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Judith M. Gappa aad Barbara S. Uehling, Women in Academe: Steps ta Greater Equali-
fr; Washington, D.C.: AAHE-ERIC Higher Education Research Report No. 1, 1979, pp.
HY, $4.00

Despile the fact that this AAHE-ERIC monograph was published in 1979, it is still a
useful and limely document, particularly in light of the February, 1984 Supreme Court
decision which limits the enforcement of equal educational apportunities for women
under Title 1X of the Education Amendments of 1972. We are reminded once again that
women's gains in higher education, as students and as teachers and adminisirators, are
limited and recent, and that most of (he changes we have experienced have come about
because thicy were mandates, What this report does for women is to summarize the
research done through 1979 on women as students, faculty and administrators, define
some of the sources or causes of discrimination against women in the academy, and to sug-
acst reasonable and practical ways by which women and men can work for true equity

thin colfcges and universities across the country.

Judith M. Gappa and Barbara S. Uehling have assembled litcrature and research on
women in higher education which covers the following: '

1) the <tatus and participation of women siudents, facully, and administrators;

2) institutional practices that affect that pan'icipalion;

3) 1the socialization process for both inen and women which affects their own atiitudes
1owards women's place and progress within academe;

~—

1he importance of women’s studies programs and wosnen'’s colleges within ous
educational system; and

recent laws defining the rights of women in education and employment.

4

5

The authors are careful to point out that the data they collected, much of which was oaly
available fromi 1969 to 1972, is already obsolete, and more rescarch on women, tcluding
the status of minority women in higher education, needs to be done. Most of the studies
cited show little change over time for women students and faculty in post secondary educa-
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tion, but enrollment of women in colleges and universities has increased dramatically dui
ing the last decade. By 1979 (and still true today) women made up 5| percent of the tot:
undergraduale enroliments across the country. And in 1977-1978, women accounted fo
93 percent of the enrollment growth in most institutions. Many of these students were re
entry, or older women returning (o school. This change alone has obvious implications fo
schools concerned with declining enrollments and retention in the years ahead, Graduat,
school enrollment for women also increased by about 75 percent during the 1970’s
However, Gappa and Uehling report that women students, faculty and administrators an
most heavily concentrated in smaller, less selective and less affluent institutions. Ever
more disquieting are the authors’ findings that women are still completing most of thei:
work in fields traditionally reserved for women such as (ine arts, education, foreigs
languages, health, home econormics, library science, and psychology. Most female faculty
are clustered in (hese disciplines as well. Furthermore, despite reports of institutiona
change, the authors found that the percentage of women faculty and administrators across
the country is at almost the same level (25 percent) that it was in 1925. Little research has
been reporied on campus women working in non-faculty professional positions. Since
most women employed in universities are found in these or support stafl positions, it
would seem important o begin (o study their roles, status, aspirations and education
background. However, regardless of rank, type of institution or discipline, the authors
state that wonien are still paid less than men in the same position up 10 the levels of
associate or assistant professor. Moreover, except for some wekl-publicized suits brought
against leading universities, little information is available as to the steps schools have taken
to adjust salaries. Other discouraging siatistics and studies are cited: Women holding doc-
torates had a higher unemployment rate than men holding the same degrees, particularly
in the under 35 age group. At the governing level (by 1979) only 15 percent of the (rustees
or regents oversecing institutions of higher learning were women.

All of these findings have implications for our educational systems. If girls and boys are
still socialized at an early age to expect that women will work or study in only a few arcas,
employment for women after graduation will continuc to be a problem. If women faculty
are teaching more undergraduate courses than their male counterparis they may have less
time to complete the research necessary for professional advancement. And if women
faculty and administrators are still clustered in a narrow band of disciplines and a few
traditional positions such as Dean of Student Affiars, (0 whom will women students (that
want to work in non-traditional ficlds) look for role models and mentoss?

