ACADA Jouiral

Masi centers make 2 concerted effort ta win over facu!;y and to maintain ® good refa:
E;h;fimm u}q:;hh'ly u'élgcrs:ssiun is that ihe importance of counsclling and‘adéi’éi‘ng ssan
ra} part of higher education is fess ragifily sccepied in F d than in the United
o : ion is fess readily azeepted in England than in. the United
! !_m."f pointed l)u_vvtvisomcjof the differences and simﬂaﬁthhetwgen the'two countiiesin
< counselling/advising administrative structure 1d the fypes of problems encountered
e issise early everyone agrecd 10 was that 2 pring function ofthe counseltor, advisos,
or, whatevex he of she is called is 1a:Act as & “fistening ar." o B
ty conclusion from tliis study is thal-advi ing oonseling probl
My . this s advising and counsellinig problems and solution;
e no boundaries. They truly have international dimansions. S
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Building Commiiity in Freshman Year

Freshman Year

MICHAEL J. COLLINS, Dean, ‘Sckool for Sumter @nd Contiming Education,
Geargetown University: ‘

Those who-perform the job know that academic advising is not very tidy work. White
advisors have offices smd‘appoimmmt books, calalogs and files, their advicz isoften given
on the fly; over the sali bar in the cafeleia; in the.copridor betwoen classes; and-autside
the sports center after a threc-mile vun, “Can 1 subsiitute a course on the Civil War for
History 1017” **Dots my AP credit in English get me out of Expository Wrilin e?? 4Do
really have to take calonlus (o get into medical school?™ Advice on therun is not what the
system envisions, but if the questions arg neither troubled nor complex, and if the answers
are thoughtful and thorough, students, who are notaviously reluctant to raake appoint-
ments, may get some ofthe advice needed. They may becneouraged by (he informality of
the process Lo make 2n appointinent to {Jiscuss the Tarper issues'of their edication a0
greuter Jangth, '

Academic advising i3 ncver done in 8 vacuum. Ris carried out in'a particular caviran-
mient that cither supports (he effart o advise students.ot works agaimst it 17 students and
advisogs draw lettuce from the same bowl, good advising can take place at limch in &

cafeteria, but if food fights are the pormal order of ‘business, it cannol, This article

presents sosne thoughts about budldlng community ihrough freshura orientgrion, and in

-the provess not only advising students about coneses and réquirements as (hey entcr 3 ool

fege, bul creating an environment in which all the efforts 1o assist students, academically
anil humanly, will have a greater chiance of success.

1°d like 1o begin by recalling the second book of Edmund Spenser's Foerie Queen- It
1olls the story of a knight, Sic Guyon, and his guids, a paimer, whose mission is o resch the
Bowse-of Bliss, 1he beautiful fome of (he enchantress, Actasia capture (he enchanless;
destroy the Bower; and change back into men all of Acrasia’s former lovers, whom she has
turried inta swite. It seems a large order, 16> say the leasl.

Nothing is casy in the world-of eomance. It takes 6,147 lines ta get the job dane. All
sons.of strange and terrible things happen along the way, The knight loses his horse; he

and the palmer inherit a baby whos¢ hands ar¢ permanently stained with blood: they meet.

& monster called Furor and his mether, Okccasion; Sir Guyon batdles any number af evil
‘knights and resists several tenplations to dalliznce; the palmer getslost; Guyon iy defayed
in the Case of Mammon, ihe ""God of the wosld and warldings''; he is educated in the
‘House of Temperance; bat foally ke and the pajroer reach the Bower of Bliss, the
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enaissance version of a New Orleans bawdy house with naked. damscls disporting
emselves Tna pool. {(What used to be callod “the good parts™ are in Canfo 12,-Stanzas
%, 57, and 58.) But out heroes manage 10 resist aft the lush temptations of the Bower ((he
Hmer makes surc Guyon keeps his eyes on the road), and they, finally carch Acrasia and
=t latest lover in flagrante deficio, destory thie Bower of Bliss, and cus il che swine back
o men: S

+80, a5 is always the case with romance, the quest is successful, the kaight is victarious,
ad everyone is happy. Except for one person, who for me is an¢ of the most fascinating
haracters i all of literature — a knight named Gryll wha, as Spenser puts it, “répined
reatly™® that he was no longer swine. Sir Guyon curscs the beasty Gryll; after al], s just,
pent 6, 140 Eines trying 1o make Ciryfl a part of the commutity. The palmicr. hosiever, %o
as apparently beon in the business longer than Guyon, simply shirugs i off and says (my

