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Peer Advising in a School of Business 

ROBERTA DEVLIN-SCHERER, Askrant Deon, Itho~a College 

Theuse oftrained students to deliver services for other sturlcntson campus is a common 
practice. In  many colleges and universities, students sem in  various roles as tutors, pcer 
counselors, resident advisors and orientation leaders. Frqutmtly, pcrsonncl in Shde111 
Affairs li~ld such assistance enables lhan to increase the depth and b r d t h  of program- 
riling. I n  additioll. they can vary service for students in s cost cffcctive fashio~~. llndcr, 
M~Caffrey and Miller i l d u t e  that progrants involving peer group assis1a1~c.r can llavc a 
positive impact on the development o f  college students, and stu&~its ir helping roles may 
serve as role models for successful behavior.' 

Program Background 

In  1981 students in the School o f  Businas at ithaca College, with adrni~~istrative sup- 
port, initiated the concept of peer advising to supplement faculty effor~s. Other programs 
similar in nature were studied, and personnel in  Counseling were consulted, in ordcr to 
formutate guidelines for a program in the School. Students in the pilot peer advising pro- 
gram were also involved in responding l o  questions during preregistration. 

A Task Force on Advising for llhaca College had surveyed 665 students on the campus 
to assess the quality o f  advising services. Through c k  and by mail the task force 
reached I5 purcenl of t L  students from cachof five Schools. Survey questions atten~ptcd 
to discern student perceptions in a variety ofarcason advising: advisor rapport; avahbili- 
ty; knowledge of requirements in major and nonmajor areas; assistancr in  plaming in 
academic and nonacade~nic matters; ability to refer; and overall effectiveness o f  con- 
ferences. The resufls lor the School o f  business, while adequate. were no4 as favorable as 
faculty hoped, but lhry did show that a peer advising program was needed. For thc past 
several years the faculty-student advise ratio has exccedd thc ability o f  facuhy to give 
personal altention to each student. I t  is also believed that on cedain issues. sludcnts nlight 
be more comfortable approaching other students rather than facufty elmlbers. In  order to 
increase personalized assislance, a group o f  students has k e n  sekctd and trained in 
School o f  Business procedures, basic counseling, and lthaca Collqe services. A posilion 
as peer advisor requires the skills o f  competent okler students who will share their ex- 
periencesand information wilh other students. Thus, the program increases opporlunities 
for student responsibility as well. 
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Over a threc-year period, the fdlowing guidelines and procedures were established and 
Inbv*ul in droosing peer advisors 
ticm. and s i x  to cighl were sclectd 

Candidates must have a 2.75 grade point average or above and submit an application 
WI~II two faculty recommendations. Facuhy recommendations are carefully screened lo 
tlctcr~nine the k i d s  of skills and personal qualities that a faculty member has observed in 
rhc cxrdiate. -fhc application f&m includes these general questions: 

1. What characteristics do you think are important for a peer advisor lo have? 

What advising needs do business students have? ' Whal cwrw work have YOU c m  that l related l o  academic advisingfa,un- 
sc l i~~g (i.e.. psychology, communications, marketing,dc.)? 

4. I{avc you hid  any cx o your work as a peer ad- 
viwr .? 

5. Wlut do you see as benefits to you pcmnally I you serve as a peer advisor? 

6. b r i b e  yourself showing what skills. qualities, values, allribults, etc., you have to 
bccornc a good peer advisor (please attach a separate s M ) .  

A committee of peer advisors and a fafully advisor review these applications for corn- 
pkleness and carefulness of responses. The committee looks for applicants' understand- 
ing of pew advising, its vdua Tor s&udcnts and for (hemxlves as w d .  How potential can- 
didates view their background and courx work in relation ta a peer advising position is 
also examined. The responses are accorded a number of points by each reader and aver- 
aged. The application form, faculty rsommendations, and grack point average are used 
for initial scrcc~iing purposes, using a grid, and final applicants are invited for interviews. 
SCP Table I. 

Featured Arl iclcs 

TABLE I 

PEER ADVlSlNG CANDIDATES 
R INKIAL "PAPER 

Relaled Rebvanl 
Name GPA Year Major Course Work Experience Comments 

Interviews of approximately an hour in length arc conducled with a faculty advisor and 
two peer advisors. Each team of interviewers artempls to incorporate similar qualions so 
that the candidates will be assessed in the same manner. Questions are design4 to elicit ap- 
plicant responsa lo  the colnmort questions and dirfkult situulions Illat arise during peer 
confcrencxs. Table I1 lisls quntions used in interviews. 