In order to deal with these issues and ensure greater participation of women in higher
cducation at all levels, five recommendations for future change are proposed by the
authors. A First reccommiendation is more research should be conducted on university and
college policies, practices and services, as they affect women. This information must be
widely disseminaied so that greater awareness of the issues may be achieved. Research
areas would include:

— institutional policies, practices and services that are effective in achieving a more
equilable environment for women;

— characteristics of institutions that have a higher than average percentage of women
students and faculty;
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— factors related to differential participation by the sexes in-specific disciplines;

— numbers and characteristics of minority women students and faculty in higher
educalion;

— attrition rates and reasons for women students leaving;

— e effect of counseling techniques on women;

-— career goals;

—- pawitional held;

— achievements and Failures of women faculty and admiinistrators, and

— attitudes of male faculty and administrators toward women students, faculty, and
adiministrators.

A severnred recommendiation is (hat institutional, departinental, and individual incentives
for change be encouraged within colleges and universities. Legislation requiring equality
of opportumity has meant that some institutional reform has taken place. In many schools,
administrators and women's committees, organized around these issues, have met to
develop changes in policies and procedures. A rthird recommendation would be to
eliminatc thosc institutional policies, practices, rules, and regulations that impede
women’s progress in higher education. These bartiers can be identified through institu-
tional seff-study. The authors propose that infonnal quota sysiems as part of admissions
be abolished; policics on transfer credits be re-examined; financial aid policies, (particular-
ly those dealing with part-time studenis), should be improved; and, departmental scrutiny
of awarels criteria for graduate research assistantships should take place. Moreover,
schools nieed to exaimine their hiring and retention policies as they impact on womien and
should be careful to sce thal women are appointed (0 screcning commitiees. Equilable
salary schedules for inen and women in all positions also necds to be addressed.

A1 _fourth recommendation would be to determine what additional services are best to
micet the needs of women. The essential services are: chifd care on or near campus, ap-
wopriate health care, counseling, carcer counseling and academic advising. Women's
centers and wonien’s programs provide a supportive environinent and give women an op-
portunity o Torm networks on cocducational campuses. Schools also nced to design
recruisment programs that inform women about disciplines and careers in traditionally
male-dogninated ficlds. Furthermore, credit should be awarded for the life and work ex-
pericnees many returning women and men bring to the traditional college. Part-lime
tenurable positions are recommended for faculty; and the hiring of more qualified women
admivistrators is urged. Finally, as a ffth recommendation, the authors staie thal institu-
tions, departments and individuals must continue (o examine and monilor the progress
made fosard equity within their schools. Federal laws and court decisions have impelled
many institutions 1o change policies and procedures, but true attitudinal change has been a
Jdawer provess. As academic advisors, it is important for us (o be sensitive (o issues raised
by the mstliors and see thal women are allowed 10 achieve the educational goals they have
set for theniselves in a varicty ot disciplines and roles within the academy. If we are suc-
cesstul, our institutions and our society will be a better place within which we can all work
and live.

Carol Ryan
Mectropolitan State University
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Lowery, William R., Editor, and Associates. College Admissions and Counseling: .
Handbook for the Profession. San Francisco: Jossey-Bass Publishers, 1982, pp. 61§
$25.95.

This thoroughly readable resource handbook, impressive in its scope, and exhaustive i
its effort, provides a wealth of informalion to be shared by all professionals who serv
students in the process of transition from high school (o college. Sponsored by the Na
tional Association of College Admissions Counselors, it is intended (0 be used as a basi
text in all NACAC-designed training programs. This handbook provides a common bod
of knowledge drawn [rom many sources, and is helpful to those who guide student
through the myriad of activitics associaled with the transfer from a secondary school to.
college. It aims to develop awareness of problems that may arise in the proccss, provide
methods to deal with such difficulties, and suggests positive practical solutions. Thirty-tws
thought provoking chapters are organized into six major scctions, cach preceded by ar
over-view of the articles serving to weave a common thread from one (o the other.

