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CONCLUSIONS

The results of this study may be useful 1o the practitioner and the theorist in a number of
ways. FFaculty members, academic advisors, and counselors might use this information to
e elfectively help students clarify and accomplish the goals of their colicge expericnee.
L on casmiple, the fact that there were no significant differences between male and female
prnlisites as terthie perceived-accomplishment of the eiglit autcomes shoukd be considered by
uneversing af { and Lculty in providing academic advising, carcer counscling, and otler ser-
s toamale ad temale students,

Knowledge of how different types of students differ in their perceplions bfllw extent of
acconphishiment of different outeomes inay also be used in structueing institutional policies
1 programs. and n direct interactions with students. For example, students who were

( fied with the guality of education they received in their academic major were also more
pusitive about the accomplishment of many of the putcomes. Because of this positive cor-
rekition, instieutions should give special attenition (o helping stiidents select appropriale ma-
{ors and (o using student evaluations of faculty members in efforts to improve the quality of
instruction. _

In addition (o providing information for practitioners in highcr education, this study was
abo intended 10/add 10 the body of knowledge about student outcomes. The Tact that ac-
complishinent of outcomes was analyzed “according to  differences ‘in various student
characrenistics inakes this project somewhat unique. Further research in this area might com-
pase the inpontasice aitnbulted by freshimren to these eight possible outconmes with the per-
ceived accompilishment of these same individuals one year affer graduation and again several
seis alter geasduation. Also, other possible outcomes and other student charactéristics might
be shilicd. Finally, additional research o this topic could focus in greater detail on several'of
the characteristics studied in this project, such as academic major or satisfaction with educa-
twon i major dicld of study.

the tindings of this project, therelore, provide information which ntay be nselul 10 facul-
(v members and administrators ‘in their efforts (o assist students ind atso to theorists in-
L ted in the outcomes of higher education. :
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Although the academic advising profession is not new, the developnient of systematic
research and theory within the field has beén refatively recent. For example, the undeclared
majors problem expericiced by academic advisors has given rise (o a number ol recent
studics that have examined the problems of students who were undeclared atajors, and
found them 1o be significantly different lrom other college students. They have lower
GPA's," more identity concerns, and- tend 1o leave college at a laster rate than declared
studeuts. They are more anxious; and have a greater nced (or career inforination. Fhey are
more dependent; they are dess willing to-take risks.? They also tack knowledge of self,
decision-making skills, work experience and' knowledge about ovcupitions. ** These
characleristics make undeclired majors difficult 10 work with. Advisors of undeclared
majors need specific strategies to help them deal with this student population. Al present,
such stralegics have not been developed. Hindering effective strategy development has
been a tendency to view undectared imajors as a uniform group. However, undeclared ma-
jors, like declared majors are at various levels of maturity, and the developiment and inple-
mentation ol advising stralcgics must incorparate these levels and the sindents® perspec-
live. This paper prescnts an inlegrated model of college student developineut applied to
the undectared major, and concludes with recommendations for dealing with students at
dillerent levels of maturity. : :

tCL L Clase & 4. M. Keene, dr, The Assiation of Achievement aiud daie of dedlasing a major, lndiana Studics
in Higher Lducation, Burcan of Gvaluative Studies & Listing, Indiana University, 43, JU80, p. N

* V. Gordon, *“The Usdecided Sndent: A Developiental Perspective. Peronancl and Guidance Towend, 59
(1983), 411-429.

' 1 Maind, The Undecided Stadent - Haw Differein is He? ACT Research Report No. 22, fowa City! Anwercan
Cotlege Testing Progrivn, 1962, .

¢ R Tithey mud B Tiley, “nitiad Chodee ol Coliege Major: Arc Only the ‘Undevided” Ehindevided?”” Jowrnad of
Callege Student Personnel 21 (198, 29)-298.
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FHEORLETIC AL BACKGROUND

Invochasocial Theory

Omie ol the first theorics 10 deal specifically with the adolescent period in depth was that
ol Frik Frikson.** FHe emphasized the individual®s conscious adjustments (o social in-
Nuences. This social Jevelopment is inherent in the life of every individual.

