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:hen who were intuwcd in ciustcrinp. (We called them hard-core clwcren.) 
h ~ d m ~ ~  who chose to take the cwrscs were generally more serious and betla 
~ivated but not necessarily brighter. (GryU rarely took clustered courses.) Finally. we 
e teachers money for dass lunches, trips to the thaer ,  parties. paml dinuslons - 
Jtevcr they felt would foster academic cxcdlem and a senre of community among the 
Jents. 

Fhe cxpuimuu worked. The clustering of courses was so nrcowsful that under the 
ns of the new cuniculum of Fardham CoHege, which took effect fa8 of 1980, an 
,hmcn now take two clusters, one in the fall and one in the spring. Although the Grylls 

r he world - among the faculty and students (both, by nature, very softaue clusterers) 
o must teach and take duslered copses, the system mntinucs to be successful in fosta- 
a sense of cornmuoily In tho dassroom. 

Ir I look back over what I have written here, I realiie I have Jaid a great deal about 
rdham College, end I hope that my experience there. particularly with the Valua Pro. 
l r n ,  might be of some hdp to others who must fwd ways to build community or com- 
mities in their own institutions and in the process create M environment that will sup- 
1-1 the t f f m  to advise students weU. If the experience of Fordham proves not to be 
spful, then I ask that when faced with cynicism, indiffmnee, pessiunisrn. selfishness. or 
igue in your own institution. you not despair, but rather. Like the palma, shrug your 
~ufdcrs, remember Oryll, and continue the quest. It's the only way to live. 

October 1983 

Rewards for Acadcniic Advi s i~  

Rewards for Academic Advising: 
An Evaluation 
MAX D. M E N ,  Pro/egor o/ Ma(hemurics and BONNE M. BROWN, Assirrant 
P r ~ / c ~ s o r  oJSpaniJI, Asislant Dean, Arts & !2i?nw, Uniw~sity ofNebraska - Lincoln 

The Academic advkine profmion d w  not rank high on the rewards ladder in higher 
education. Evfdcnce for this assertion Is abundant. An i n u W  interest 10 improve 
academic advising renews concern for the plight of the advisor. and prompts more ques- 
dons about the topic. 

The Find Report of A Nailond Survey of Academic Advising concludes that there is 
lit& reward or recognition anached to the successful delivery of academic advising.' In an 
attempt to identify research priorities for academic advising on behdf of the Nationd 
Academic Advising Association. Polton and Cashin requested descriptions of things 
which might improve the respondent's advising prtagram. In an open~nded format the 
largest number of responses dealt with improving the rewards for effective academic ad- 
vising, either directly through pay raises or indirectly by weighing advising more 
significantly in promotion and tenum decisions.' Teague and Grites concluded that faculty 
cannot be expected to perform advising adequately without appropriate recognition and 
support.' Drasrl asserts that actions that can be taken to improve faculty advisingsystcms 
include reducing the teaching toad for faculty who become advicon. and an acknowldg- 
ment of that service at time of promotion and salary decisions.' Borgard, Hornbuckk. 
and Mahoney state that if teaching. research. and service are Lo k the benchmarks of  
facully proledona! and personal advancement at a particuh htitUtion, h e  relative 
merit ofadvising within this structure must bcdefmd. Faculty need to understand to what 
degree p u f m a n c c  in advising is related to review for d a r y ,  tenure, and promotion.' 
Kramcr said changes in the institution's reward and incentive structure may be required if 
the institution's operational goals become. in pan. the faculty's professional and personal 
goals.' The titaature cited contains othn instances documenting the low reward level for 
academic advising. 

*CarYe~~c~t ,  Donald I. nd ConYura SJbahom, "FmJ Rcpoct: A Nationd Swq on k d c m i c  Advising," 
A m e h  Col- Tcslm~ P r o m .  lowr Ci .  Iowa. 19'79. 
'Pohn. Cbayl I. and William E. (2hh1. "Rncuch Priclrici for A a W  Mvirin~ W t r  a1 Survy of 
NACADA Mcmknhlp." NACADA JounuJ 1 (1961). pp. 3+4f. 
'Tcague. GarM V. and T~IOIDU J. *ta, " F r u t c y  Cantracts and A e  Adfint." Journal of CoOcgc OU- 
dent P d .  21 (1980). pp. 40-44. 

'DRnd. Fred B., "The Fuulty Advisa." ImproviDt ColLp and Univenltytuching. 22 (IPTI), pp. 17-58. 
'hprrd.  John H.. Phy% A. Hotnbu~kk, and John Mahan-. "Facut~y Pucrp~ioas of A&c ~ d v i h g . "  
NASPA loumal 14 (1977). pp. 4-10. 

*KRma. Howard C, ' T h e  Advirios Cmrdinrtor: Mnnying Crom r Onc-DOW Podlh." NACADA J O U ~ ~ ,  
1 (1981). pp. 7-11. 
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