Section one. “‘Scope of the Service,"” surveys the varying types ol higher educational in
stitutions and the forces which have shaped them in Weslern socielies over the years pro
ducing institutions diverse in form, direction, and goals. Their posilion loday is viewed it
light of current demographic information indicating enrollment declines. A plea is madi
that planning must be responsive to the current situation but also musi 1ake into accoun
changes which are sure to occur in the future,

Section Iwo. ‘'Service to the Student,’ explores the differences that exist among type
of higher educational institutions, addressing the problem of matching the student to the
instilution in compatible ways so that both ‘are benefited. This section also stresse:
teaching the student to understand (hat choices made now have lar-reaching cflects or
their personal and career lives.

Section three. **Service to Society,” discusses the current prevalent needs of saciety, in.
cluding its interest in training of several groups that need (o be assimilated effectively intc
the educational mainstream. Chapters on Blacks, Mexican-Americans, adulis, and Junio
College iransfers are all reviewed. The impact of Financial Aid on these and other student
populations is emphasized.

Section four. “Service lo Lhe School and Community,* analyzes the role of College Ad-
missions Counscling within the framework of general counseling. Several chapiers il-
lustrate different approaches to successful guidance (involvement of peer, paremial, com.
munity, and independent counseling groups), Counselor ethics which relate both 10 the
student and the institution are explored.

Section five. “Scrvice to the College or University,” dirccts atlention to the idea that,
against a background of declining enroliments and with increasing institutional com-
petitivencss, there is both a necessity and a desirability for improved (raining of admissions
personnel and for the use of sophisticated marketing techniques to attract students, in-
cluding those who tive oulside the United States.

Finally, in Scction six, *‘Service to the Members of the Profession,” the numerous
stresses and pressures inhierent in counseling are treated. There is a seclion of standardized

October 1984 - 99



NACADA Joumal

test scores and the part they play in the admissions process. The concluding chapter
discusses the contributions other professionals can make to an individual’s development as
4 counselor.

Broad in its scope and thorough, College Admissions Counseling is admirably current
and should prove useful to all working in the ficid of Admissions Counseling.

Jeanne Larkin
Western Hlinois University

Clefton F. Conrad and Jean C. Wyer, Liberal Education in Transition, American
Associal ion of Higher Education, Washington, D.C., 1980, pp. 66, $4.00,

Currently there is a trend in higher education to attach a price Lag to liberal arts courses.
The humanitics arc being marketed by liberal arts colleges as **practical.”” Thus, students
are show-ing more interest in acquiring some basic skills that will lead to employment. The
anthors of Liberal Education in Transition put forth a rationale for the future of liberal
arts studies which is not original but is certainly a good proposal for today's educator. The
{wo authors are advocating the union of liberal art courses with the curriculums of science,
business and technology. Their quotation from ‘Whitehead underlines why this union is
imporiant; ““There can be no adequalé technical education which is not liberal and no
liberal ednication which is not technical.””*

The authors’ foundation for the *‘bridge’ connecting technical studies with liberal arts
is a well written historical sketch of the liberal tradition beginning in Ancient Greece. Con-
rad and Wyer explain succinctly how the roots of American higher education are embedd-
cd in the Greek and German systems. The authors emphasize that it was the infusion of
cthical principles into the traditional curriculum which served to bind theory with practice.
Conrad and Wyer are convincing in their argument that the missing link in the curriculum
on many campuses today is the examination of moral and ethical caonsiderations. The

cader becomes aware of the need for today’s students to be exposed to philosophy, ethics,
titeragure and history as past traditions are compared to current trends.