Erikson®s thveory revolves around eight psychosexual stages. Each stage is critical in the
ongoing process of identity formation and is viewed as representing eight. psychosacial
cenes. Sieeess Ful resolution of these crises requires the-experiencing and incorporating of
pu\um and negative clements ol experience. The well adjusted individeal incorporates

positive’ than ncgative clements leading to a balanced position. Erikson has noted
the.. it would not be very adaptive to develop into a totally (rusting person (all positive efe-
mentsy, devoid of ability 10 mistrust where appropriate.

the passage from one stage to another builds the essential core of being known as the
cpo. Erikson refers (o changes that oceur in the ego through this developinental process as
cgo strengths, or virtues. For example, in the first stage the child devclops the virtue of
hepe, which arises aut of the child’s experiences with the primary caretaker. The consis-
tency wilh which its wants and needs are satisfied allows the chikt (o learn to treat disap-
pointients in a hopelul way expecting that, in the long run, the necds will be et

Iy the time the child reaches adolescence he/she has acquired hope, will, purpose and
vompetence as vivlges or ego strengths. Four of the eight personal crises have been re-
solved. In addition, the adolescent has succeeded in acquiring a sensc of continuity and a
stable identity,

However, during adolescence, many of the earlier crises return, but in‘a new context.
The adolescent, who has achieved earlier ego strengths in part through bodily identity,
must now move from this more concrete substratum to an identity imade up of social roles,
K identity and stability gives way as an adolescent develops from' the physical child 1o

v hivsical adult. Identity of the past years must be integrated with the present into a
whole, so that the adolescent can prepare for the future. This time identity |m.orpora1cs
henlity identity and social roles, the laiter manifested in part by career plans.

For many adolescents, carcer decisions are not_easy. The ever increasing number of
adub roles mocleled in our complex world makes the potential choices scem overwhelm-
. Some overwhehined youngsters face what Erikson terms anafenmy(nsu. Individuals
v adentity crisis sweem paralyzed, unable (o make choices, unable to-move out of their con-
tusion. Such addoleseents frequently try 10 end their confusion with an abrupt decision, or
an impulsive choice. These choices or decisions are casually and {rcqucmly revoked, Other

sowithis in ident ity crisis may look (0 a catise or a cult (o solve the prablem. Culls offer the .

prasuise of sinthinking comnitment and allow the adolcscenl focmbracea predclcnmned

identity cgmiplete with a set of values, standards and behavioral norms. The sell'is sacn-'

ticod for a_predetermined, prefabricated social Tole.

11, Erikson, =~ The Problem of Ego Keniity,™ Jotirnat of the American Pxvchoanalviic Association; 28
(WSM. 56-124.

* 1. M Exikson, Chididhood und Sociely, New Yosk: Noston, 1963,
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in sharp contrast is the adolescent who has reached the stale of ego-integrity. The person
obtains another form of ego strength — the virtue fidelity. The fidclity is to the seff, but is
not exclusive, The individual feels free to pledge loyalty to others despile inevitable value
systemn contradictions, because he or she ktvows the self will not be lost. For Erikson, the
¢go integrated adolescent plays roles that fit. The self is not compmmlscd in the service of
the role.

Erikson’s theory Eivcs a rclatively clear piclurc of two extremies ol adolescent develop-
ment; the youth in‘an identity crisis, versus the youthin the ego inlegrated state. Most stu-
dents fall somewhere in between these two opposite ends of tlie continuum. Using Erik-
son’s theory as a basis, Jumes Marcia” has developed a more detailed view of the adulcs—
cent seeking identity.

Marcia identifies four basic idenlily positions characteristic of the adolescent. These

positions are identily diffused, identity foreclosed, moratorium and identity ‘hicved.
(Figure 1)

FIGURE 1
ADOLESCENCE ;
ERIKSON ROLE CONFUSION versus EGO4NTEGRATED
MARCIA IDENTITY . IDENTITY MORATORIUM IDENTITY
DIFFUSED FORECLOSED ACHIEVED

Identity diffusion is cxcaplified by the youngster wha has failed (o make a commitment
(o anything. This position roughly parallels Eriksan’s role confusion o identily crisis-
youth. “Laid back"* is a term students sometimes apply (o this poslure, disguising the ac-
tual turmoil underneath.

