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h ~ d i t h  M. Goppa and Barbara S. Uehling, Wornen in Amdeme: S/eps to Grealer Equoli- 
0: W~rhingron. D.C.: AAt-IE-ERIC Higher Education Research Report No. 1, 1979, pp. 
HY. S4.(X) 

k3pi te the fact that this AAHE-ERIC monogmph was published in  1979, i t  is still a 
i r w f ~ ~ l  and h d y  Jorument, particularly in Light o f  the February. 1984 Supreme Court 
tlecision which limits the enforcement of equal educational opportunities for women 
under 'r~llr I X  o f  the Education Amendments o f  1972. Wc are reminded once again that 
women's gains in  higher education, as students and as teachers and adminis~ratars, are 
lirnited and recent, and that most o f  the changes we have experienced have come aboul 
bccause thq were mandates. What this report does for women is to summarize the 
research done through 1979 on women as students, faculty and administmtots, define 
some o f  rhc wurccs or causes o f  discrimination against women in the academy, and to sug- 

, m t  reasonable and practical ways by which women and men can work for lrue equity 

( thin collcges and univcrdies across the country. 

Jtldith M. Gappa and Barbara S. Uehling have assembled litmature and research on 
wonlen in higher education which covers the following: 

I) the ~ l a l u ~  and participation of women students, faculty, and administrators; 

2) ins~ifii~ticul;~l practicm that affccr that participation; 

3) IIW u*.i;~lil;li~tion prorrss for both Inen and wonlc~~ which a f f f s  tl~cir own allitudes 
~ouitrds woalcn's place and progress within academe; 

4 )  IIW i n r p r t a n ~ ~  of women's studies programs nnd wostaa's colleges within our 
u l~~cal ioni i l  sysi~m: and 

5) recent laws defining the righis o f  women in education and employmcnl. 

file authors are careful to point out that the data they collected, much o f  which was only 
availabk from I969 to 1972. is already obsolete, and more research on women, including 
the status o f  minority women in  higher educaion, needs to be done. Most of the studies 
citcd show little change over time Tor women students and faculty in post secondary duca- 
% October 1984 

tion, but enrollment o f  women in colleges and universities has increased dramatically d u ~  
ing the last decade. By 197Y (and still true today) wonlen made up 51 percent o f  the lot i  
undergrachralc enrollments across the country. And in  1977-1978. womcn accounted fo 
93 percent o f  the enrollment growth in  most institutions. Many of these studcnts were rc 
entry. or okler women returning to school. Thii change alone has obvious implications fo 
schools concerned with declining enrollments end retention in the years ahead. Graduatl 
sc lm l  enrollment for women also increased by about 75 percent during the 1970's 
However, Gappa and Uehling r m  that women students, faculty and administrators an 
most heavily concentrated in smaller. kss selective and less affluent institutions. Eve1 
more disquieting are the authors' findings that women are still completing most o f  thei 
work in fields traditionally reserved for women such as fine arts, education, foreigr 
languages, health, home ecmo~nics. library scienrw, and psychology. Most feinale facult) 
are clustered in these disciplina as well. Furthermore, despite reports o f  institutiona 
change, the authors found that the percentageof women faculty and administrators acroa 
the country is at almost the same level (25 percent) that i t  was in 1925. Little research h a  
been reporled on campus women working in non-faculty professional positions. Sincc 
most women employcd in universities are found in  these or support staff positions, i t  
would seem important to begin to study their roles, status, aspirations and education 
background. However, regardless o f  rank, type o f  institution or discipline, Ihe authors 
state that women are still paid less than men in the same position up l o  ~ h c  lcvels of 
associate or a~s is ta~~ l  p r o f ~ w r .  Moreover. except for some well-publicized suits brought 
against leading universities, little information is available as to the steps schods have taken 
to adjust salaries. Other discouraging slatistics and studies are cited: Won~cn holding doc- 
torates had a higher unenlpkymenl rate than men holding the same degrees, partia~larly 
in the under 35 age group. A1 the governing level (by 1979) only I S  pcr~rnt  o f  the trustees 
or regents ovmecing institutions o f  higher learning were women. 

All  o f  these findings have implications for our educational systems. I f  girls and boys are 
still socialized at an early age to expect that women will work or study in only a few areas, 
en~ployment for women after graduation will continue to be a problem. I f  wo~nen faculty 
are teaching more undergradt~ale courses than their male counterparts they may have less 
time l o  complete the research necessary for professional advan~r~ncnt. And if women 
faculty and adnliaistrators are still clustered in a narrow band o f  disciplines and a few 
traditional posilions such as Dean o f  Student Affian, to whom will women srudents (that 
want to work in non-traditional fields) look for role modcls and n~entors? 

