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valtrcd. I n  tcrms o f  informational skills, students remarked on the organization and 
~ircparalion of peers for their interviews. The fact that they knew academic requirements 
:and SC'11wl policies was impressive to students who found the catalog confusing. Budenls 
I s f~  irrtcrvicws fccling relieved because their questions were answercd through discussions 
with p r s .  SIIIII~U~ comments revealed that students saw the peer advisors as know- 
Irrlgc;il>lc i ~~ rd  helpful resources. These positive reactions to this service combined with its 
IIIIIIIC~~;IL.~ i ~ d i ~ i l t s s  t l r i ~ t  an o rgan id  pwr advising program ciill bc l>e~~clicial for h l l r  
\III~I~IIIS i111d f i~tdty.  

With t l ~ c  rush of a large number o f  students to Schools o f  Dusiness and relalively new 
lau~lty. audcnric advising scrvices can suffer. Particularly in an undergraduate program 
4 c r c  students want a personal atmosphere and need guidance in a varety o f  areas from 

( Irse scleclion to career possibilities. A peer advisor can be a helpful first slop for 
~laiclc~rts sccki~rg assislancc in matters pertaining lo  acadcrnic affairs or personal concerns. 
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INTRODUCTION 

Thc process of academic advising can be very gratifying or it can be frustrating. In  most 
cases the gratifying experience prevails and both the academic advisor and the advisec receive 
tangible and intangible reinforcement. 

When the academic advisor and the advisee find the advising experience negative, it is 
sometimes due to circumstances beyond h e  control o f  the involved parties. Some reasons 
why academic advising conferences yield poor results include: lack o f  planning and organiza- 
lio~r on the par1 of the advisor, advisee or both; lack o f  or poor conrnrunication; goals which 
are unclear or unknown; information which is unclear, irrclcvant or untrue; and, the 
academic advisor's lack of a sincere interest in assisting the studcnt . Also, according to Gor- 
don, most advisors lack any kind o f  formal training to improve tlrcir advising skills.' 

One o f  the mosl common situations which hinders good academic advising is when the 
faculty or professional academic advisors discover that their advising dutin have a second or 
rhird priority. A rust priority is lacking when faculty do not view academic advising as part o f  
their reaching responsibility. Many institutions of higher education list three areas by which 
faculty are to becvaluated: teaching. research and service. I f  academic advising i s  not includ- 
ed in one of the three areas, faculty advisorsarenot likely to award a high priority to thetask. 
and academic advising of students is lhen s q  as a hinderawe to their main intants of 
teaching m ~ d  rcscarcl~. Some faculty members view academic advisiug as a listing o f  courses 
in which stude~rts are to rcgistcr; they believe the institutional catalog scrvcs lo  mect Illis par- 
ticular student n d .  

On some campuscs thcre are too 111any students to advise on YI individual basis arid facul- 
ty r d i r e  that i t  is in~posrible to do an adequate job. In  such situatio~~s. advising models must 
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Il~ldcrlying 1~1od of the modcls of academic advising is the premise that it is a one-to-onc 
pr~*.cu. INII :rscarly at 1972 O'tbnion, Fordyce. and Goodwin kinled wt the interest in in- 
~1rwi11p t Iic ;WIOLIIII of group activity, but not at the expcnx of undernli~iing it~dividual pro- 
K r ; ~ ~ ~ ~ ~ ~ ~ ~ ~ ~ g . n  

(irc11111 i~wdw ic  advising has become increasingly attractive. As S h e  su~nn~arizes, in- 
)iw111;1ti011i11 and explanatory types of academic advising are simple ckrical tasks that can be 
hr~dlcd wit11 lit~k cl'fort." I t  would lhus be a morc erfective useof an i~~stitution's resources 
IO 11;cvc ~~cw-;v:~dcn~ic aaff perform those types of tilsks, a poiut underscored by Spencer, 
I'ctcruw a d  Krrut~cr." Suwc analytic academic advising and therapeutic acadcmic advisiug 
;rrc 1to1 t r i t c d  to a group sctting, an effcclive nlodel n~ust be dcvclopcrl that uses a variety or 
~ '~~I I I~ Is .  