I 8  April 1985 April 1985 
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TABLE U 
QUESTtONS FOR PEER ADVISING INTERVIEWS 

1 Have been to a peer ahrlsor at the School of Business or elsewhere? 

2 On what basis wwtd you choose someone lo be a peer advisor? II you were Inlewlew- 
ing one of us. whal would you want lo know? 

~ D O Y  any ideas as lo how you will become acquainted wilh advisees7 

4. Whal il a student asked: 
a. what a good "gut" course is. . . 
b. which professor Is reeliy better. . . ) O. how competltivs is il here. . . 
d. how much work is there to do. . . 
e. how many credits should I lake.. . 
f .  what Is P r o f e s s o r  like.. . 
g, about a change of major and lndlcated hWer parents wanted hlmlhec to stay wllh a 

Business major while s(he) Is uncertain.. . 
5. Whal are your opinlons of lthaca College and Ihe School of Business (location, cur- 

riculum, studenls. diversity, facilities, other colleges). 

6 I1 an advisee came to you lor help wlth schedule planning. whal kinds of things would 
you say? 

7 Whal woutd be the hardesl qlntslions lor you that a sludenl might ask? Siluations? 

8 What s e ~ c e s  are available la students at Ithaca College? 

9 What limits do you lee1 exist I 

10. Whal do you think would be valuable training for you as a peer advisor? 

\11. What do you believe would be benefits to you i f  you were a peer advisor? 

Alyrlisanls are evaluated on their inlerpksonat skills and their abilily 10 respond and 
Ilrinh logically on their feet rather than having the "right answer" in mind. A lraining pro- 
grit~n i b  drxigned lo familiarize them with policies and where to find inrotmation. When 
inrcrvicws are colnpkted. the committee d i s s e s  each interview and writes comments us- 
ing thc raling wale in Tabk Ill. Finally. the whole group evduales each candidate and 
xlc.clions are made. 

The sckl ion proms is timeconsuming, bul an invesrmenl of  time in selection helps en- 
sure eifectiveness later. 

.m April 1985 
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TABLE ilt 

PEER ADVISOR INTERVIEWING RATiNGS 

Ftale Intervieweeon each item from t lo 7C;I is the best possible rating). Write comments in 
appropriate space. 

8) Crealivity ~ t n n k  i 2 3 4 5 6 7 New and Excilingl 
original. innovallve 
approach 

C) Abtlily lo commun~cale Poor 1 2 3 4 5 6 7 Fanlast~c Speaker1 
arlicutetes well, good Ablily 
eye cortlacl, easily 
understood 

0) Camrmlmenl Noncom. I 2 3 4 5 6 7 Hlghly Commctted 
shows strong lnleresl mttal 
In PW AdvisafS, 
milled as a student 

E) Realtslffi Perspective on Highly I 2 3 4 5 6 7 Obieclive and 
llhaca Llle Sublective Reallsl~c 

Wecllve. rounded out 
answers, offers varlely 
ol "'opinions" 

F) L~slenmg Skills Poor 1 2 3 4 5 6 7 Ail Ears! 
Listener 

G) Overall Recommendallon Don't 1 2 3  4 5 6 7 TakeThcsPwson!! 

Addilional Comments 
Whal diversity would lhis person add lo Peer Advisors? 

Carefulty selected sludents usually have the basic skius to bccome student helpers; 
nevertheless, well-planned training sessions are developed for several purposes.  he-firs1 
purpose of a training program is to create group identity and pride. A second purpose is to 
familiarize new peer advisors with the policies and procedures related to School opera- 
lions. Training of an ongoing nature is a necessity because or the m a w  details related to 
policies and procedures. Each session o f  a twod& training p r o g m  k briefly described. 
See Tabk IV. 
A - 2 1  l n D C  -. 
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, TABLEIV 

SEMESTER TRAINING SESSIONS 

Network Establishmen1 Peer Advising Team 

.Marketing Peer Advlslng Tom Barley, Assislanl Professor, 
Mariceling 

Selfdirt~lod Search Career Counseling 

Career Planning Center Tour Career Counseling 

( ldlBad Counseling Vtdeolape 

Counsd~ng Relurn-IoColtege Susan Arledge. Retum-lo- 
Studenls College Cwd~nalor 

lnleraclive Counseling Session Videolapti 

Aptilude and Inleresl 
lnvenlories 

John Brown, Counseling Center 

Tmm Building: Th is  opening activity involves a series o f  experiences drawn from basic 
group processes. These experiences arc designed to assist the group in seeing thenwlves as .I IIII~I with clwlmwn objectives. For example, a typical exercise might involve several 
III~III~I\ Ir,~tuli~~g together 10 "Make a Machine," incorporaling nlovenient and noise. 
I l ~ c  rc~noinir~g rtdcuts guess the machine's identity and a new group shares their 
III:IL.~I~LIC. 

