e N

NACADA Journal

Such oulcomes exemplily academic advising as a developmental process that enhances the
quality of higher education.
College Catalogue. The single most important publication aflecting the advising process is
the collee catalogue. Ofien considered *‘the bible,” studenis and advisors are expetied to
read and understand the degree requirements and all other academic -and institutional
policies. Most catalogues emphasize the student*s responsibility in inceting the requirements
and polickes of the insitution, yet the advisor is often the interpreter and monitor of these
policies. : ,
The collcge catalogue, then, is one of the bonds of ihe advising relationship; it isa tool that
both student amd advisor should study and refer 1o frequently. This document could also
wve as evidenee in any litigation concerning academic policies. With such importance plac-
o onhis official publiction, the need for clarity and accuragy is obvious. lustitutions
showild review their catalogues frequently to insure that they accurately state the intentions
and policias of the institution,

Steelont Fanethook. The student handbook isanother publication that enhances the advising
process. Many handbooks restate in detail the important academic policies in the catalogue,
and this restatement is always helpful. After the restatement of policies comes a description
uf student services and resources providing assistance with all kinds of malters, ranging from
career indedision aid poor study skills, to resolving roommate, alcohol, and financial prob-
lerus. Stucddent clubs and organizations are also described in this publication.

Wihicen advising students developmentatly, the advisor may use the student handbook to
identify ot her campus resources that will assist students (o improve their decision making,
“irdving, deadership, coping, and valuing abilities and skills,

SUMMARY AND IMPLICATIONS

‘This paper has provided a comprehensive set of advising imaterials and 1echniques that ad-
visors might use in the developmental advising process. The advisor is the Facilitator in this
socess and st select from these materials those elements that are most appropriate for the
mdividual stndent and circumstance, in accordance with the overall student developineni
process modet.

F'o set goals, for example, iwo published instruments have been described; several in-
svunients and sirategies for self-assessmient have also been enclosed. The various resource
oftices Klentilicd here offer continuous opportunities for the instruction and consultalion
phases of the process. Institutional publications, personnel, and perhaps a version of the stu-
dent devedopmenit transcript, are mechanisins for evalfuation of the covironment and the
student,

In order 10 be able (o scloct and use these malerials effectively, an advisor trining program
is necessary. The training program enables the advisor to achieve the maximum potential use
ol the aivarlable advising 100ols and resources, and it must include techniques strategies for in-
troducing them, especially for those advisors who are not familiar with student development
litevatre, Pinticipation in such a program is itself a developmental activity for the advisor.
Fhis asarcness senves 1o insure the siune kind of resulis with students who are secking 10 at-
in spevilse cduvational and personal goals,
M October 1984

0§, Centraand 1. Rock, “Colicge Frivir

The Myers-BriggS Type Indicator:
A Resource for Developmental Advising

VIRGINIA N. GORDON, Coordinator of Academic Advising, University Collcge, and
JULIE DRYDEN CARBERRY, Graduate Associate, College of Education, The Ohio
State Universily, Columbus, Ohio

The two important functions of academic advising are to help students succeed in the col-
fege environment and (o help them become aware of their unique approaches to academic
and career decision making, Academic advisors employ various methods and techniques to
help students accomplish these tasks. One seldom used method is to employ instruntents that
enhance students’ scif-awareness and aid advisors in establishing a rapport with students.

The importance of the inlerpersonal advising relationship should not be underestiniated .
Academic advisors who recognize that students are different in how they undersiand the
evenls in their lives, make judgements, and interact with others, will be more apt to com-
municate with them on an individualized and productive level. Studenlts’ positive evaluations
of effective advisors have often centered on interpersonal and social dimiensions as wetl as on
technical competence or skill in dealing with academic problems.*

The purpose of this article is (0 describe an instrument which can be a valuabke source of
information for students and advisers; il is the Myers-Briggs Type Indlicator (MBT1), a prac-
tical toof for helping students understand some of the dynamics of how they communicate
and approach the decision making process.’ This article will explorc the need for such a tool,
give a briel overview of the instrument, and discuss specific outcomes and benefits for
students and advisors.

