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Academic Advising with Peer Advisor.
and College Freshmen

EARL S. ELLlOTT Director of Student Adwsmg, College of Hiuman Development,
Pennsylvania State University
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Freshmen college students are faced with problems of academic survival such as: gclluB
off 1o a “'good start”” in the college; learning the “‘academic game,"” its rules and procedureb
becoming acquainted with the resources of the university; and most importantly, identif yugL
a **niche’’ in the college. Some colleges and universities have attempted to solve the problen:
of academic survival by adding a new component in their advising programs — Peer Advc
ing. Past experience with freshimen in the college indicated that a coordinated peer advnsnﬁ
program with compelent supervision from professional counselors and faculty advisog
could help provide studerits with the necessary (ools and support for *‘academic survwalo
These necessary tools included access to information about college programs, assistance wnB
registration procedures, networking with other universily programis, and exploration of th
college and university environments, The underlying assumption was that new sludene;
needed the support and advice of experienced counselors 1o help them develop acadenty
competence, and upper-division students in various majors could provide that support -
they were adequalely trained and supervised.

STATEMENT OF PURIPPOSE

The purpose of this study was lo describe an active and successful peer advising prograf
in a college sctting. The progran was part of a coordinated cffort at the department, eollcgm
and university levels (o promole comprehensive academic advising models for use with cqg
lege students.

1} BIA 0C-0

DEFINITION OF PEER ADVISING

Peer advisors were upper division college students who completed a required training pro
gram. They worked with an acadewic advisor who supervised their contacts with enlerin
freshmen. Their title was student advisor,
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REVIEW OF THE LITERATURE

Academic advising is onc of the most important, yet least understood activities of higher
education. Pcabody, Mets and Sedlacek reported great variety of philosophies and programs
of academnic advising in the colleges of the commonwealth of Maryland. They conducted a
survey of colleges 1o develop a coordinated, statewide effort to improve the quality of
academic advising. Over 60 percent of those surveyed had written documents which describ-
ed the role of academic advising in their institution. Over 40 percet used central academic
adviving, while 3S pereent relied upon facully advisors. Relatively few institutions used a
combination, ar mixed model of academic advising which ook advantage of the unique
clinacteristics of their student body, institution, or setting.

‘Their results indicated that two-year institutions were more likely to use professional ad-
sors, while four-year institutions were more likely (o use faculty advisors. The role of the
faculty advisor was more limited in the four-year institutions than (he two-year instilutions,
while (wo-year institutions were less likely (0 assume that advising was a regular part of the
Faculty activitics.

In an interdisciplinary department of a large land grant university, Poison and Jurich
described an extensive academic advising program. Their program evolved over several
vears, and included an evaluation of their advising process by sludents who were enrolled in
nujors in the department. The centralized departmental advising center appeared to have
et the goals of academic advising. In the fong run, the centralized approach appeared more
teasible and cffective than their previous efforts through assigned facully advisors.

I'hey nsed a tocally designed instrument (o measure the impact the centralized center had
upon their students. The advisors received high marks for their advising characterisiics, but
the surprise was the positive seores in the area of interpersonal aspects of advising. Their ad-
vising prograsn communicated values about their majors, and concern for their advisces. The
authors suggested that the unique characteristics of their depariment may have influenced
the cmphasis on intespersonal skills and concerns. Developmental advising tended (o set
zaals for the psychosocial development of the student, which cannot be forced on the stu-

1, but can be developed through the enthusiasm of interested advisors.’

Basman and Benson deseribed the components and evaluation of a peer advising program
in a small, public, mid-westem four-year university. They utilized peer advisors based on
past experience, and the growing complexity of academic procedures. They reported positive
results with trained peer advisors who assisted in academic, personal and career advising of
new freshimen students. In this study, peer advisors were paid hourly wages. The authors
concfuded that peer advising should be only one paft of a larger program of advising
students.