“worlte line) * ‘let Gryll be CGryll, and have his hoggish mind.” Wiat can-you do? Tuclve:

antos, 683 stanzas, 6,147 lines, two misers, a wike and cheese, 2 Iarbecus, and Gryll stilf
vants 0 be & hog. T used lo think 4 lot abowt Grylon thenight before leshman orieriig-

1on began, s the Grylf factor; wé never get them xll, and that's one of the small bits of
visdgm I wishy to-offer after thrée and 2 half years, 3, 20 reshmen, and four ocientation

yclts, as Associate Dean and Principal Academic Advisor of freshmen at Fordham Cof-
L8,

The other small bic of wisdom s that we can never buitd a singte community at Fordham-
“ollege which carvlls 8K) freshmen » year. What we do build is a numbier of small com--

nunitics wilh ‘inrersecting memberships so that Sudents (and faculty and administratoss

vho advise thiem), by ihicir panicipation in smalier, local commanitics, either become or .

el they are a part Of something that really doesit exist — the “College™ or the *Univer-
ity community.”” These local communities are everywhers: in the dorinitoriest in the:
Jusstooms; i the cafeteria; in the radio statian and the offices of Ihe néwspaper; on the:
ootball field. and in the intramural spons conter; and in ke honors program aad the:
ROTC- :

A lotof people say they Jove Fordham, and Yoftest wonder whar they mean, Nobody
2ally loves the beauliful buildings, the lavwns, the chestnu trees that ling the walks; at the
ileck black sguirrels thatare indigenons to that area of the Bronx. What they love arc the
aeople who zre Fordham, the feachers, admbisirators, and siwdents through whom, for
e, Fordbam Collcge revenls inself and niakes manifest what it professes to be. People
who say they love Forsdham, if we can befisve the Duke; Thesius, in A AMidsummer Night's
Dreaun, arc all kinatics, for they '*ive to airy nothing’* (what we call the Furdham Collcge
ommunity) “a local habitation and a nam<": tie guys in *'A’* House, Jim Kurez in the
Fine Ans Department, Jean Maris Brescia who rans the American. Age: Lectuce Scries,
Try to organizc a frishman. event, for the entize class, all 300 of them, six weeks after
‘arientation and you can'tdo it. They arctoo busy. But prrange an awards ceremoney for
students an the dean’s Tist, an honars program receplion, an bpen house in one of the dors
mitories, or & ghee ¢lub concert, and prople will attend.
 Barly in Dietember the Fordbam Club organizes 2 Chistmas cetebiration 4t Fordham, It
Includes a ree lighting coremony and & Chirisumas difiner for local senior cilizens, ‘A large
sumber of people éontribute 2 ot of tisfe to theic events, bui many da mot. (Gryll spands
o3t of his time working in McDonald's pertiaps earning mouey for next. term’s Huition,

2 Octaber 1981

“Building Community in Freshiman ¥

pechaps nol.} ¥'im not, saying you can'l build communiity; { am saying, however, that the’

college cominunity is a fiction ot a federation of smallec camimunities, and siudents tap io-

‘to the imagined larger community by {heir membership in the smaller ones. The in-

dividual's iomperament, interests, time, opponunity, 2ad chance all determine whers oan-

Yacts will be rmade., 11 doessy't malter where, if studeats, faculty, and administraters can get
o kﬁnﬁfonc- anviler and have opportunities of working together (o further learning,

humas development, generosity, and a sense of justice. What this means is thac thgse who

 advise students, faculty or administcators, mus spend much fime :at wany diffecent

gverits, alfirming 10 local communities not just their value and importance, but their cons
nection (o the entire colizge (hey tepresent. 7 |
Ftried nol to be guided by al this wisdony when | planncd and carried oyt the freshman

orlentation gycle at Fordham. The two students who worked with me on the ﬁﬂmm.;m?
esch year, the freshmian maderalors, always said they wanted (0 ur}xfx the freshman \]. a;s
arid reake it part «of Fordham College. 1 listenedd 10- them and ‘forgat abaut Gryli anf 1 2
words ul Thesivs. We developed an orientation program tirat altempied 1a réach every
micfaber of the freshman ¢lass.. - |