Three models of liberat education represented in the United States today are described
by the muthors, with the Distributive model being the most common model. Harvard
University, the leader among schools using the distributive modet, require undergraduates
to chioose eight courses from five areas. The five course areas are literature and arts,
history, social analysis and moral reasoning, science, and foreign cultures, Courses in

writing and compulers are also required bul not.included in the basic core. In essencethe ..
distributive model requires a certain number of courses from a predetermined list of -~

course areas. The second model is the Intergrative model, which seeks to combine courses
by focusing on a special theme or question. The emphasis is oni interdisciplinary courses
which may run through the whole curriculum (i.e. the University of Wisconsin, Green Bay
where ‘an ‘environmental theme is integrated throughout the curriculum). Other topics
around which courses are designed include Western Civilization, Victorian England, the
impact of change and values issues. The third model is the Competence-Based niode that
cmphasizes defining and measuring desired outcomes of the academic program. In this
Alfrest ktly Whisehead. the Aims of Ediscation. (New York: Macmiflan Publishing Campany, 1929.) p. 48.
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model the responsibility for learning is placed on the student. The Genceral Education Pi
gram at Brigham Young University has more than 115 separaie evaluation options a
serves 20,000 students each year. Students imnust pass [ifieen evaluations in such areas
reading, writing, mathematics and health education. BYU students are required
develop skills in analysis, comparison, and synthesis, in the areas of arts and letters, sog
systems, and natural scicnces,

The trend in the three models is (o emphasize the importance of process and outcom
Flexibility is a major ingredient of the models so that changes can be made to meet fuli
needs. Liberal Education in Transition is a valuable monograph for educators concerr
with cirriculuin evaluation and development. The exténsive bibliography lists many,
America's besl writers who have addressed this topic in the past 75 years. Academic ;
visors will also find the monograph helpful as they work with students and are asked
pravide the rationale for why colleges require centain core courses. Here are sol
responses that can be offered to inquiring students, the courses will help them:

— learn (0 recagnize ethical issues;

— develop interpersonal abilitics and communication skills;
— expand their capacity for interpretive and creative thinking;
— gain knowledge of other culturés and languages, and

— challenge their intellectual flexibifity.

The importance of taking scientifc and technical training in conjunction with liberal a
caurses is underscored, In addition, the authors emphasize the need for today's coll
student to receive instruction in character building along with professional competenci
It would be inappropriate to attach a price tag to an educational package that coniains|
curriculum recommended by Conrad and Wyer.

Auan C.P. Schroer
Texas A&M University
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Schmidt, M.R., and Sprandel, H.Z., New Directions for Student Services: Helping the
Learning-Disabled Student, San Francisco: Jossey-Bass, 1982, pp. 101, $7.95.

This volume is a collection of articles frony the ‘‘New Directions for Student Services™
series. The chapters address a variety of topic areas, all of which emphasize the need for
providing student services for the learning-disabled student. in higher education.

Chapier | discusses the multiple definitions, diagnostic procedures, and remediation
seclusiggies, which have historically described and served the learning-disabled population.
These speeial kearing needs may take the form of a specific learning-disabilily such as the
“hility to write, perform mathematical compuiations, or comprehend writlen material.

1c fearning problem niight also be a more general difficulty such as cognitive processing,
dyslexia, or a percepiual/directional problem. It is emphasized that serving the needs of
the kearngng-disabled is no longer -an ethical or moral issue for educators to consider.
Federal law 93-112 (Section 504) mandates that postsecondary “institutions receiving
tederal assistangee, remove institutional barriers and provide services for individuals with
learning disabilitics, so they might equally benefit from the educational opportunities of-
lered by she institution. )

e reauder is taken chapter by chapter through a sequénice of articles addressing the
prvchosocial, édncational, and attitudinal barriers facing the learning-disabled college stu-
dent, The roke of 1he facully is seen as the key (o accomodating and appealing o the
diverse leswning needs ind styles of the learning-disabled student in the ¢lassroom sciling.
ha addinon, classroon interventions and diagnostic tools are explored, with an emphasis
on mdmiduadized programs of study,

Two stadent services models, which have been successfully implemented (o meet the

academic, social, and personal concerns of the learning-disabled student, are outlined in
detuil. A holistic, compus-wide mode is suggested, which educates all university support

- systens in the needs of these students. To effectively deal with the diverse needs of these

wents, swcomodating programs and policies related (o the learning-disabled, ‘are im-

- plemented i admissions; orientation, housing, counseling, and career/academic advising.

