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Sllcl~ o~~lconf i  exanplify academic advisiig as a developmental process that enhances the 
quality o r  higher echrration. 

\ V l w  adtiring si~~lenls rlevelopmrm~dy, the advisor may use lllc stuclenl hadbook to 
~doir~l:v ot I~cr ~~IIIPUL murcxs that will as& students to improw [heir decision making, 
\~trlyil~p, Ic:~dcrdrip, coping, and valuing abilities ruld skills. 

' 

SUMMARY AN11 IMP1,ICATIONS 

Ibis paper ha\ prcwidcd a comprehensive set of advising mnatericrls and lechniqws that ad- 
\ iv ln 1b1igI11 IIV' in the ckwbprnental advising profess. The advisor is the facilitala in this 
,*twc*\ ; I I~  11nu vlnr I r m ~  thru niateriak those elen~nts that arc   no st appropriate for lhe 
t ~~d i t  i d t~d  sI~~Jr.nt itnd circumstance, in accordance with the overall student dewlopnent 
prtnX\* lllcdct. 

1'0 uq gtx~ls. for example. IWO pubiisl~cd instrurnen~s have bcen described; several in- 
~Ii~mlcnc\ itnd qra~egies for self-assessment have also been endmcd. The various reswrcc 

l i c w  itlrnfilicul Iwrc offer cunlinuous apprtunit ies for the inslructiun a d  co~lsullalion 
pll;lu- of I Ilc prixcx. I~~aitutional publiw~ions. personnel, aml pcrhaps a version of Iheslu- 
t la~t dc\~Jolw~)a~t trxnsc'ript, are m-hmis~ns for evaluation of the environnient and the 
\ l l l c l ~ ~ l t .  
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The two important f~~~n l ions  o f  acdernic advising are lo  kelp s u d a ~ ~ s  succrwl in ~ h c  col- 
lege cnvironmenl and lo hdp lhem become aware or their unique approachn to acadcmic 
and career decision making. A&i advisors employ v2uiorn nldhds a id  terhiqua to 
help studenls accomplish these lasks. One seldom used method is lo employ imtr~~ntcnts that 
enhance students' sdf-awareness and aid advisors in esrablisl~ing a rapport with st udents. 

ITIC iniporhnce of llic inlcrpersonal advising relationship shoukl no1 bc undcrcstinutcd.' 
Academic advisors who recognize Iha sludenls are differen1 in how Ihcy undcrsrald thc 
evcnls in their lives, nuke judgments, and interact with athen, will be lnorc apt to cum- 
municde with them on an individualized and producTive level. Students' psirive cvdwtions 
of effective a d v h  have often cpntered on interpersonal and social dinlensions as wd l  as on 
technical campetewe or skill in &ling with academic probkni~.~ 

The purpose of lhis art& is to describe an instrument which uui br a valuablc wIIrc1' of 
information for stlldnl~s and advisors; il is the Myer-Briggs Type Itrcln~u~or (MBrI). ;I pnc- 
tical tool for helping students undcrstaml some of the dynamics of how they rx~nimuricate 
and approach the k i s i o t i  making prwess.'This artick will explore he   wed for w c l ~  n loot. 
give a brief overview o f  rhe insfrumenl, awl discuss specific oc~~cxwncs and k u f i t s  for 
stwknls and advisors. 

Academic advising may bc rcprcsentd as a cumbination of inI'or~natio~l-giw~lp and 
counsefing to help sludents inkrna1iz.e ad proms acadanic information in a personal con- 
lerd.' Mas1 advisors are con~fortabk with infomialion dissenlinatio~~ 4ncc they often view 

I J. ( i i w n  ad I). Wmk. "(.dcgc I;nrinru~nws~d SIIIIJCII( A~Jlinrrou." AIIJ~RWI I ~ h i c ~ t ~ t ~ ~ i J  H t w ~ I f  .kninw/, 
8 (1971) ~~; E. t B ~ a r ~ J t r  iurt Is. Tanvn~i. "Slr~Jen-l:aci~I~y Idnrnul <ixil;ui ad C i l l l q w  Ikrisloue: A ILr- 
Iln Inudpti in." Jrrinud ir/ 'Lihwwnwt H t 4 m %  71 ( IY IVI  2 15-218. 
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Rsjchdogicol TLpc in Gainsville. Florida hosts workshops on mpuw throughout the 
United States to explore educational uses of the MBTI, The MBTImanuel lists data on oc- 
cupaLicm and t y p  wtkr~ed in a National Data Bank sponsored by the Center, For example, 
if an advisor who works with nursing studenui. knows that most practicing nurses are ESFJ 
or 1SI:J typcs. this information might help skidents to amfirm career decisions.'' 

hfrws-Ifr iw types appear to relate to karning styla, teaching slylcs, and counseling reb- 
tiomhip. In @fls D ( / W h x ,  Myers outbner vwne p& implicalions for the useof METI 
t y p x  Thew incdudc type and early Learning. type and occupation, and ways type relates lo 
Iwmi~tg siyln. rnwriage rclutionships. and interpersonal group dynamics. The MBTI atso 

/ 
Im bccn uxd extnsively in career counseling and decisionmaking mod&" 

( .fir ( ir~terfiw the Applicdh of R)rhdogicd Type has m l W  research relating types 
of t Iw majori~y of workers in specif~orrupah. Learning ~yles  for ca& type and the k i d  
or a1\1rtu111m1 in which each type karns best are outlined in Lawmce's k q d e  Typesod 
mer SwQxs." Wucators can use this information to doign clarsrooms, coum and in- 
rlrtlaicHlid mateW. 