Academic advising may be represented as-a_combination of infornnation-giving and

counseling (o help students internalize and process academic-information in a personal con-
text.* Most advisors are comfortable with information dissemination since they often view
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this as their major responsibility.* Some advisors may not feel as comfortable or competent
int the counseling aspects of the advising relationship. Students, however, perceive advising
not only as a vehicle for acquiring relevant and accurate information, but also as a resource
for recciving help with probiems affecting their academic performance. The problems might
include: )

o inadlequate study and test-taking skills;

= sclecting or confirming a major choice, selting personal goals (¢.8. crealing an educa-

tional or graduation plan):
« leairning about occupational relationships to majors; and
* how current academic decisions may affect their personal and working lives.*

Advising is increasingly being viewed from a developmental perspective.” This perspective
means working with students as whole persons, acknowledging that personal and social con-
cems naay influence their academic performance and progress. Therefore, advisors need
training in student and career development concepls. They also need practical tools to help
thern work with students possessing individuatized styles of communicating and decision
making . and varied perceptions and interpretations of their college environments.

Lxisting student development theories such as Chickering's ‘psychosocial and Perry’s
copnitive development are excellent tools for conceptuilizing and designing advising in-
lerventians and approaches.® However, when these concepls are integrated into personality
theary, a more complete picture of individual students’ differences may be obtaincd. The ac-
nad peasctive of advising within a developmental framework ftas not been studied empirically
ur theoseticidly in refation to personality lype. Murray suggests ilproving advising through
1he use of cognilive style but does not discuss how students derive meaning from their world
ur interpret the manaer in which they process incoming information.® Murray recomments
wsing thie AMvers-Briges Type Indicator (MBT}) as a resource for helping advisors understand
the difserent types of students with whom they work. This Jungian-based instrument in-

divines personality preferences and provides orderly reasons why people can experience the.

wune event and yet come to different conclusions about it,"
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Instruments like the MBTY have not traditionally been used 1o understand the advisor-
advisee relationship, to guide effective delivery madels of advising services, or (0 provide
practical tools for helping students make academic and career choices. Developmental advis-
ing advocates that students are unique and progress through cognitive and interpersonal
development at different paces. Instruments fike the Myers-Hriggs can provide a starting
place from which the devclopmental advising process may progress.

The Myers-Briggs Type Indicator (MBTI)

Casl Jung's theory of psychological type was the basis for lsabel Myers-Briggs’ rescarch
and subsequent devetopment of the MBTI."' Jung theorized that there are four pairs of men-
tal functions. The four pairs are polar in nature: Extraversion (E) - Iniroversion (1); Intuition
(N) - Sensation (S); Fecling (F) - Thinking (T); and Perception (P’) - Judgement (J). These
four pairs result in sixteen different combinations or types. Different types of people differ in
the priorities they place on each of the four mental processes.

) The MBTHS aqueslionnaire developed by Isabel Myers-Briggs in 1962.'* It is probably the
simplest and most reliable method for determining a person’s Jungian type. The MBTY
generates preference scores that describe a person’s interaction with his or her world on the
following dimensions: , ‘
* Focus of interest — extraverted lowards people and things versus introverted toward
concepls and ideas. '

s [nformation gathering ~— sensing of facts and data versus intuilive possibilities and
guesses.

s Involveinent with information — leeling of personal involvement versus thinking
with logical analysis.

» Dispasition of information — judging for decision making versus perceiving for
SPONLancous awarcness.

The dcsFrip(ions are value-free. The types are indicative of preferred ways of lunclioning and
processing and are not based on ability. Students' preferences for one Lype over another do
not preclude their using the opposite function in & variety of setlings or situations.’