Adalescents in the ideautity foreclosed position have passively accepted the identity sug-
gested by an external source without ever going through the stiruggle necessary for the devi-
sion making process (o oceur on a personal level. The psychic risk is the passive acceptance
of another’s view of the self.

The adolescents described. in the mioratorium position are the (rue seekers who are
struggling to find themsclves. They are actively engaged in gathering information about
thenisetves 10 uscasa basis for future decision making.

The tast posmun is u[enmymlucved This posu ion is similar to the cgo integrated group
of Erikson's continuum. N

Marcia and Erikson provide a psychosocial framework, but- fail (o provide a coghitive:
structure. Thisis of particalar concern when dcalmg with a college poputation. Perry pro= =
vides such-a model, - :

" James E. Marcia, “Deselopment and Validation of Ego-ldentity Status.” Journal of Perondlite and Social
Psycholugy, Vol. 3, No. S (1966), 55]-558.
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« oenitive £ ('/ﬂpmcnl

Williun G Perry, Jr. has identified what he consnders lo be m.uur cogmuvc stages
tuoush which students pass in a |iberal Arts setting.* These stages have been used (o
deprer stdents” bedicts in the role of knowledge and the roke of autherity in conveying
Aiowledye, e '

Iferry identifies nine positions whlclt shade gradually nto one .mothu Movcmcnl
thraugh the positions requires questioning and doubt, The student must actively seek (0
resobve the uncertaimtics that result from this process.

trerey™s positions | and 2 are dualistic, Knowledge is absolulc, right and wrong, good
and bad. 12 very question has a simple answer. Teachers (authoritics) have (hese answers.
L sigreemci i not possible. .
serey s pwositions 3 and 4 are niéltiplistic, -In these posiiions knowledge is still absolute
© bt i somiweaecos all the answers are not available yet. Thiss, teachers (authorities) arc not
Caew edins oty all-hnowing, and controversy on some guestions is acknowledged. Siice
fluse ane sone gqurestions that have no known right answers, students may argue that all we
tane is apigon and one opinion is just as good as another. Students also begin to reafize

o o sonne s guestions live ne right answers. This is especially true of students in position 4 -

argl-is comguan imong sophomores. -

Pary™ 4, S, and 6 positions are known as relanmtrt Position 4 scrves as a kmd of
bridpe bers con niltiplistic and refativistic views. Students begin (o sce patterns in the way
the santlorid ios approach the uncertain or grey arcas of knowledge. They begin to sce these
arvas as the eule, rather thai the exception. At the same tinie, students begin to develop
witva uf opetating in this arca. Contexl bcgins to be morc important as the student maves
toward position 6.

tn pesitions 7. R and 9 comes commitment (o refativism: Drawing apon all (heir ex-
pesicuees iy 1he college years, students commit themselves Lo the opinions, valucs and in-
terests with which they identily, They sce other choices, the fallibility of their choiges and

_aceept wesponsibility Jor them. At this poin, students’ decisions are based on deliberate
( siderition cather than the blind acceptance of the dualist or the “‘all opinions arc equal-
« pond T sbanee of the multiplistic student.

Perev's sadel eacompasses cognitive development from absolute to rclauvuslu bcllcls.
troneestesal tointernal controls, .md from concrele and simplistic (o abstract and com-
Pley thosgeht processes., :

1 he ipodded Basbeen validated forsophaomores and seniors at large universities,” wotien
us worpen’s collepes, ™ vorng sludcnls." and-re-entry students.” it thus appears o bave
Geen widdely aceepied.

WG Pensl W Foons of Intellecing and Ethive I)mrkn’mn it i e ( nﬂmv Youry, New Yookt Llult, Rine-

hard. A Wuebw, 1970

fohatdes € optatng Desclopiment: Sine Quo Non of Identity A\huuumu" Nymipssinen ot O urnm oues
- the Sondy of kientiy Formanon. BDenver, Co.: Rocky Mountain Paychwlogical Associstion, 1981,

B4 i e el © Zssincriis, “lpistéiolopy and Agency in U ndergraduate Women, 1o 8. Perun (ed.) The

¢ mieritandiocate Wonwm: Iaues in Educotionael Eqaity, Boston: 10.C, Health & Co., 1981,