Itatit. Counteling Skills: An overview of stages of a counseling interview, opening and 
I t n i ~~g  s-ritrc~, tlhtsiniog background information from the Laviewee to gain a sense of 

ltw ciluaric~n. 1thefu1 counseling behaviors and paraphrasing skills are covered. 

( ,'idkgc*-ai& Suppor~ Services: Representatives of major sludenr services conduct 
qwialired s&ons lor the peer advisors. 

The IIZirirrg und Reuding Center:This heavily usedrsource offers the following: tulor- 
ing in writing, conversational English, vocabulary assessment, speed reading, memoryex- 
crcises a d  study skills. 

Enuc-ariot~ol Oppwtunily Program: Selected s~ucien~s who need additional tutoring in 
courm due to  weak backgrounds and/or who need finamcia1 assislance make up this pro- 
Krull. I'crr advisors can provi& an outreach to thcse sturfenls who nlay have academic 
problems or adjustnlent pmbkmz. 

Cirur~sel~ng Genre:. Testing o f  students is performed by the C o u ~ ~ n g  Cenler person- 
11cl. Tcsts trri interests, aptitudes, and background enable students to make vocational 
clwicm and find out more about themselves. Programs in mr t i v&  training, test anx- 
IVI~. \III;III proup and individualized counscling are also available. 

krrrrrlutiorral Pm~ratns: The lthaca CoUegc program abroad has 100-f 15 students per 
y ~ t r .  Approxi~nately o ~ r l l a l f  of these sludents arc generaled fron~ f th ra  Cdlqe ;tnd 
twcr h m l y  SLJwI OC Business students parkipate yearly. Thc faculty is Uritisl~. To enlcr 
22 April 1%5 

Featured Articles 

the London Program a student must have a 2.75 average, letters of recon~mendarion, ap- 
proval o f  hisher dean arid advisor, and write an essay. 

Inlerndkip opportunities abroad are cornpelitive and acyeptancc for an iniernship i s  
dependent upon the courses a sludent has taker. prior work expcriewe. gradc point 
average and letters o l  recommendation. 

The Libmy: The library resoure person who deals primarily with Busintss School 
nutcriaJs provide inlormatio~~ on the present s(atus o f  thc library's ~ullcc%ion. I'cr~inctlt 
caldogs and relercnces are mentioned briefly. Strengths and weaknases h the prexnt col- 
lcclion are discussed. This presentation enables peer advisors lo advisc students on general 
library use. 

Cmeer Cowwling Cenler: A tour of the Career Counseli~~g Center by peer advisors 
givcs t l w ~ t ~  an opportunily 10 l w k  ill ~~laleriak and r c f c r c ~ ~ c ~  and calk with cow~sclors 
regarding heir role in assisting stude~~ts find employment oppurtu~rilicu. 

Return-lo-CdIege PrOgrm: Occasionally students who are older rehm to college and 
seek advising. Ways o l  rekiting to (hex students and wisting tlmn ill practical problems 
(e.g., finding night courses) of finding courses that fit within their programs. as well as 
basic guidelines ~egarding transcript assessment, are discussed. They are generally older 
and have speuifi ideas abwt the informalion they are seeking. 

Peer Advisor Nolebook: Each participant receives a naebook of reading n~a~erials and 
on-the-job infonnalion Ibr Irandy reference. The handouts arc reviewed. Guidelines for 
the grouparccovered. Common forn~s. informalion required on them, a d  their purposes 
are noted. 

Routine Quesriom Drill: Several experienced peer advisors head up a snlall group o f  
novice advisors and ask  hem questions most frequently asked by students. 

Hc~/c,dayhrg:'Typicd siluations, more involved than roulinc qucltiolls. ilrccrradcd and 
aplwar in Table V. Vie co~~cvpl of "when to refer" and limits of the W r  advisor rolc are 
discwed as an outgrowlh o f  these situations. 

TABLE V 

COMMON ROLE PLAYING SITUATIONS FOR PEER ADVISING 

My parents wanl m e  lo take courses in accounling but I don7 like rnalh. 

How do I 

I don7 wan1 to lake Ihese required courses. Can I get out of them? 

How do I find an ele+w? 

If I wanl lo change my major from accounting to personnel, whal do I have lo do? Will my 
courses all count? 

Who would you recommend t take lor my dass in data processing? 
Anril IUR5 
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How can I register for courses when I don't know whal I want l o  do? 