M ~ l s / r w  Advirors 

When interpreted properly. the MBTI can aid advisors in: I) understanding students' 
vim3 ahout heir academic miii i . 2) how they gathu and process informatb aboul owrsc 
rlyutrcrtlcnls and rdald areas, and 3)how they chooseacader~iiprograms and careers. Ad- 
\ lunb L;W adjust their advising ayk to meet (he siudents' preferred mode of dealing with the 
LI I IC~ r~~virannwnt, ~wocpssing information, and making decisions. 9udenls will feel more 
COIIII~KIP~IC Y I ~  upen in theadvisingrelahnship when they serlx that advisorsmprehend 
thdr wa)s or urulers&mding and interpreting events. 

Thc MET/  can serve as a guideline for advisors to ask questioras whM challenge the 
qtuk~its' prcfcrred way d acquiring and processing information. For example, highly in- 
tuitive uuden~s may necd to be challenged on the realities of their decisions about major 
ioicc. ccnlrw load, and study habih since they tend to be idealists without considering the ! ,ra?id intplicatiom of their decisions. On the other hand. sensing types nad 10 devclop the 

ithilily lo jysraie possibilities and ingenious solutions to the problems andtlecisions they cn- 

Another example of using a sluht's MBTIpreference appears in lheextraverlinlrovert 
(13) dimcndon. Sine immvcrts are in the minority (30 percent) of the college population, 
they way ncnl spfr-ial attention and support from their acadernic advisar. The introverted 
ccdlge ddcnt may lind pubk s w i n g  classes, large social galherings, or crowded 
rcSclci~c 11alls tlaeatcning to their preferred nature. Although it is esscntiiil to develop social 
and i111erpersolu11 skills. introverfs need to be reassured thal their prefcremes for working w 
being .done we rlatunl and acceptabk. The extreme extravert. on the other hand, nerds lo 
k c k v  nhililics to work alone and to concentrate. 

'' hl L I hk< d u b .  " flr MIITI: Tud F a  k w d  Uevdc~pnm and Cuar Phnnh#." lbpx presellcd a lk k u l d  
A N i A  Csnrwlnn~. IklroN. Mh.tusyl, tWZ. 

" I I1 hlw*. 1 Wtr / ) r / h w ~  (I'd~kl Ak~kl. Calif&: C ~ ~ i c ~  I ' s ~ ~ s  I'm. IPWb 
" (i 1) I a r  tclhr. Ihq*. I q m u n d  Tir Stqux (<'kumvilk. R : Celrta fu A ~ ~ ~ I I I ~ I  d h Y d ~ h 6 - d  1 ' ~ .  k.. 

Ivlv) 
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(PJ) dimension. slrong prefmences may affect students' On the perceplion-judgment 
ability to perform academically, make decisions, and manage their environnlenl. The pro- 
crastination of pcrcciving students could result in their not nlaking a niujor chokr or in 
neglecting to study until the night before M exam. The judging t y p  also has its pitfalls. The 
uncertainly and relativity of some decisions which necd to be n~ade in cvllcgc ~ni&t result in 
frustration for some sludenb. They may make a decision for the =kc of making one rather 
than pthsring and procasing additional information to amve at a propcr decision. 

The MBTI may be included in an advisor training or inxrvice program. Advisors c%uld 
complete the instrument to determine their own preferences for type and then be instructed 
in how lo interpret and apply the information to career ndvising; co~wnunicating; and 
understanding individual differences in students. Advisors intercstd in Icarning rnorc about 
tile ux of this inslrurnent muld recrive references for further study. 

As students progress in their cognitive development, they move from a closed to a more 
open view of the world around them." They may be helped to develop insights inlo their 
cognitive growth through an awarengs and understanding of how they gather and analyze 
information. For example, two appr&hes to judging, arrording to the MBTI, occur 
throufi thinking and feeling. Thinking types approach the process logically and imperumal- 
ly whik feeling typs approach i t  more subjectively and personally. Judgcn are pim~ers and 
WII the essential infon~lation needed to choose in orda to settk the decision quickly. The 
two approaches to perceiving, on the other hand, are through sensingd intuition. Pcrcep 
rive types often have trouble making decisiorrs and like to mipone unplearant tasks. 
Pcrccivers don't m i d  leaving decisions open until new evider~cr is avaihblc. Studen& 
understanding these dinienrions may want to strengthen the a m  they do not prefer in order 
to acquire a nwc balancrd approach. 

Nisbet, Ruble and Schurr have used the MBTI to diagnose learning stylcs and to hclp 
devdop learning behaviors in high-risk studen&."They view i[ as a s i gn i f i t  addition to the 
traditional dignmtic tools for working with high-risk populations. According Lo Kcirscy 
and Bates, the sensing-perceiving (SP) s~udent is more attrition prone (with a potential attri- 
lion rdle of 87 percent at the post-secondary level)." Advisors who understand this group of 
sluden[s would htmgliately sense the need for academic interventions which would take into 
account specific learning behaviors such as lack of patience with routing tasks. rejection of 
authorities and systems, and a strong focusing on self.Ia Helping students identify and inter- 
prcl their academic ~leeds and approaches to learning will provide an important insight inlo 
their behavior and preferences in certain,situ~tions. 

" I . line(clktu~~p. <'. W i k ,  arul C. I ' d a  F& 4/~dcw1rr ~wC; t7pk~1mrd t i r uh11~  (St11 ):~INXWX Itr*ry-lhtt. 

1'178); W. t'crry. lirnt~tr/lt~hQ.rnalwulErhrulfiw&qwmt in r l u C t d i ~  Iiw (Nt* Y d :  IId. Ki l r lm .  and 
Wiirdru~. I%+)). 
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