N Gehbareer, A Alaaue, and 1. Paskus, “The Relationship Between Intelloctinl Stiee asd the Hehavior of

1 ollove Leesksnen i the € Enstonnn.” Prosented at the Amnd Mecting of the Lastenn Pagschological Assicia-

s, \psal, BYX1

ok 1 el and MO Nhitker, U Memtoring Straicgies.” Warking Coaference on Aduts Tducation and Pro-

evan Pheeen, Thaner, Cor Tase, 1981,
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Integrated Model

Neither psychosocial nar cognilive theories alone provide a conplete description of the
dellege student. A laller description can only be obtained by integrating both aspects into a
unified modet. Such & modet is presented below with special reference 1o the utidectared

_major,

Many so-alled undeclared sludcms have actually choscn a specilic major, Advisors
someltimes feel that this group needs less attention because (hey have chosen a direction.
However, this is not necessarily the case, These students can be roughly grouped into three
separale subgroups. One subgroup is composed of students who are al the wentity
achieved level, They are undeclared only until they can fullill requirements or raise GPA's
(sometimes GPA's left over from an earlier college experience) and be accepted as regu lar
students in the chosen major. This group may be rccogmzcd by their generally older age,
und their evidence of having chosen their miajor as a result of sonic kind of scarching ck-
perictices. They also are characterized by Perry’s stages at the commitment level (6, 7, 8,
very rarely 9). Cognitively they understand and convey 10 the advisor thal the choices they
have made come from a variety of aliernalives. They also recognizc that their choice al
somie point may not be correct, but they accept responsibility for this possibility. There is
an optimism in (heir approach, and they are willing to strive to reach the goal.

The second group of undeclared with majors in mind are difTercnt from the identity
achieved group, and are much closer to being identity foreclosed. This group has chosen a
major but the chwice is by liat, They have simply accepted someonc elsc’s pronouncement
as (o what is an appropriate or acceplabli: major for them. They may be undeclared in
order 10 meet specilic requirements, much like the identity achieved undeclared, but they
lack both optimism and enthusiasm for their studies. Despite the Fact that they claim to
have an intended major, they may Fail io exert the elfort necessary or lack interest i the re-
quired courses. Paradoxically, they also refuse 10 consider alternatives. Many of these stu-
dents are in Perey’s dualist stage. They have dilficulty coneciving of soniconc in authaority
who does not have all theanswers. This attitude has led (0 the passive acceptance ol some-
anc else’s choice. 1T 1hey succeed in giving up somcone else’s choice Tor themy, they may
look to the advisor for an answer (o the dilemma. Vicwed in this context, it is clear thal this
type of student oughl not to be passed along to a dectared major without further identity
secking activities. The academic risk is the failure to realize one’s potential as well as io
sudidenly rcahzc finthe semor year that one 'i career was niot of unc s uwn gh(m\uu_.

A third ;ubgrunp. dubbed struddlers, are undeclared as a v..xy of hghlm;, ofT fure-
closure.. They may cven verbally express the view that some other person (typigally onc or
both parcnls) wanls lhem (o' major in X, but they prefer Y. Umhl:. tooxert Lhe strength to
openly insiston their own preference, they may adopt the strategy of wing undeclared as a
way of avoiding what they perccive will be open confrontation and disappointinent on the
part of some authority figure. They may actually take the courses outlined for the major
of (heir choice, cvemually declaring al some later point.

They recognize ihemselves as in danger of foreclosure and have adopicd being un-
declared as a strategy for coping. Unable to make their own wishes Kiown, they prefer to
“play it safe' by being undeclared. Moving oul of Perry's stages of dualism inlo neulti-
plicity/relativisin, ey are having trouble giving up the view that authority knows all.
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‘Fhey find it hard to move into the frightening relativist realm where they will have to make
decisions. They straddie the boundarics, oscillating between _foreclosure and moratorium,
Fhere is Mill the security of having the authority given choiec, if all else fails. While offer-
mye seeusity, this knowledge prevents students from exploring and trying out some of their
own chuices., '

Studcids more traditionally thought of as undeclared have no major in mind. Dﬁpue

the wnitary fabel, this group is not homogeneous, being comprised of at least (wo separale .

sibgroups.