In the process of advising, supervision by facullty with-proper inservice training was essen-
tial. The advising program comments by freshinen indicated that the peer advisors were
helpful, fricndly, and showed a better understanding of their levet of academic competence
than taculty advisors.? Goldberg, a career counselor, also agrees that peer advising should be

SAL Pahds, bE Metz, and WE. Sediacek (1983). A sunvey of academic advising modals. JOURNAL OF COL-
LEGE STUDENT PERSONNEL, 24:1, 8384,

C O Mok st AP, Jurich (1961). Gvaluation of acadernic advising: the impact of advising skills upon the cffective-
s of (e deyae ! acaderic advising center, NACADA JOURNAL, 2:1, 47-51.

© UK. Horsss ud 1A, Bomson (1981). Peer advising: 2 working modol. NACADA JOURNAL, 1:2, 340
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a supplement to, but not a substitute for, faculty advising.*

If successful academic advising consisted only of providing accurate academic informa-
tion (0 undergraduates, monitoring their progress, and making sure they graduate on lime,
peer advising could do as well as faculty advising. Probably, the most effective and efl ficient
advising program would provide a combination of faculty, peer, and professional advising.
Such a program could maximize the use of appropriate resources by permilling three levels
of intervention, with successive referral and backup resources.

Partizky reviewed the literature in training peer counselors and found that the referral task
was overlooked. Two situations arose in which referrals took place; in the first, the individual
secking assistance wenl to the wrong agency, and in the second, the level of professional ex-
pertise was beyond those of the provider. He devised a set of guidelines to assist the student
counselor in making referrals to other agencies and service providers. The concepts included
information, communication, goals of referral, and training. Referral was most e{foctive
when the student counselor and the help-seeker agreed on the referral.’

The intent of using student advisors was (o provide assistanee (o other students. in many
cases, student advisors were effective caregivers. However, siluations arose in which referral
was essential. Barman and Benson,* Goldberg,” and Partizky* concluded that peer advisors
needed to identify the limits of their own role and services they could provide, and have ac-
cess (o other community resources. Then, they could demonstrate their concern for their
fellow students through effective listening and appropriate referral in a positive manner.

THE PROGRAM FOR ADVISING STUDENTS SUCCESSFULLY (PASS)

ACADEMIC ADVISING WITH COLLEGE FRESHMEN

The goal of the Program for Advising Students Successfully (PASS) was 10 promol¢
behaviors, or activilies, on the part of beginning students which insured success in thei
academiic environment at the university. The short range objective concerned the student’s
success in eaming adeyuate grades, learning to “‘survive” in the academic communily, and
declaring an appropriate major at the conclusion of the freshman year, The long range ob
jective of the prograin was graduation from the university and successful transition into the
world of work.

During (he course of the first year, students were encouraged (0 begin to organize Lhd.l
educational and occupational plan of study, i.c., plan ahead, and make carecr related deci
sions which would lead them into the world of work. The mosi important dcvclopmcf\lal ac
tivity was assisting the beginning student in gaining a sense of controf over the planning anc
decision making tasks involved in becoming a successful college student.

© L.G. Goklberg (1961). Treer advising: 8 suppicment to, bul not a substituic for, facully advising. NACADA JOUR-

NAL, §:2, 4143,
' R.S. Partizky (1981). Training poer counsclors: the art of referral. JOURNAL, OF COLLEGE STUDENT PERSON-

NEL, 2:7, 528-531

o C.R. Barman asdd I7.A. Bason (1981). Peer advising: a working madel. NACADA JOURNAL, 1:2, 340,

' L.G. Goklberg (1981). Poer advising: a supploment (o, but aot & substitute for, facully advising, NACADA JOUR-
NAL, 1:2, 4143,

¢ R.S. Banizky (1981). Thaisting poer cousekos: the
NEL, 22:7, 528-532.
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STAFF OF THE PASS PROGRAM

The progran was administered through the Office of the Assoclale Dean for
Undergraduate Studies in the College of Human Development. It was directly supervised by
an Acidemic Advising Assistanl who was (amiliar with the spemﬁc tasks (reshmen must
resodve in the College of Human Development.