I came lo llhaca College l o  be a Finance major but t.can'l get into any of the courses! I'm 
not interested in anything else. How do I get an education here? 

I am gelling C's and D's in my electives (major) so my cum is low. Will I g d  klcked out of Ihe 
Business School? 

tam an exploralorymajor. I know the jobs are in business today. Whal is Ihe best major and 
how do I get into it? 

( .Ihr or ig i~ id  location o f  the School of BUS~IIN on the fourleenth floor o f  the West 
Towcr was an inconvenience for sludents needing advising services. So, in the first year. 
peer ;idvisws responded to routine student questions mainly at registration. After the 
k h o o l  o r  Business moved to the New Building, peer advisors, while continuing to provide 
drop-in advising services to studen~s, have increased their responsibilities. They haveplw- 
cd ~hcir  desks i n  the front of Lhe Dean's Off= of the New Building to increase their 
visibility and accessibility to students. They have extended Schod o f  Business advising to a 
variety o f  campus locations. The number o f  contacts and varhy ofqueslions they handk 
have alw iscreased. In addition to supplementing faculty advising. they have expanded 
~hcir  wwkes in order l o  be of  assistanu to School of Business students. Peer advisors, in 
conjunction with Delta M u  Delta members. have developed four informative aewsletlers. 
.%vcrak pcer d v i m s  reviewed scholarship and other opportunities for I he newsletter, pro- 
v~ding information o f  high priority to the students. 

In  ~ h c  public arena. peer advisors have presented at Discovery Days sessions developed 
hy ~ h c  Ad missions Office to introduce IlhacaCdlege. They are frequently par1 o f  personal 
i l ~ ~ c r v i c ~ s  with prospective students and their parents which occur all year. Reprcxnlative 
lulviwn discuss thc advising service with parents a Paren~s Weekend each fall as a seg- 

i mcnt ol' t hc S c h d  o f  Business program. 

Evaltcutior~ 

The initial assessment instituted was the Peer Advisor Front Desk Request Form. The 
form tallied the number o f  requests made in  crrtain categories. Ithac?t College has a 
rpecil'ic .set af forms, and students drop by the counter asking for a variety o f  these forms 
1t1;rl nwst be completed. There are forms related: lo chnges, such as school, major, ad- 
viwr; tu rc~iUrution, r c g k l e ~ g  for a minor, for part-time student status; l o  slatus in 
rcbur\c%, i d l i ~ g .  dropping or withdrawing; to ~rudes, changing g m h .  pilss/fail fonns. 
111c-011ipk'tc liwms; and to petitions, witivcr for senior residency, and petitiotl for tramfer 
r . r d i~  IBccr advisors were available to describe Ihese forms for students and remind (hem 
01. ~ h c  varicw signitlures needed. Students could also inquire at the front desk for pro- 

* I c w v ' \  hours; the grader's hours; to take make-up exams; locations o f  grad4 papers or 
c w i ~  gradcx and b a t i o n  o f  a professor's office. In addition, peer advisars often gave 
~IILYI~~II \  l o  pcmplc around the campus. The Financial Aid officeand the Registrar's of- 
f i c  \\we popular locations. Peers had information on deadlines for: internship proposals. 
111id-Icr111s. &/drops. withdrawals. applicaliom to lransfcr inlo the Business School and 
Id April 1985 
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for scholarships. They described summer school course offerings for interested st~~dents. 
They provided control cards students needed to enter classes. When one thinks o f  all the 
proccssesand procedures that are pan o f  surviving and getting through sc.lwol. one begins 
to get the picture o f  a very busy place in the front of f tc~,  in hct. peer adviwrs dealt wilh 
thirty l o  fifty requcsts each day. The hadling o f  routine qucstio~~s liglitcr~cd tlw loads o f  
both h ~ w l t y  a ~ d  secretarkti stam ;IS welt as providing a servicv lo  studcnls. 

Students who had extendcd contacts (tea minutes or longer) with a p r  advisor were re 
quested to fill oul a I'm Advising Assessment Forn~. A series u f  clucstio~~s.wab debigncd l o  
llssess the atmosphere o f  the nlecting, the cxlenl and usefulness o f  infor~nalion provided, 
and tlwoveratl cffectivenessol'tl~e program. The response to tile pew advising scrviccs was 
highly positive. 9udcnts who used theservice were comfortable w ~ t h  thc pcyr advisor. I n  
addition. thcy lelt that thc peer advisor was welt informed for thc nwc~ings. Effectiveness 
o f  Ihe program was rated highly. Nearly all studenls survcyed iadicakd that they woukl 
recommend the service lo  their friends. 