: The grientation cycli: began early in Fordharm College. Tn Fcbruary vhe Office of A:
wissions invited all accepted students 1o Fordham for class y-ls)lnngida)-s. ‘Sl,ud.ems who
waned 1o board were told 10 bring their slecping bags md sperd a night with students u;
the dorms. While the Office of Admissions saw this eveiil as a way ;:f ncreasing thasize ad
e freshman class, it was wiso the first part of  six-manth effort 1o advise students an
build community that finally ended in carly Odubi:!. f welco!ncd the vls‘yto:s ¢ar.:h l'.ﬂnn:-
ing, and also accompanicd them on thelr trips to the theates io ,;.he cvening, Mq;t people
were uying ta s¢li them on Fordham, bt the visitars were making tl}tl{ owa cannection
with the commuities (hey would join in Seplember. They were maifing fqends. mdecg.ng
the faculty members and adminiscrators who wouid soon become theit agtmors, and gain-
ihg valgable information from upper-classmen, lmporant judzmerits were nw‘dé ur;r':i
those tavs; roommates fovnd gach other, and teachers and courses were chasen on

Basis of a'single class. | .

" “Ihe second stap of the Orienyaiion cvcle ) Fordham involved in\'isilig incoming

[restunést 1o visie the campas in small groups diring (he sinuner. These sessions were used
10.contintc the process of advising:

" tg éxplain the goals of 4 liberal ans college:

"to encourage stud2nis 1o take an aclive par i campus Life;

— 1o tell them abou the services we could provide for them; and.
— to start them thinking about requirements, courses, and programs fOl’f‘th\e falt,
We did as much as we could in two hows, bul we were never sure how much they -wo;i(d
Temember, hoxv.chséi,y,(hEy_liétencd o those ot days and nights 1{1_, ]mg anc_l 1 u;y. We
were suice (hey met the three people who-would be in charac of their ariegw;mn nn:g
“Seplember — the freshman dean and the two freshman modetalom .Thcyr l‘av;;sv'-\otm !

‘Jook friendlyand familiar ehen the ssudenis anvived, For ,“?““719" thcm,‘ lh&..t ree‘p
ple woisld initially be their only link to the community, and aften they wm‘ﬂd e 3 heCLssary
“and important, but temporary link. 7 |
In September, arcording to Fordham’s iradition, th:-lrsuu communily had a bar:ecue
for the freshmen boarders on the night before orientation began, Except for the barbecue,
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VErY rr(:shm_an_bn‘ader oF commuter was invited and encouraged 10 attend every svery
luring oriencation week. Each day we tricdd to combine academic advising with social.oF

o-curricular activities. On the first evening we ad a Mass for freshmen, and then the

‘resident’s Reception, The President, by speaking 1o saveral gray ps of Treshmen
nroughal thic day, had beome an academic adviser. He celebraied Mass and lalked in-
ormally with. many [reshmei at he recepiion, His presence Ihere wasimpanant; it seem-
d 10335 for 4 gond many freshmen that Fordham was 2 coneerned and friendly place.

The Orientation events incladad:

— apieng,

== - anothey barberue,

— mixers,

— aclub faiy, ;

— & panet discussion an the City of New Yark,

— ¢ourse planning sessions with faculty advisoes and upperdassmen;

— mestings with advisors front the Placement Office a0d the Counseling Center,
The Oricntation Frogram was designed (0 hélpy freshmen become acquainted with Ford-
. College and provids: occasions for them 1o meet and ko ‘ot another, Up-.
Jerclassmen, members of the faculty and administrators who will serve as their advisors:
ver the next Four years. ¥f they did get ta know peogle.during oricatation, thea thoy may -
et involved with others when school began. T the widst of all the Excitement of yriénta-
ion, e siafT cegistered thent i the right courses. The program allowed the stafl 1o clarify:
or parents and cudenis'the poals and philosophy of the College:

A manth afier schaol began, the parents of 1hiz freshmen were invitad 1o Fordhan for
-'Pacents’ Days" o lwo successive Sundays, A Mass was held for those who wishéd 101
end, followed by 4 sociat hour with refreshments. Spceches were delivered (o the parents:
2y the Picsident, the Dean of the Collepe, and 1he Dean for Freshren, and then smaller
Toup ineetings- including some classes were conducted for the parents-in: Philosophy,
inglish or History, Tha day ended with 2 chempagne party which allowed parents,
Audents, facu by, and administrators to talk informally. “Paresits” Days was one.of the
13t College programs at Fordham, because the parents lefe with good feelings about the-