In  ordcr to deal with tllcse i s s w  and ensure greater parkipation of women in  higher 
ducalion at all lcvcts, fivc rawmmtydations for future change are proposed by the 
authors. A first reccmln~cndalion is more research should be cwaductd on university u l d  
college policies, practices asd services, as they affect womcn. This infornlation must be 
widely didissniraled so that greater awareness of the issues may be achieved. Hesearch 
areas would include: 

- institutional policies, practices and services that are effeclive in achieving a more 
equitable environment for women; 

- characteristics o f  institutions that have a higher than average percentage or  women 
students and faculty; 
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ted scores and the part they play in the admissions process. The concluding chapter 
di.scu~.ses the contributions other professionals can make to an individual's development as 
;I counrclor. 

Broad in its scope and thorough, Cdlege Admissions CounseIihg is admirably current 
and should prove useful to all working in the rKfd of Admissions Counsding. 

Jeanne Larkin 
Western lllid University 

Ctcftorr F. Conrad and Jean C. Wyer, Liberal Educafion in Transition, American 
\s.~xiat io11 of Higher Education, Washington, D.C., 1980, pp. 66. S4.00. 

Currently I here is a trend in higher education to attach a pricetag to liberal artscourses. 
Thc hummitics are being marketed by Liberal arls cdleges as "practical." Thus. students 
are sl~ouiag more interest in acquiring some basic skills that wil l  lead to employment. The 
ai~rlmr~ of Likml Educufion in Transiiion put forth a rationale for the future of liberal 
arts zt udies which is not original but i s  certainly a good proposal for today's educator. The 
two authors are advocating the union of liberal ati courses with thecurriculums of science, 
hubiness and technology. Their quotation from Whitehead underlines why this union is 
inlpor~ant: "There can be no adequate tahnical education which is not IibcraJ and no 
liheral ed~~cation which i s  not technical."' 

The authors' foundation for the "bridge" comecling technical studies with liberal arts 
0 i\ a well witten historical sketch of the liberal tradition beginning in Ancient Grecce. Con- 

rad and Wyer explain succinctly how the roots of American higher education are embedd- 
cd in the Greek and Geman systems. The authors emphasize that it was he  infusion of 
ethical pcin~iples into the traditional curriculum which served to biud theary with jxactice. 
C'onrd and Wycr are cotrvincing in their argument that the missing link in the curriculum 
on many campuses today is the examination of moral and ethieal considerations. The ( cadcr bcconrr aware of the need for today's ludmlr to be exposed to philosophy, &hi% 
titeri~~c~rc and Ius(ory as past traditions are compared to current trends. 

Three models of liberal education represented in the United States today are described 
hy the authors, with the Distributive model being the most common model. Harvard 
University. t l~c leader among schools using the distributive model, require undergraduates 
to cl~msc eight courses from five areas. The five course areas are literature and arls, 
historv, social analysis and moral reasoning, science, and foreign cultures. Courses in 
writiug and computers are also required but not included in the basic core. In essence the 
distributive model requires a cutain number of courses from a predetermined list of 
cwrse areas. The second moM is the tnlergmive model, which seeks tocombinecobrses 
by focusing on a special theme or question. The emphasis i s  on interdii.plnary wu~scs 
which may run through ~ h c  whole curriculum (i.e. the University of Wisconsin. Green Bay 
where am environmental theme is integrated throughout the curriculum). Other topics 
around wl,ich courres arc designed include Western Civilization, Viitorian England, the 
impact or change and values issues. Thc third model is [he Conrpekme-Bad n~odethat 
c1nphasize5 dtlining and measuring desired outcomes of the academic program. In this 

AYrnl bhni l r  Wfui&;nl. rk A h r  q f t j k ~ l w ~ .  (Hfu YcKL: hiamilu~ I'uldidii~ly C m ~ p n y ,  1929.) p. 48. 
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model the responsibility for learning is  placed on the studenl. The Gencral Edudon PI 
gram at Brigham Young University has more than I I S  separate evrrluation options a 
serves 20,000 students each year. Students mud pass liftecn evaluations ir such areas 
reading, writing, mathematics and health education. UYU studsnts are rcquired 
develop skills in anatysis. comparison, and synlhesis. in the areas of arts and Iclters, soc 
systems, and natural x ie~~es.  

The trend in the three models is lo emphasize the importance of prwess and oulcom 
Flexibility is a major ingredient of the nlodcls so that changes can be made to meet full 
needs. Liberal Educaiion CI Transition is a valuable monograph for educators conccrr 
with cirriculunl evaluation and ckvelop~~wnt. The extensive bibliography l i s ~ s  many 
America's best writers who have a d d r d  this topic in the pasl 75 years. Aci~demic i 
visors will also find the monograph helpful as they work with studc~rts a d  ore asked 
provide the rationale for why colleges rquirc certain core courses. Here are sol 
responses that can be offered to inquiring students. the courses will help ~ h o n :  

- learn to recognize ethical issues; 

- develop interpersonal abilities and conlnwnicatio~r skills; 

- expaad their capacity for interpretive and creative thinking; 

- gain knowledge of other cultures and languages, and 

- challenge their intellectual !lexibitity. 