Open-ended responses to this service were grouped under the headings o f  Comfort 
Level, Adequacy o f  Preparation. and Chien! Satisfaction. Frequently rcpcatd phrases in 
the remarks are listed in an abbreviated fashion in Table VI. 

TABLE VI  

OPENnENDED COMMENTS 

Comfort Level 

Were you comfortabte speaking with Ihe peer advlsors? Why or why not? 
common comments: "on my level" 

"relaxed, friendly" 
"knew how I felt" 

, 
Adequacy o l  Preparation 
Did you feel the peer advisor was well prepared for your meeling? Why or why not? 

common comments: "organized. knew where lo  find information'' 
"knew requirements" 
"informative, helpful" 

Client Sallsfaclion 
Are you satisfled wilh the results o l  your vlsil with the peer advisor? Why or why not? 

common comments: "my questions were answered" 
"no bnger confused" 
"saved a lot of lime" 

The comnlents referrcvl l o  interpersonal and information skills o f  the pecr advisors. 
Peer advisors wcre secn as rctaxed, friendly, and enthusiastic. Thtw qualities created an 
casy rapport between student-advisor and studentclient. Students appreciated Idking to 
someone on their level on certain issues, because i t  was easier l o  retale l o  a sludcr~l than a 
professor. Lislening skills and the time the peers were willing to spnd with sturkrrits were 
April 1985 25 
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valtrcd. I n  tcrms o f  informational skills, students remarked on the organization and 
~ircparalion of peers for their interviews. The fact that they knew academic requirements 
:and SC'11wl policies was impressive to students who found the catalog confusing. Budenls 
I s f~  irrtcrvicws fccling relieved because their questions were answercd through discussions 
with p r s .  SIIIII~U~ comments revealed that students saw the peer advisors as know- 
Irrlgc;il>lc i ~~ rd  helpful resources. These positive reactions to this service combined with its 
IIIIIIIC~~;IL.~ i ~ d i ~ i l t s s  t l r i ~ t  an o rgan id  pwr advising program ciill bc l>e~~clicial for h l l r  
\III~I~IIIS i111d f i~tdty.  

With t l ~ c  rush of a large number o f  students to Schools o f  Dusiness and relalively new 
lau~lty. audcnric advising scrvices can suffer. Particularly in an undergraduate program 
4 c r c  students want a personal atmosphere and need guidance in a varety o f  areas from 

( Irse scleclion to career possibilities. A peer advisor can be a helpful first slop for 
~laiclc~rts sccki~rg assislancc in matters pertaining lo  acadcrnic affairs or personal concerns. 

April 1985 

Preserving Faculty Time for Analytical 
Advising in a High Studen t-to-Faculty 
Ratio 

GEORGE W. SCHUBEHT, P r o f e ~ ~ ~  and h n .  

DONALD UHLENBERG, Associate Profmr  of Aviafion, and 

DOUGLAS C. MUNSKI. Assistant Profesto~ of Geography, University of North Drrkota 

INTRODUCTION 

Thc process of academic advising can be very gratifying or it can be frustrating. In  most 
cases the gratifying experience prevails and both the academic advisor and the advisec receive 
tangible and intangible reinforcement. 

When the academic advisor and the advisee find the advising experience negative, it is 
sometimes due to circumstances beyond h e  control o f  the involved parties. Some reasons 
why academic advising conferences yield poor results include: lack o f  planning and organiza- 
lio~r on the par1 of the advisor, advisee or both; lack o f  or poor conrnrunication; goals which 
are unclear or unknown; information which is unclear, irrclcvant or untrue; and, the 
academic advisor's lack of a sincere interest in assisting the studcnt . Also, according to Gor- 
don, most advisors lack any kind o f  formal training to improve tlrcir advising skills.' 

One o f  the mosl common situations which hinders good academic advising is when the 
faculty or professional academic advisors discover that their advising dutin have a second or 
rhird priority. A rust priority is lacking when faculty do not view academic advising as part o f  
their reaching responsibility. Many institutions of higher education list three areas by which 
faculty are to becvaluated: teaching. research and service. I f  academic advising i s  not includ- 
ed in one of the three areas, faculty advisorsarenot likely to award a high priority to thetask. 
and academic advising of students is lhen s q  as a hinderawe to their main intants of 
teaching m ~ d  rcscarcl~. Some faculty members view academic advisiug as a listing o f  courses 
in which stude~rts are to rcgistcr; they believe the institutional catalog scrvcs lo  mect Illis par- 
ticular student n d .  

On some campuscs thcre are too 111any students to advise on YI individual basis arid facul- 
ty r d i r e  that i t  is in~posrible to do an adequate job. In  such situatio~~s. advising models must 
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