The original MBTT questionnaire (Form G) contains 166 questions and requircs approx-
imately 40 mimues 10 complete.*! There are several revisions, the most récent being an ab-
breviated version (Forni AV) which contains 50 items and is self-scoring.' Form AV takes
approximately 15 minutes o complete and score. Macdaid found that type preference scores
remained identical in 73 percent of the cases when preference scores for Forms AY and G
were compared.*? w0

The MBTI may be administered and interpreted at many institutions through counseling
centers, or faculty and staff trained in its use. The Center for the Application of

o 1B, Mycers, Gifts Differing. (Fabo Abo, CA: Consulting Psychologists Press, 1980).
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Psychological Type in Gainsville, Florida hosts workshops on campuses (hroughout the
United States (o explore educational uscs of the MBTI, The MBTI manual lists data on oc-
cupation and type collected in a National Data Bank sponsored by the Center, For example,
if an advisor who works with nursing students, knows that most practicing nurses are ESFJ)
or ISFJ types, this information might help students to confirm career decisions. '

Afvers-Briges types appear (o relate to leaming styles, teaching styles, and counseling rela-
tionships. In Gifts Differing, Myers outlines some practical implications for the use of MBTI

types. These include type and early fearning, type and occupation, and ways type relates (o -

learning sdylos, marriage relntionships, and interpersonal group dynamics. The MBTI also
has been used extensively in career counseling and decision-making models. "’

‘The Center for the Application of Psychological Type has collected research relating types
of the majority of workers in specific occupations. Learning styles for each lype and the kind
of envirosunent in which each type learns best are outlined in Lawrence’s People Typesafrd
Figer Stripes.' Educalors can use this information. (o design classrooms, courses and .in-
dructional materials. .

Benefits for Advisors - »

When interpreied properly, the MBTT can aid advisors in: 1) understanding students’
views about their academic milieu, 2) how they gather and process inl'ocjnalion-about course
reynirenicents and refated areas, and 3) how they choose academic programs and careers. Ad-
visors viun adjust their advising style to meet the students' preferred mode of dealing with the
vullege environment, processing information, and making decisions. Students will feel more
comforiable and vpen in the advising relationship when they sense that advisors comprehend
heir ways of understanding and interpreting events.

The MBTI can serve as a guideline for advisors lo ask questions which challenge the
students’ preferred way of acquiring and processing information. For example, highly in-
tuitive studenis may need to be challenged on the realities of their decisions about major

“0ice, comrse load, and study habits since they tend to be idealists without considering the
.sactival implications of their decisions. On the other hand, sensing types need to develop the
ahility 10 generate possibilities and ingenious solutions to the problems and decisions they en-
counter in college. .

Another example of using a student’s MBT preference appears in the extravert-introvert
(1) dimemsion. Since introverts are in the minority (30 percent) of the college population,
they may need special attention and support from their academic advisor. The introverted
vollege student nmiay find public speaking classes, large social patherings, or crowdfad
residence lialls threatening to their preferred nature. Although it is essential to develop ';oclal
and interpersonat skills, introverts need 1o be reassured that their preferences for working or
being alonie are natural and acceptable. The extreme extravert, on the other hand, needs to
develop abilitics to work alone and to concentrate.
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On the perception-judgment (PJ) dimension, strong preferences may affect students’
ability to perform academically, make decisions, and manage their environment. The pro-
craslination of perceiving students could result in their not making a major choice or in
neglecting 1o study until the night before an exam. The judging type also has its pitfalls. The
uncerfainty and relalivity of some decisions which need to be made in college might result in
frusiration for some students. They may make a decision for the sake of making one rather
than gathering and processing additional information (o arrive a1 a proper decision.

The MBTI may be included in an advisor training or in-service program. Advisors could
complete the instrument to determine their own preferences for type and then be instructed
in how (o interpret and apply the information 1o career advising; communicaling; and
understanding individual differences in students. Advisors interested in learning more about
the use of this instrument could receive references for further study.

Benefits for Students

As students progress in their cognitive development, they move from a closed (0 a more
open view of the world around them.™ They may be helped to develop insights into their
cognitive growth tlirough an awareness and understanding of how they gather and analyze
information. For example, twa approaches to judging, according (o the MBTI, occur
through thinking and feefing. Thinking types approach the process logically and impersonal-
ly while feeling types approach it more subjectively and personally. Judgers are planners and
want the essential information necded (o choose in order to settle the dexision quickly. The
two approaches to percciving, on the other hand, are through sensing and intuition. Percep-
tive types often have trouble making decisions and like to posipone unpleasant tasks.
Perccivers don't mind leaving decisions open until new evidence is available. Students
understanding these dimensions may want to strengthen the arca they do noft prefer in order
to acquire a more balanced approach.