“lace, and more importantly, the freshmen heard mate about the process of their own
‘ducation, and assumed rhe task of ovienting their parents to their coltege; Guiding their
»arenis around helped the students ta feel 2 pan-of Fordham.: ,
- Did icwark ? Did we manage to build community with the orienittion program describe
>d?'Iti5 & har question to answer, Can the effects of such a farge and prowrscred affor-
really be meas dred? The answer is.ves and 0o, 1 is no if you are asking whether we rrached
aurannounced, public goal of unifying the freshman class and making it part of Fordliant
~ollcge. “Gryll. for xampls, never came to arientation, Generally; fie was working full
‘dine ag 2 walter oi Cape Cod and wantéd 1o gt an cra weck’s pay before schoot started.
Or he-and his.cid friends from high schoot were going 10 the Jersey shore for ane fast week:
‘nthesun. (These may be the peculiar troubles of a/school in which @lmost half the.
sudents are commuters.) No, we didn'l gt everyone. Onvthe other hand, the answer is yes
sF'youare asking wheiher freshinen goi 1o know e another and found ways of becoming
nvolved in the academic and eg-curricufar life of the College. We didnt Build one com-.
“nanity with Freshman orienlation, but we did aake it possible for the freshmei 1o biild’
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miany communitics themselves and to find their way into those that already existed. We
could not do more than that. | - I
) i before a5 asked what hic thought ol oemta-
Fthe [reshimen, about  wegk before Pnals, was.asked wh
ﬁdgn:ﬁ:uﬁng thatif hie said il was goad, 1coald make (he mdncrll:cleap ?“dkmy I:::;.vr?;:-
rssfil w : W orieatation,” he began, with a rapt ook on hig face.
g5l we had beew thul-year). *‘Ah, orisatation, he beg 1, with ook on 2,
?f;sgu !:::a\:.. we were. just. sitting arouynd talking about,onmg_auon. .Ih: other 1!lg‘t‘1[;l¥:\ ;
have all this work 1o do naw, 8 were thinking how greal orientation weck was. _n‘
hirm, we suceseded, not becatse hie had a great time during oriemation week, but because
e rad a bunch of friends (a8 well as.a dean) with whom hiecould sit araund anil tatk aboue
iL. He had buik & community of friends. L o
‘i‘nc next program describes one of the ways Fordham College atrempted 14 butld com-
munities in its classroom, (We werc successful.) “ N
fn the fall of 1976 Fordham Collcge began the “Values Frogram. it had t:;w g‘:‘ s
ficie, Lo create for students and theif tgachers a somrounily in whlch} mka‘c!nnggn_ ?c?td“}bi
w;u.ld prosper; and, second, to deyelop students, through the eurriculun, who woltd

- able 1o recugnize and grapple with the morat dimension of human life. Althoughithere was

a version of the program for juniors and seniors; only the one for frestimen will be deseribe
ﬁ’ | | » LTI . e i
el ; C . weve-offercd in clusters or pairs, and
Courses:far freshmen in the Values Program offercd in <! nd
studentsregistering for one of the cousses had also to register [of the other. Teg_ch:; :thgi:r
i‘z‘xgilhé‘im“m‘tluﬂmy courses of the :egula:.curﬂcdumh\fet:l evxp;cl‘eddl%:vn;;:, ‘:o::e -
aj;ue i ite 3¢5 in’ the cluster, an | -
FaT s wete doing, 10 in(egrate lhe courses ,}m_,l € cluster,
‘ﬁlﬁcam gctivities for themselves and their studénts. Teachers vplumecsed Fu_ .l,”c:; :::
aourses and freshmen were gncouraged (0 regiser for them during the symmer oricniat
sesstons, and they did so volumtarily, . -
The fréshmen version of the Valu:{_si?rypgrmﬂ,_was.gfg‘:;a_l 5“:;?‘:; ’::’ c;ia‘:el; :::n;;l;
riag € ity hers arid students, out of what ardinarily woul
learning community ‘for teachers an qs_tu’d‘ems.: 1t af what 1 _ !
o di:'i:ict courses with dillerent students. The teachers had great fun working logether
— lcasriing aboul sach vther's disciplines;
— sharing (eaching stnitegjcsg -
— siting in onveach other's fasses;
— planping and raking part in lrips to the theater, panel Jiscussions; debates, and
other special events; and above all; o -
— workin?; for 8 change with another person to make teaching and Jearmng an en:
jovable, co-operative enterprise.

Thé students responded enthusiastically in the ¢lassroont and i their evaluations ol the

_ . e bifore and dur ) they were more at case with cach
‘Program: ) they talked more bcrnrc,andth{nn&dﬂﬁi 2) ihey w TR irse
OP{;: and thcir teaghers, and were more easily able o talk to them, not just about cogrse

work, but aboxt larger educational and human Issues; 3) they made friendships in the.

classes that lasted long afler the semester was over; and. they generally felt that clustering

was woribwhile, o

. (’#’hit w:dmloped in thiz Values Progtam were small, bcal c:g‘m?x;f::hﬁi: S;a(::
S g i Lol ihe P v out

-stridents and teachers Feel they werc animpanant part not just of the Fog :

'zhugsg;déi, whole, DF caursz, we stacked the deck: we asked for volumecrs and got

' y 51
Orraber 1983

R P E—Y
e e

v ———




.CADA Journal

*hers who were interested in clustering. (We called them hafd-cotc clusterers.)