ACADEMIC ADVISING ASSISTANT

The Academic Advising Assisiant (AAA) was responsible for the supervision of (he stu-
dent advisors who worked with a group of freshmen in the College. The routine activities of
( ¢ staff wember included:

- sessing seores of students an the placement Lests;
- assessing orientation information;
© — facilitating the initia decision of freshmen regarding choice of a collcge;
e supervising the registration, preregistration, and early registration activities of
freshimen;
— ntitying Ireshmen of academic policies, rules and regulations which affect their
. academic planning;
— helping lreshmen evaluate their academic performance and dcusmns aboul their
potential program of study; and
— assisting freshmen gain access to information about programs of study appropriate to
their objectives,

STUDENT ADVISORS

Approximaicly 15 upper-division students were selected from an interested group and they

were in i semester-long training program 1o keam the skills (o 'serve as peer-advisors 1o

_ Ireshmen, They were under the direction of the Office of the Associate Dean for Under-

duate Stedies, and- the direct supervision of the Academic Advising Assistant. Approx-

~ wately one hundred and thirty college freshinen were assigned to the Office of the Associate
tean for Undergraduale Studies for Academic Advising.

ORGANIZATION OF THE PASS PROGRAM

The student advisors were enrolled in an upper-division course for an extended training
prograni {1 credit) before beginning actual advising. They also received one additional credit
for cach crroliment period. The acutal aumber of hours required 1o complele the
assignments of student advisors depended on the ciscumstances, and required a sense of
comnmitment and dedication to the tasks on the part of each.

DUTIES OF THE STUDENT ADVISOR

The student advisor participated in arena registration, pre-regisiration, mid-semester
cliecks and individuad advising sessions with freshmen, averaging two haurs per week. The
hours varicd according (o academic deadlines for each of the activitics,
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ARENA REGISTRATION (SIX HOURS PER SEMESTER)

I.  Registration advising began the day before registration and continued through the
regisiration period. The registration preparation for students was held in i room devoted
(o academic advising.

2. Student advisors *“signed up”’ for their responsible time period.

a. Student advisors assisted freshmen in the sefection of courses which met baccalaurcate
degree requirements,

b. Freshmen who were unfamibiar with the Coﬂegc of Human Development, ils pro-
grams, and course requirements received guidance from student advisors,

¢. Student advisors helped freshmen completc registration cards, data and other infof-
mation cards (for contactling student fater), a preference sheet which indicated 4 pro-
gram of interest in the College, and information sheets for the student fokder which
was maintained in the Recorder’s Office.

d. Student advisors distributed (he pre-registration course assighment results completed
during pre-registration, checking to be certain the courses sclected were appropriate.
When changes were made, a revised registeation card was completed prior (o the time
the student appeared al registration. A faculty advisor at registration was available to
help the student complete a revised schedule. Each student had previously completed
a “'shopping list”* of alternative courses.

e. Sludent advisors recorded names and student numbers of students whose names did
not appear on the College registration list. By doing this, they werc able to “walk-in™
students — and the college of enrollment, change of major information, and previou:
college were necessary (o obtain information [or appropriate refestal of these
students.

PRE-REGISTRATION (FOUR HOURS PER SEMESTER)

I. During: the first week of classes, each student advisor received a list of names o
freshinen -advisees assigned (o him or her for the semester,

2. Student advisors contacted, by telephone, each of their advisces within the week, lo in
form (hat student that he/she was their advisor. The contact provided a check on the
cnrollment of the student in classes and reminded the student of pre-registiration, drop
add and olher procedures.

3. Each student advisor maintained contact with the Adw.smg Center on a daily basis earl
in the enroliment period.

4. Swudent advisors encouraged advisces ta call them if lhcy had questions, problems or dil
ticulties. However, they were msuuucd (o use referral as.a major resource. Referral wa
important- with beginning students who may have been overwhickined by circumstance
and did not realize what was happening.