Ihe College Learning Assistance Program, discussed in chapter 7, is another possibility
tor providing comprehensive student services for this population. This centralized support
svotem bewomes an advocale, educator, consultant, and assessor for the learning-disabled
sudent; by providing intervention strategies critical for the enlire university sysfem.

In 1he concluding remarks by the editors, the major themes and future directions in this
arca are reviewed and synthesized. General myths and misconceptions associated with this
popiilatioa are consisely explored and dispelled. . .

The final chapier provides a listing of agencies, materials, and literatures, which might
be helpfat to academic advisors in gaining more information and understanding the needs
ol this estimued three to seventeen percent of our student body,

Julie Dryden
The Ohio State University
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Roger B. Winston, Jr., Steven C. Enders, Theordore K. Miller, Editors, Developmen
Approaches to Academic Advising, San Francisco: Josscy-Bass, Inc., 1982, pp. 1!
$7.95.

SCENE; A monthly meeting of the facully senale al a large research oriented universi
ACTION: The presentation of an analysis of the academic advising system with recg)
mendations for improving the system,

CONCLUSION:Nodiscussion, no chanige; a yawn from cveryone, and a motion to ma
on to new business.

That this scenc has been repeated at many colleges and univcrsities attests (o the necd®
more (o be wrilten about academic advising; and to the frustration that authors are boui
to face wheen they attempt Lo influence facully who provide the bulk of academic advisii
al our institutions of higher education. While Winston et al., in Developmental 4
proaches to Acadentic Advising are 10 be commended for venturing into the rather g
charted waters of acadeémic advising, they have unfortuntcly allowed themselves 107
adrift. | doubt that any facully member will rescue them.

What Winston et al., suggest is that the activity of academic advising provides fi
perfect opportunity for the student personnel profession to end the dualistic approacl
educating the college student. By pasiting the netion that student personnel professions
are the logicat peaple on a university campus to apply developmental theory (0 acader
advising, the authors have thus staked owt a claim for student personacl professionals
the world of acadeime. In these times when anyone might be branded as superfiuous on
universily campus, what could be better than academic advising (an activity (hat studen
are “*obligaled™ 10 participale in three or four times a year) for student personnel profe
sionals to use to justify their existence? While it certainly cannot be denied that stude
personnel professionals have a place on the American campus of the 1980, their role
academic advising is not convincingly demonstrated in Developmental Approaches=
Academic Advising.

What is most disheariening about this sourcebook are some of its sweeping and nait
stalements:**. . . graduates of higher education conlinuc to be overrepresented amor
citizens who are divorced, who have mental health problems, who commiit suicide, wh
are alcoholics, and who are whilecollar criminals. ... How could development of ¢
whole student, as so many college mission statements purport 10 address, result in sug
alarming statistics? Clearly, institutions of higher education are failing.”” (italics mif
(page 5) ““Academic advisors must cliallenge the institution (o articulate the mission, godl
and objectives of the advising progrm.** (page 9) *‘Administralors must back up th
commitment fto academic advising] with incentives and reward sysicms for advisors?
(page 11)

The self serving tonc Chapter t — **it is important (0 legitimatize student affairs’ it
volvemnent in advising by crealing positive images with the facully through competel
managerent, sensilivily lo fcelings, and a sound theorelical conceptualization® (page I+
— should not, however, lcad anyone interested in the field of academic advising awe
from this book. Chapier 4, “Using Evaluation to Make Decisions About Academic As
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vising Programs,” by Brown and Sanstead can be particularly useful to practitioners who
want 10 become involved in the process of evaluating advising programs. The suggestion
to avoid evaluating advising systems with measures of success such as retention and
academic achievement and to examine process variables rather than outcome measuresis a
point-not to be overlooked. » »

And for thase new to the field of advising, Chapter 3 by Crockett which examines
various academic advising delivery sysiems and Chapter 5 by Grites which deals with ad-
vising spevial subpopulations such as honor students and athletes can be useful,

Thete is no doubt that the activily of academic advising warrants fi urther investigation: -

* i awéxiension of théteaching function of facully and thus'should remain exclusively in
<_ domain of faculty affairs? Does academic advising have a significant psychological
‘component (o it which is best addressed by understanding the developmental tasks that
colicge students face? What is the theoretical basis for academic advising? What are the
realities of academic advising as a profession on the American campuses of the 1980s?