The importance of taking scientifc and technical training in conjunction with liberal a 
courses is underscored. In addition. the authm emphasize the need for loday's colk 
student to receive instruction in character building along with professional conyxtenci 
I t  would be inappropriate to attach a price tag to an educalional package I hat cun~ains I 

curriculum recommended by Conrad and Wyer. 

Ann C.P. Schroer 
Texas A&M University 
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.%hniid. M. K.. and Sprandel, H.Z., New Directions /or Sludenr Services: Helping /he 
I. nrrtrinp-Diwbled Sl~cdenl. San Francixo: Jossey -Bass, 1982, pp. 101, $7.95. 

This rdun ic  i q  a collcclion o f  articles from the "New Direelions for Student Services" 
wits. The cl~aptcrs address a varicfy o f  topic areas, all o f  which emphasize the need for 
p?r \  i dhp  rludenl wrvica for the learni~ig-disabled sludenl in higher educalion. 

(Ii:~p:cr I diuwws the multiple definitions, diagnastic p r d u r e s ,  and remediation 
tm l~~ r i c l i ~o .  which haw hislorically described and wrved the learningdimbled popuhlion. 
.lhfic spxial lcarning necds may take the form of a specific karning-disabilily such as the 

- ..whilify t o  wile, perform rnathcmalical cmputations, or comprehend written material. 

( ic lc;vni~lg ~xnNm, niighl also be a more general d i f rml ly  such l s r  cognilire pr6cesslng. 
tlv\lcxia. or n perceptuaVdirectionaf problem. )I is emphasized hat  serving the needs o f  
iltc friir~linp-tliriihlcd i s  no longer an ethical or moral issue for educators to consider. 
fwlcral law 93-1 12 (Sec~ion 504) mandales that postsecondary i~islitutio~is receiving 
rtrlcr;rl ncd\tarlcc. remavc insliturional barriers and provide services for individuals with 
Icar~linp diwhi l i l i r~.  .so they might equally bcnefil from thc educralio~lal o p p o r t u ~ ~ i l k  of- 
lcrnl Iw t he in\tilulion. 

1111. rw~lcr i\ take11 chaplcr by chapter ~hro i~gh a sequence o f  articles addressing the 
pn.\cllcwrii~l. rxlaciilional. and attitudinal barriers facing the learning-disabled college stu- 
tk111. I Iic nlk- c l S  ~ l i c  I ' i r i~fIy is sceti as the key l o  acconiodaling and appealing l o  the 
tin CIW Ic:rrri~~~g ~tiudr, i ~ n d  \lytcs o f  the Icarning4isablcd studeril ia llieclassrmn selling. 
111 .~~II~IIIIDII, cl:~wcat~n interventions and diag~ws~ic look are explored, with aa cmpliasis 
1111 ~ ~ ~ ~ I ~ \ i J u ; r l i ~ c i l  programs o f  sltdy. 

'I'\ro rluJc111 wrvicm models, which have he11 sirrressfully inlpternented l o  meet the 
i~ci~&wic, wxrial, and personal concerns o f  the learning-disabled student, are oullinecl in  
Jduil. A htdiulic. ci~ntpus-wide mod4 is suggested, which educates all universily support 
\y\~cnw In ~ l i c  needs o f  tlie.se students. To effectively deal w i ~ h   he diverse needs or these 

K ~ I I ~ .  i~cconudnling program and policin relaled 10 the learning-disabled, are hi- 
( ,CIIICIII~~ ill ud~i~is..ions, ~rientation, housing. counseling. and camrlacademic advising. 

Ihe < ' ~ d l ~ v c  I earning Assislance Program, discussed in chapter 7, is another possibifity 
lor providing rw~apretiensive student services for this populalion. This centralired support 
r!<lcin hcwonin an advwnle, educator, consultanl, and assessw for rhe krning-di ibled 
~ luck~ i l .  h) prrwiding intcrvenlion ~trategics crilical for the enlirc universily syslem. 

In ~ l r c  conc l~~d i~ ip  raiiarhs by the editors, the major lhetnes and future directions in lliis 
arctl arc rct ictvcd and synthesized. General myths and mimncoptions associated with \his 
~~IIHI~.I~~IMI i1t.C cm\iwIy r ~ p l m c d  and dispelled. 