( After cxm~ining the different models of academic advising, on many campuses. one of 
111c best ways to develop the group-advising model would be to work through an advisiug 
caacr. I'olsur and Jurich have made a strong case for an advising center being a clearing- 
IIL)USC that is cxntral tostudent deve1opment.l' As a multi-purpose center, clerical functions 
hccon~c streandined, wage resources become maximized, and students become more 
rittisficd through more comprehensive assistance. Having reviewed the literature, it is ap- 
propriaw 111 attcrnpt to place the above materials into some type of frame of reference. One 
way to do this is lo considcr the systems of delivering academic advising, student needs, and 
institutiond resources as interconnected. An ideal model or academic advising may bear- 
1;1118rd in six slags, where the student moves from a largegroup informational academic ad- 
vising to a rckrrd for individualized therapeutic couoseling. Stage one is  entry-level group 
icadc~aic advising. This is tlw most informational and explanatory typc of academic advis- 
ircg. A Ii~rpc ru~~nhcr ol'sludents can be assisted in a group whcre they are presented data con- 
ccr~~i~lg gencr;ll graduation require~nenls, testing procedures, and related basic information. 
11, tllc sccl)ad stagc, students move from the general group to a divisional or collegiate group. 
t Icrc. ~hcy arc in~roclucd to specific issues, e.g., which level of foreign language is necessary 
lo pracIc~;~tc J'rwn the College of Arts and Sciences. The third stage, in which the studcnl 
~ v c s  inlo a department as a major, presents an opportunity for faculty to meet with all of 

( : dcpart~ncntrl majors a clarify procedures. Within a department there will be students 
*tho share siwilar academic problems. e.g., petitioning for acceptance into a specific class. 
At the rourth level, studentscan be assisted in a small group setting. The fifth level i s  where 
iurdytic acadcn~ic advisement takes place, and the faculty adviser assists the advisee on a one- 
cc~-arr basis. Finally, at stage six, the academic adviser touches upon therapeutic academic 
~ldvisi~lg, i f  ncccssary, and refers the adviscc to a professional counselor. 

Such iul idcalizd program described above has merit, but it is also potentially awkward 
for wnc gnwp and/or institutions. Undecked majors might be better helped by following 
t l ~ c ~ ~ ~ t w k l  uq li)rtll by tkatty, Davis, and White, bccause no provision has been made it1 the 

Preserving Faculty Time 

above xheme for such a spccial category of Also, the institutio~d xtting may be 
particularly demanding when a program with a complex s d  of rcquirenrnts, c.g.. ccrtifia- 
tion procedures or licensing adivities, require careful attention to lcgal riuailication. If the 
department has a small raculty and a large number of students, such a conditio~~ would pro- 
mote a strong intcrcst in providing group advising. 

The task, tllcn, for each department is to inventory its resources. considcr the various 
delivcry systems available as discussed above and create a structure ~8hic.h xmns ~ ~ ~ o s t  apt to 
IIICC~ the advising necds of its students. ~ I C  final Corn1 of thk structure will vary with the 
resources available, dcgrec of pressurc to creatc a specific advisirlg structure and the nced for 
efficient use or faculty time. Assuming that faculty nienlbers' efforts are k t  utilircd for 
analytic purposes, i t  will serve the department well to try to meet the informational and ex- 
planatory needs of students through sonle of h e  other delivery systems. This is cspxially 
true in depadmcnts which have a high student-faculty ratio. Without a pla~~, Iculty can 
bcmn~e saturated with student advising, which leads to Srustrition, neglcst of otha profes- 
sional duties, and escape or avoidance strategies. 

One illustration of how a high student-faculty ratio dcpartmcnl s(ructures i ts  resources for 
advising efftciency is that of the Department of Aviation at the University of North Dakota, 
a nationally raogniurl program in the Aerospacr Science field which has over 6X) n~ajors and 
only 6.5 full-time faculty positions. 

Example: A Conlplex Acaden~ic Advising Situation 

III additio~~ to a high studcnt-faculty ratio of over onc hundred to o~u.  the vcry nilturc of 
the program crculcs scvcral unique student advising neah that incrcax t l ~ c  dcll~ands on the 
advisors bcyo~~d tl lor r~orll~ally awiared wilh awdernic advising. 

Factors creating thnc needs are: 

Aviation students arc vcry cureer-orier~tcd and want to krww pora~tial u~~ployr~~cnt 
possibilities, job qualifications, salaries and advancement possibilitia. Considerablc time is 
spent in discussing these concerns because the Aviation Dcparln~cnls offers six four-ycar 
programs leading to a bachelor degree and two two-year associate in arts programs, and the 
exploration of the numerous career and degrec possibilities becomes a formidable counseling 
task. 