;t_uden!s who chose to take the courses were generally ‘more serious and better
livated but not necessarily brighter. (Gryll rarely took clustered courses.) Finally, we
e tcach;rs moncy for class lunches, trips ta the theater, parties, panet disctﬁsioué —
a t i i .

: ;l\:r cy felt would Iostcr academic excellence and a sense of cornmunity among the
The experiment wm.kcd. The clustering of ‘ courseg was so Wfﬁ! that und& the
ns of .(he new curriculum of Fordham College, which took effect fall of 1980, alj
shmen now take two clusters, one in the fall and one in the spring. Although the Grjlls

the world — among the faculty and students (both, b '
‘ » by nature, very soft-core clusterers) -
o must teach and take clustered courses, the system continues to be successful in l’cisu.':r3 '

3

a sense of community in the classroor.

As [ look back. over what | have written here, I realize I have said a great deal about
cdham College, and I hope that my experience there, particularly with the Values Pro-
m, .'mt.ght be of some help to othess who must find ways to build community or com-
nities in their own institutions and in the process create an environment that will sup-

rt-the effort 10 advise students well. If the experience of Fordham proves not (o be

»’pful,.then fask tha;u when faced with cynicism, indifference, pessismism; selfistiness; or
igue in your own institution, you not despair, but rather, tike the palmer, shrug your
subders, remember Qryll, and continue the quest. It's the only way to live:
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Rewards for Academic Advising:
An Evaluation

' MAX D. LARSEN, Professor of Mathematics and BONNIE M. BROWN, Assistant

Profmér of Spanish, Assistant Dean, Arts & Sciences, University of Nebraska — Lincoln

The Aﬁademic advising profession does not rank high on the rewards ladder in higher
education. Evidence for this assertion is abundant. An increased interest to improve
academic advising renews concern for the plight of the advisor, and prompts more ques-

_tions about the topic.

The Final Report of A National Survey of Academic Advising concludes that there is
Yittle reward or recognition attached to the successful delivery of academic advising.! Inan
attempt to identify research priorities for academic advising on behalf of the National
Academic Advising Association, Polson and Cashin requested descriptions of things
which might improve the respondent's advising program. In an open-ended format the
targest number of responses dealt with improving the rewards for effective academic ad-
vising, either directly through pay raises or indirectly by wcighing advising more
significantly in promotion and tenure decisions.” Teague and Grites concluded that faculty
cannot be expected to perform advising adequately without appropriate recognition and

:support.” Dressel asserts that actions that can be taken to improve faculty advising systems

include reducing the teaching load for faculty who become advisors, and an acknowledg-
ment of that service at time of promotion and salary decisions.* Borgard, Hormbuckle,
and Mahoney state that if teaching, research, and service are 10 be the benchmarks of
faculty professional and personal advancement at a particular institution, the relative
merit of advising within this structiire must be defined. Faculty need to understand to what
degree performance in advising is related to review for salary, tenure, and promotion.’
Kramer said changes in the institution’s reward and incentive structure may be required if
the institution"s opcrational goals become, in part, the faculty’s professional and personal
goals,* The literature cited contains other instances documenting the low reward level for
academic advising.

iCarstensén, Donald 1. and Constance Siberhom, “‘Final Report: A National Sirvey on Academic Advising,"
American Callege Testing Program, lowa City, lowa, 1979. : ) ’
*Polson, Cheryl J. and William E. Cashin, "Research Priorities for Academic Advising: Results of Survey of
NACADA Mcembership,” NACADA Journal | (1981); pp. 3443, -~

*Teague, Gerald V. and Thomas 1. Grites, “‘Faculty Contracts and Academic Advising,” Journalaf College Stu-
dent Persannel, 21 (1980), pp. 40-44. - .

*Dressel, Fred B., “The Faculty Adviser,” Improving College and University teaching, 22 (1974}, pp. 57-38.
‘Borgurd, John H., Phyllis A. Hombuckle, and John Mah . *Faculty Perceptions of Academic Advising."
NASPA Joumnal 14 (1977), pp. 4-10. :

*Kramer, Howard C.. *“The Advising Coordinator: Managing from a One-Down Position,” NACADA Journal,
1 (1981), pp. 1%,
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