Nisbet, Ruble and Schurr have used the MBTI to diagnose learning styles and 10 help
devclop learning behaviors in high-risk students.” They view it as a significant addition (o the
traditional diagnostic tools for working with high-risk populations. According to Keirscy
and Bates, the sensing-perceiving (SP) student is more attrition prone (with a polential attri-
lion rate of §7 percent al the post-secondary level)." Advisors who understand this group of
students would immegfiately sense the need for academic interventions which would take into
account specific learning behaviors such as lack of patience with routing tasks, rejection of
authorities and systems, and a strong focusing on selfl.” Helping students identify and inter-
pret their academic needs and approaches (o learning will provide an important insight into
their behavior and preferences in certain situations.
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One aspext of a comprehensive altempt to improve academic advising at the University of
Florida incorporated an analysis of type differences among incoming (reshmen and transfers
with aptitude, achievement and plans for major field of study.” Comparing their MBT/ type
and major choice might provide additional information to students who need to confirm or
question their_decision, because there seems to be a ;imilarily of type (as in occupational
groups) among groups of students choosing certan majors.

‘The MBT1 can also help with group advising. One example iivolved the administering of

the MBTI to about 500 students in many sections of a freshman orientation course at The
Ohic State ‘University. A lecture interpreting the instrument was presented to the students,
and when asked if the description of type fit them, the majority shook their heads **yes" in
disbelief. The information provided on the MBTY offered practical knowledge in helping

‘udents undcerstand who they were and: how simitar and dissimilar they were from. their
cissnutes and friends. The MBTT gave students a congrete ool to understand conflicts they
inay have esicountered with their roommales, advisors, or parents. Students reported that
the MBTI lecture provided them with fresh insights. “You mcan not everyone thinks like
me?"" This awarcness of sell can provide the incentive for growth in tow-prelerence arcas.
For instance, iF students have a high preference for the thinking dimension and a fow
prefercnce for the feeling dimension, they might realize thal empathy, tact, and understand-
ing musi be used i in certain situations to deal efl fecﬂvcly with others

Recent studies at Auburn University, Mercer Universily, and 'Ihe Oh:o Slatc University,
reveal that the MBTI was used to-match roommatesin residence halls, As a result, Schroeder
suggests that students matched with similar personality types produced a supportive environ-
ment, while students with opposite type preferences produced a more challenging living en-
vironment.**

Throughout the lifespan, people are encouraged to work towards “‘good type develop-
ment” or a balance of preferences. When a situation, decision, or individuals calls for one
preference over another, the person's type is developed enough (0 use either dimension com-
petently. If students are aware of this needed balance, they can practice developing their

Pes’ weaknesses and strengths.

-

Conclusion

Developmental advnsmg l‘ocuscs on mceling studems “whcre they an:” and hclpmg them '

interact with their environment through the use of their unique capabilities. Chickering
asserts that most students are in the process of (orming their identity, They are interested in
information about self and how they can integrate this m}'onnaﬂon inlo career Lhmce. in-
tcnxrsnml el mnshlps, and nego(lalmg thc collcgc envu‘on 5

A resoure like the MBT! not only can help sludcnts undcrs(and thei prcl’erenccs and w, ,y :

|hey react jry certam situations m almost prediclablc ways, but a.lso can help advisors fo be
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more. understanding, more adept in communicating and more skilled in helping students
select, explore, and confirm academic and career choices. This understanding can:
* lead students (0 an awareness of their cognitive developinent;

¢ help them more accuraiely perceive relationships with pecrs, family members and
faculty;.

& provide self-information at a ume when they are mvolved in certain developmental
~tasks;.and .,

* - help.them identify and explore academic and career alternatives,
The MBT! is an instrument which can provide information for use in practical applica-

tions in the advising seiting, but additional research will be necded ta help establish the effec-
tiveness of instrumentation use for advising.

In the meantime, the MBT/ can prove to be a valuable 100} in helping advisors and
students understand themsclves and their mutual relationships.
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