All but one two-year degree program requirc at least one flight raring for graduation and 
most contain rquircments that involve ilight training for a numbcr of rmstcrs. A steady 
stream of questio~~s rclatd to scbeduling, flight ratings ncccxwy for various programs, 
transfcr of ratings frow other xhmls and credit for ratings obtained o~~tside of acadcn~ic in- 
stitutions, requirc acruratc counseling sincr the cost of obtai~~ing such ratings is a major 
lictor. 
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111 ordcr l o  accomorlatc parents and students who require little time, bul need infor- 
1na1 ion i~na~cdialcly, a schedule has been devised so lhal during theday, onc faculty 
wc~tahcr is on duly 10 assist with academic advising and counseling needs. It is the 
rcxcp1ionis1's responsibility l o  screen student fquests and deter~nine whether l o  send 
lhc srudcni to the duty faculty, make an appoinlment, or help the sludent obtain 
~~ecdccl information through some other source. The duty faculty also receives all 
ge~~cral-informalion lelcphone calls. 

( Keydar ULI~~IIIS rcgiskr for the following selncsler during a two-wcck period at [he 
slid or' 111s ~wrcrlr scnlcstcr. Since each srudenr ~~ccds a faculty mdcn~ ic  adviser's 
\ig11;1111rc OII 111c rgislr i t l io~~ form in ordcr to co~~~plc lc  rqislrtalio~t, over 650 lbrn~s 
III~~I In- rcvi~\vcd a~ ld  siglcd. Many studerls ~~c rv l  considcrablc advisisp. To ac- 
c~~rt~plisl)  his fea~. 111c dcpnrtmcnl cslablislm an easily a~wrstihlc rc$stratio~~ arca ad- 
iilcCnt to rhc Aviation Dcpartme~~t. w i~h  lables, chairs, fonns, calalogs, elc. Although 
I ' i ~ ~ ~ r l ~ v  ate asked to IX prcscnt. a1 lcast ow, ;uld LI~CII Iwo, are OII duty a1 a11 tinws. 
Ih r ing  I l ~ c  curly rcgis~ration period, studc~~ts aredirccted lo  lhis area for group advis- 
illy. IIII~CL\ ~ r l c  sludcnl his advising ncecls olhcr t11iu1 ~ l~ose  pcrtiliaisg l o  early rcgistra- 
~ ioa.  I his group session is perhaps the n ~ o a  conccn~raied advising rhal occurs in the 
progriu~~. 11 is r~txcssyy sincr many caurses are closcd, studcnts are c o n f ~ ~ s d  and 
tm~icky, and hcrc is  such a short lime for stadcnts to con~plcre early rcgis~ra~ion. 

I:acirlly ~ IMI I~C~S ill the Aviation Dcparlmenl have a grcat deal of  personal conlact 
with sludc~~ls through flight lessons, organiza~ional mec~ings, and infornlal en- 
coelwcrs, hlucb inl'urmalion pcnlning lo  academic advising is dispcrlsed in h is way 
:uld \111ilc111s arc c~~cwuraged 10 talk l o  faailty whcncver they call. 

' Ihx pcuoplc arc in a position o f  inilial conlad with studcnts, md a greal deal of  in- 
t'w~ 1a1io11 can bc distribu~al by them, for example. how l o  fill out Ibmw wherc lo  go 
I'or atlvi~*c on lit~;urcs: and. data for rqistotion. They also dc~cr~ninc s~udcnls' advis- 
i11p ~~cr.ds arid dircct rhcm to IIIC approprialc source. 
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I'reserving Facully Time 

Division o j  F h I  A ffuim 

Requesls for linancial aid information, sludc~~t bans, ~ l~olarships and linancial 
stalcrnenls or'agrec~ncnr are referred to the Llivision o f  Fiscal Ar'liirs i i r  lhc Ci.rltn for 
Aerospace Siences. This arrangclnent removes tha~ rcsponsibilir y from Ihc academic 
advisor. 

Public Infortnulion S ~ u I i r I  

The Center for Aerospace Sciences created a position for public informarion 
specialisl. Part o f  this person's responsibilities is l o  mcel wilh parcnls a d  studcnfs 
who arc visiting the University o f  North Dakota, to dcter~ninc i f  il is a a h b l c  coUcge 
to meet their needs. An initial prcsen~ation is  made, d iscush~s are hcld, tours are 
given, and specific qusrions and needs are referred to Ilrc appropriate faculty. For 
more cffative usc o f  tin~c, thcsc visitors arc assisted ill groups, a d  \iwc 111;1ny will 
have lravcllcd great dislanccs. they are given more Illan a I5 minutc smion. 