I'ltc f i t t a l  1.haptcr provides a lisling o f  agencies, materials, and tileralurcs, which might 
hc Iir4pltrl to acudc~~iic advisors in gailiing more inforn~atio~i and understanding the needs 
o l  Ili ir, at i~riitlcd lhrce l o  scvenleen percent o f  our student body. 

Julie Drydcn 
The Ohio State University 
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Roger B. Winston, Jr., Steven C. Enden, Theodore K. Miller, Edilors, Dewlopmen 
Approaches lo Aradetnic Advising, San Francisco: Joswy-lhss. IN., 1982, pp. I I 
$7.95. 

SCENE: A monthly ~ncel i~ ig o f  the faculty senale a1 a large research oriented universi 

AC77ON: The prescnlation o f  on analysis o f  the ac3demic advising system with recol 
mendalions for improving the syslun. 

CBNCLUSION: No Jirussio~i, no change. a yawn from everyofie, a ~ u l  a r i l o~bn  to ma 
on to  new busirless. 

Thal this scene has been repealed at many colleges and univcrsi~itr atlests 11)  lie l i e d  f 
more to be writlen ahour acadeniic advising; and to llie f r~ t \ l r i~ r io~ i  llial ;~uthors arc h t  

to face w h a ~  [hey atlniipl l o  influencv fxu l ly  wlioprovidc Ihe hulk ofa~;tdaiiic advisit 
a1 our ins~i~utioms u f  higher education. While Winston er al.. in &rdoi)ttretr~ul A 
proaches M Acarlernk Advfdng are l o  be co~nmenderl for vaitr~ririp into the rather u 
charted waters o f  acade~nic advising,   hey have uiiforluni~lcly ~ l l o w d  Ihc~i~~cIves l o  I 
adrift. I doub~ rhal ally facully member will rescue [hem. 

What Winston et al.. suggest is \ha1 the activity o f  ac%de~iiic advising provides ti 
perfect oppor~unity for thc sludcnl personnel profession to cntl the tl t~alis~ic itpproacli 
drrca~ing tlbe collqc studcnt. By ~ s i t i 1 i 8  llic  lotion lhal \tedait pcr\o~iucl profcssioni 
are the Iogicnl peopk 011 a university campus l o  apply dcvcbp~iw~~ta l  llicory 10 xaden 
advising, Ilic aul l~ws have rhw staked out a claim for st~dcl i t  p r w m w l  pruSc\siorals 
the world o f  acada~ie. 111 lliese linics when anyone ni igh~ hc hranded as supcrlluous on 
univen-i~y campus, wha~ could be betler lhan academic advising (an activity ~ l i a l  studen 
are "obligalcd" l o  par~icipa~e in thrceor four times a year) for s~udei i~ personnel profe 
sionals to use lo  justify heir existence? While i t  certainly cannot k dc~iicrl Ilia1 bludel 
personnel professionals have a place on the Anicrica~i canipus o f  llie IYINA. their rolc 
acaden~ic advising is nclc c~nvincingly d e ~ i i o n s ~ r a ~ d  in U.~u~loprtrerrful Api~ruoclrcs a 

Acadenric Advising. 

What is niost d iear~en ing aboul lhis sourcebook are smle of  its sweeping and nail 
slalements:". . .graduates o f  higher ducalion con~inuc 10 be overrcprcwiitcrl amor 
citizens who are divorced, who have nu~ i la l  health probkms, who comtiiir suicide, wh 
are alcoholics, and who are whilecdlar crii iuals. . . . How could dcvelo~mvnt o f  tt 
whole student, as so maliy college mission staternenls purporl lo  itddreu. rcstrlt in suc 
alanning stat istics7 Cleudy. imti/ulions of higher erlucu~icwr ure juilin~. " (ilalics mir, 
(pnp 5) "Ac;~claiiicadvi~trs tiiusl clr;rl@age l l ic i ~ l s ~ i ~ u t i o ~ ~  loartkul i~lc llic ~iiission, goal 
mid objcc~ivcs ol' Ihe advising program." (page 9) " A d n i i n i s i r r  niusl hack up tI1 
conin~itnicn~ [to i ~ a d e n ~ i c  advising] with incen~ivcs and reward ~ y ~ r i ~ s  for n d vtsors. ' 

(Paw I 1) 

The self servi~ig lonc Chapter I - "It is i t i i ~ r l a n t  l o  Icgilinialirc sludc~il affairs' il 
volvment in advisin~ by creating posilive images with ~ h c  f w u l ~ y  through compete1 
management, scmilivily l o  feelings, and a sound lheordical co~rccplualitatiar" (page I d  

- should nor, however. lead anyone inlcresled in the lield o f  acadeniic advising awg 
froni lhis book. Chapter 4, "Using Evolualion l o  Make Occisions About Academic Ar 
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