme 
vith its demand for choice and its lack of rceognizable base for students must aggravate 
be personal problems mperienced by some students." This problem is familiar to ad- 
ism, particularly thost working with students with undecked majors; the studcnr 
vhm personal problems often slem from being upset because he or she hasn't declared a 
najor yet. Pressure from parents isoften acontributiag factor. The authonconclude thaf 
Irc counselling system for the modular degree program at the City of London Polytcch 
vas  ineffectual for those who really needed it. Students persistently seeking information 
.nd advice are no ptoblem. The Issue is how to get to the student in trouble, "If the stu- 
lent had onIy come in for a conferencet" 

Thc counselling organization at Keele Univaity more closely resembles the University 
Jndergradwe Division at MSU than any other English institution, and i t  is described in 
ome detail in a book by its staff, Audrey Newsome, B.J. Thorne and K.C. Wyld, Student 
.bumding in Practice. To prove my observation that advisors on both sidea of the Ailan- 
ic deal with thcsame probIcms, I cite from the 197@71 Report of  the University of Kale 
\ppaintments and Counselling Committee which noted that 2!i different collqcr and 
lnivtrsities worldwide came to discuss their counselling services. They catqorizcd their in- 
rrviews in order of frequency: subject choia, academic diffxuhy, study habits. leaving 
chool, general vocational information, spec if^ vocational information, vocational in- 
Iccision, personal, informational, concerns about orhers, and mlrcellaneous.' 
'Audrey Newsome. 8.1. Thorne md K.C. Wyld. Siudnr C O U I U C ~ ~  in RonLc. (Univrnily of London Rcrr. 
1971). 
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The 1976-77 review of the City of London Polytechnic Studeu Advice Center contains 
a statistical breakdowa of the types of student problems prmnted to it. One hundred and 
forty-four grants and fiman&l pmbkms; (there b a larp number of foreign students hav- 
ing problems with grant money arriving on t h e  from their govunments). Fifteen queries 
re: Home O f f ~ e  and consulate (foreign students); 7 general muddle: 8 medical, including 
pregnancy; 17 camr/cour$c (career problems go to the careers advisory service); 27 ex- 
ams; 10 nudy; % personal: and 27 mirdlaneow. 

In discussiorur with the counsellors, I was able to break down some of the p a d  cate- 
gories: SLudents' persond problems associated with being away from home b r  the rust 
the; living In some sort of communal situation for the firs1 time, or, for those living in 
bed-sitters, the scnsc of isohion; sex questions; lack of dfanlidence; increased 
freedom; no close contact with teachers; and the other normal probhms associated with 
the maturation of the normal 18-21 yew OM - Who am I? What vrlues do I have? On the 
study side the students often found it difficult to adjust to the different learning 
atmosphere. to the faster pace, to the more independent learning situation (often tuloriah 
in England). and having to take more rapondblity for karninp and doing assignments 
and apportioning time. Under study habits and skills advisors help sludents with note 
taking. reading and summarizing skills. lime planning and setting up scheduks. One thing 
En Jish counsellors said they hear repeatedly is "in secondary school 1 didn't have to work 
too hard and 1 was one of the top students, but here everyone is as smart or smarter than I 
and 1 have to work much harder to keep up." Under exams they desl with both technique 
and exam aaxiety, Someother probluns arc: wrong choiceof subjcct. losing interest, tack 
of concrete goals, and indecision about continuing in higher education. The students are 
worried about the job market (the unemployment rate in Britain is now 14%) and are 
shifting to where they hear the jobs are. The familiar example is h e  media emphasting the 
lack of teaching jobs, causing n drop in students entering education. although there arc 
still shortages in commercial and cconomic studies and mathematics. 

Audrey Nevnome says that cwnsdors need to "explode the myth of the safe profa- 
sion." They need to campaign for flexibility to dow  people to shin from one field to 
another without feeling that they have invalidated their courses, but rather thaI it is a 
learning experience aiding thet personal and vocational development. We all know the 
large portion of graduates who are not ultimately employed in their field of specialization. 
but the problem h how to "explode the myth of the safe profession" in face of the 
pressure from faculty, who have a vested interest. the business world, parents, the media. 
uc.' 

A number of problems that advisors in England have experienced are similar to the ones 
experienced by advisors in America. How does one make one's services known and 
accepted? In England, all counsding centers ore involved in some degree in the orienta- 
tion process; many have IeaOets available for distribution describing their sewice; many 
try to get publicity in the student newspaper; and m e  c o d o r s  arc permitted into 
classcs for a few minutes at the beginnhg of the term to describe their work. Counsellon 
speak to clubs; some counsetlors invite each new student in for an individual conference, 
and the City of London Potytech has a 24 hour telephone answering service. Persuading 
students to avail themselves of the services offered. patticularly those who could benefit 
from it. was one of the womhorne concerns of the counsellors. 

'Audrc). Ncwxomc. u. J. 
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