5. Advisees were remindeéd of special dales for pre-registration. An activily calendar wa
provided with dates listed. Generally, advisors arranged Lo mcet their advisces in th
Academic Center, and usually it depended upon the advisor to be assertive and make in
tial congact. The Academic Center provided a social exchange arca with tables, chairs an
other fumiture, plus a farge table for consubtation. As @ group, the advisors acted
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“backup foreach other, aiding studeats other than those assigned to them. In the pro-
cess, advisors helped the freshmen become acquainted with other students in various pro-
grams.

6. Advisons used a program check list when advising a student. The checklist proved (o be
usclud with undecided freshmen and (reshmen who said they knew what major they were
headed toward and then changed their directions, so keeping advisces’ aptions open with
a checkhdise was important. On the other had, diweksheets were provided tor cach pro-
prain 10 help freshmen initiate a *“planning’” orientation towasd their eventual programs
of andy. )

- AIID-SIMESTER CHECKS

. “Student advisors usually arranged personal confetences with each advisee 1o determine
then acadenic progress (CLASS ATTENDANCE, INSTRUCTOR'S NAME, TEST
IAKEN AND GRADES, PAPERS COMPLETED, AND COMING ASSIGN-
MENTS). Particalar attention was directed toward areas of potential difficulty.
Following cach contact, a conference record was completed for each advisce, Notes were
sunnasized regarding their academic progress and potential hazards, and action (such as
fefercal) was taken when necessary,

12

3. Listcning carefully to each advisee was an important skill. In addition, advisors offered 1o
help students gain access to resources in meeting their needs. They encouraged freshmen
10 be assertive in their contacts with the University. For example, if a student nceded a
litor, Or to contdet a professor, advisors were supportive.

4.7 v was inportant for peer advisors 1o confirm that the major a freshinan listed on the
preference sheet and the major he or she was ““talking about’ were the same. However,
chianges were poted on a revised preference sheet and continued exploration by the stu-
dent was encouraged, : o

NDIVIDUAL. ADVISING SESSIONS (ONE PERIOD PER WEEK)

= 1. Student advisors maintained office hours in the Academic Advising Center in order to be
available to interested students. Students were able to “‘walk in” or be referred 10 the

- Acadensic Advising Center by one of the Dean's staff,

2. Student aclvisors helped their advisees gain information and develop contacts with people
i the College. In the process, the advisees gained an understanding of University rules
and peocedures. Academic survival was an important skill that (reshmen needed to gain,
devetop and maintain to be successful students.’” S

CONCLUSIONS L L
The short term abjective of “‘success in earming grades™ wasachlevcd for freshmen dmiﬁg

their first ycar in collcge. At the end of the year, 85 percent of those entering the College at.
the University Park campus, compared to 75 percent the previous year, were able to carn at -
least & (" grade point average and declare a major in the college, Differences between the -

two groups (= F20) were significant at the five percent levet of confidence.
6 : April 1985

Featured Articles

The long term goat of promoting behaviors which insured student sucucss in the academic
environment was still being determined. Students still reported being mnfuscd’ aboul pro-
grams of study, University, Collcge, and program requiremcents, and an ll.\Sl.lll‘I[.)(ml\ that ma-
jors, carcers, and jobs were closcly tied to each other. Dales tor deadline activities were apar-
ticular problem for sanie freshmen. The follow up contacts, andd written SUMMAFICS of lhcﬁc
contacts were helplul to academic advisors when meeting with students who requived addi-
tional assistance (o liclp salvage their situation, or explore an option that was beyond the
knowledge of the-student advisor.

The lack of adequale tutorial seferrals was a critical arca identified by 'sludcm ad.visoﬁ
during the year. One unsuceessful activily involved the use of student adw..mrs }u mamlfnn
regular office hours. The student advisors often had class conflicts ar specilic times dunl}g
the semester, when they were needed and they were unavailabie 10 studkents on a walk-in
basis.

Overall, the peer advising program (PASS) provided cflective support for entering
freshmicn, plus a positive advising expericace for the peer advisors, Thc‘pr(')g'ram f}\cl th
needs of a large oumber of freshinen and helped maintain a supportive, individualized ap
proach to the advising process for [reshmen.

VAR PN
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