As Winston ct al., point out in Chapter |: *“The mosl telling commiiment an ad-
ministrator can make is money.” (page 10) Whal is exasperating is that this statement
comies Tram college student personnet educators who are aware of the fiscal issues that
have faced student affairs departments for the last 10 years. Part of the answer is money
and commitment from administrators, and the other part is that the advisor needs to be
rewarded for academic advising to work. However, the authors have not provided a con-
vincing argunmient that the collaboration of ‘student affairs and academic affairs in the
arena of academic advising will be any more productive than previous liaisons between
these two groups. The tension between them is there and is likely to increase as lunds are
parcelled oul more sparingly each year. .

An important conclusion is that more research and writing is needcd aboul academic
advising from aif perspectives; and that books on academic advising shoukd be read by ad-
_ministrators who control the purse strings, and by those who provide the service. Perhaps
( wk such as Developmental Approaches to Academic Advising (with its misteading ti-
‘i, becanse the majority of chapters do' not ‘address the issue ‘of advising from a-
devetopmental approach) can create the needed dralogue on campuscs aboul lhe necessuy
for fully luncl mmng and efrecnve adwsmg systcms b o

I lhe y:mnq nf lhc umverslty facully can be transformed into dlSCUSSIOﬂ (no mal lcr how"

heated-it: may- become),: then-this book will be a useful addition to the literature on

academic advising: But ifit is dismissed by faculty as just one moye piece of fluff from stu- -

dentaffairs iypes, ther its ‘only value has been lo provide another ling or two for the
dulhnrs ruumcﬁ

Enc R Whnc
The Pennsylvania Stnle
University
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American University Programs in Computer Science: Their Facilities, Resources and
Course Offerings, William W. Lau, Editor, pp. 210, GGL Educational Press, Fullerton,
CA 1984. $20.00.

Marva Collins’ Way, Marva Collins and Civia Tamarkin. Pp. 228. J.P, Tarcher, Inc.
distr. by Houghton Mifflin Co., Baston, 1984, $6.95.

Academic Workplace: New Demands; Heighiened Tensions, Ann E. Austin and Zelda F.
Gamson, Association for the Study of Higher Educau'on. Pp. 127, Report |0, 1984, $7.50.

Enhancing Studem Development with Computers, Cynthla S. Johnson K. Richard Pyle,
Editors. Pp 108. Jossey Bass, 1984. $8.95.

Orienting Students to College, M. Lqe Upcraft, Editor. Pp. 118. Jossey-Bass, 1984, $8.95,

Williains® Introduction to the Profession of Medical Terhnalogy. David S, Lindberg,
Mary S. Brill and Frances W. Fisher. Pp. X, I14, Lea and Febiger, 1984. $9.50.

- Using Longlmdmal Datain Career: Coum'elmg. Lewis C. 'Solmon, Nancy L. Ochsner,’

Editors. Pp..1X, Josscy-Bass 110, 1979.$9.95.

Sludem Services, Ursu%a Delwonh Gary R Hansen and Assouales Pp XXIit, 503,
Jossey-Bass |983 $25 95 ‘

Student Reténtion Stralegtes, Oscar T. Lennmg. Ken Saucr and Phlllp E. Beal. Pp. 60 -
Amencan Assoclauon I’or nghcr Edut.auon, 1980. 54 m :

.5
Mmorlty Ac&‘ess to Ht;,her Education, Jean L. Preer. Pp. 49. Amierican Association for
Higher Education, 1981, $6.33.

Marketing in Higher Education, Stanley M. Grabowski. Pp. 41. American Assocuauon
for Higher Education, 1981. $6.33.
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