Currently earollerl sludents majoring in aviation are olicn u . d  lo cunducr tours of 
t l~c  airport. Studci~ts in the Aviatioi~ Deparment are a homogc~lous group; rlvy arc 
togelhcr ~II flight program, classroom encounlers, club.\, ar~d gcncral fricudships, 
where much i~~lbnuation regarding all aspxis o f  progriilw, llighi courses aud finan- 
cid aids is  cxcl~u~gcd. Sornctimes this prescnts probleals. Iwausc 1101 all inli)rma~ion 
is accurate. 

Olher Avenues 

An atlempt 11s been made to communicate informalion tlrrough ol lra 111iu1 pcrsonal 
avmucs, such as a monthly seminar. a monthly studcrrt ~~cwslclrcr, classroom an- 
nounccn~c~~ls, bulleri~~ boards a ~ ~ d  pstcrs. 

Thc slralqy is apparently sucwssful sincv the Aviation U e ~ ~ r r c n l  uwlinues lo  
thrive. Sl~~dcars rqislcr, attend claw, con~plcrc flight rating, grirdtrak ;II~ praise tllc 
program. Inrornlal rrsressments o f  studcnr kclings ahout 111c ;iv;dabili~ y of irl l i)rr~~a- 
lion. acc-twnbilily of f;lcul~y. and dcquircy of ac;ttlclrriC i~dv is i~~g iuld ~IIIIV'I~II~: 
r c v d  Illat slurlcr~ls arc mlisticd. 

Faculty-studen1 relatio~rships are very positive, dcrivcd from a rharcd inlcrcsr ill aviation 
and the comraderie that 11as always buen present in the avialioo profession. 

The greatest advantage o f  the strategy is the efficient use of facull y time. Tinre spcnr with 
students i s  limited to t h m  areas o f  concern that can besc urilire faculry cxpcrtisc, while 
elemen~al tasks are handlcd by staff or through other n~cthods. 

There arc some obvious problems. The syslem o f  having a receplionis~ makc an appoint- 
nlenl crcatcs a fonnd siluatior~ which may place a barrier be1w~r.11 facull y a i ~ d  students and 
perhaps ever1 discourage many stude~~ts from sccking help, crpc~irtlly il'11rc s~udcri~ r~c~.Is to 
wait for an appoinr~nent. Also. some srudcnts secnl apologcric for irrfringing 011 facul~y tirnc, 
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The academic advisor should spend less time handing out forms, providing elementary 
dircstion. ctc. This doa not mean that an advisor should not be knowlcdgcable about llic 
aforc~~~cntioncd tasks. but whcn the advisor's time is Ii~iiited. the advisor should be interact- 
ing with a student at the analytical kvel, rather than the elementary information level. 

Along with thc emphasis being phad on thc analytical nature of academic advising. the 
advisor niust bc prgarcd to discuss the personal needs of the student. kcep abreast ofcur- 
rcnt e~iipk~y~nent trends. be ac.casibk to the student and always give the student hidher un- 
divid~. and sin~rre attention. 
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Advising: Small Wins in Ins tit utional 
Development 

HOWARD C. KRAMER, Director, Reseutrh uttd Plunnitrg Divkotr oJCuttrpw Li/e. Cor- 
tic// Ufliwrsily 

lmprovemcnts in advising programs are elenients of institutio~ial devclopnic~it. and they 
may be seen as central to the mission of the institution rather than as peripheral service en- 
tities that happen to lakc place on CillIiPUS. However, if improving advising programs is a 
part of insitutiooal dcvelopnient. then "wiiall wins" are necessary lo wlvc the problems of 
the institution. 

There are three propositions that are applicable to most institutions. They arc: 

I. There is a need to ilnprovc (changc) our advising system 
2, T l ~ e  niost i~i~lwrtant agenda item for an institution is to proniolc co~~tinucd dcvelop 

rncnt of the faculty, and 
3. Advising Itlay serve as a nieans of facilitating faculty drvclopn~ent 

Are tlicsc propo.sitio~is problems or wahful thinking; what happcrls wllc~i wc c~ilcrtain 
such notions? Karl Weick rwe~ltly published an article that is vcry useful in this rcgard.l He 
suggests that people onen delinc social problems in ways that ovcnvlicki their ability to do 
anything about thcm. That is. the problem isexperienced as such a ~nassivc undertaking that 
the resulting arousal, or anxiety, disarms or disables the potential probleni-solvcr. When 
wid problenis arc dcscriW this way, the cffoll to convey their gravity undcmiinc\ Ihc very 
rcwurcn for tl~ouglit iultl actio~i ~ii'cr~sary to cllvige them. 

II' the tlircc propositions stated above are delilied as massive social problems thcy may be 
statcd as follows: 

lliiproving ~cndcniic advbing means investing rnorc resources, which draws funds 
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