Fhe first subgroup is made up of students who are, using ' Marcia's tenms, in mora:

“itin. These students are actively seeking aliernatives. They are in Perry’s relativistic

e. reaching out for the early stages of commitment. This group is likely to bring an
apenness fo choice. They are willing to-consider alternatives given by advisors and other
amhority figures, inchiding parents, but will not simply follow suggestions as if they were
directives, Tnstead, ihey genuinely seek alternatives considering them on the basis of value
and refeviimee For them. They will be willing to try new courses in an effort to expericnce
choice. Fhese sindents siay also consider dropping out of school for a time inan effort to
“lind themsehes”” This is not a choice typically expressed by other groups. The idenrity
achieved have alicady commitied themiselves to school. Those who are identity foreclosed
vanned conceive of this as an alternative, While students at other levels inay drop out or-
quit, i is isaally from nevessity having flunked out, or by default rather than through an
active chokee process,

The other subgroup of undeclared majors is. identity diffused. These students are in
identity crises and are experiencing role confusion. A general characteristic is their unwilt-
igiess to engage i the struggle for identity. They are often dualistic in their thinking, per-
plexed when no authority appears on the horizon to give dircctives. Alternatively, they
may be sonrewhat multiplistic, and characteristic of this thinking, reflect the ideas that *all

*have are opinions and one is as good as another.”” Although this is a common feeling,

e confused students react differently. They believe one opinion is as good as another
with one exeeption. They do not usually give any importance (0 their own opinion, and
Fail to admit having an opinion. Identity diffused students are usually willing to take what-
ever is suggested, drifting along through the academic year. There is a tendency to try and
grath 3 readyv-miade identity which makes them vulnerable to cults and other influcnees.
Thiey make sudden career devisions, assuring the advisor that at last they have found then-
sehes, only 1o suddenly revoke the decision. There may be alack of enthusiasm, an apathy
Nt appears i pattern of missed advising appointments, kate registration and multiple
diop dds, Such Gudents are often seen as unconcerned and uncaring. These categories
and thew rebionship 10 major choice are depicted in Figure 2.

A postsaripe, i should be noted that while declisred majors are-not the focus of this
paper, these categories can be applied 1o them. OF special concern are those students who
awie wdentety foreclosed, They are likely (o get close 1o graduation and suddenly realize their
maior chioice now seeins irrelevant. Some may not recognize it wtil after graduation. [t is
impertang 1o ascertain how students arrived at the major choice rather 1than simply aceept -
g thie choice at Tace value.
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FIGURE 2
N_IAJOR IN MINO
YES NO
IDENTITY IDENTITY MORATORIUM IDENTITY
ACHIEVED . FORECLOSED ) DIFFUSED
(Perry 6,7,8) (1.2 4}
STRADDLERS
Recommendations

Undeclared students, regardless of their stage of development, have some things in
common. They necd support and reassurance that it is alright to be undecided. Beyond re-
assurance, their strengths need to be assessed. No matter what their stage, few have taken
the time or been given the opportunity (o analyze fully their abifities and aptitudes. This is
a critical step in providing undeclared students with basic‘ information on which to make
decisions. Such assessments may be done in a variely of ways such as lesting, analysis of
the academic record and through conversation with the students themselves. Some
students are reluctant to take part in these activities and need strong encouragement.
Responses to both the activities and the results will dilfer depending on the students’ stages
of development. The way students meet these tasks can enable the advisor lomake a tenta-
tive classification. This knowledge will facilitate the advisor's task by enabling him or her
1o develop an appropriate strategy for dealing with the students’ probable response.

Even though they frequently present vague complaints of unhappiness, the identity dif-
Jused may need a great deal of motivation from the advisor to do any assessment of them-
selves, The advisor may have (o be the onc to make the appointmeant al the testing center.
Even if the appointment is kepl, students often will pot take self-asscssment seriously.
Siice they are unwilling and psychologically unable to make a commitment o anything,
they will view new information as a thrcat. Such inforimation needs 1o be presented as data
only, without pressurc for a decision. Many of these students scem o be looking for an
authority to tell them whiat to da, while at the same timic rejecting all suggestions, They
need (o be pravided with a very open structure giving them the Treedoni (0 aceept or reject
informatiou.

The identity foreclosed may ignore any assessment cutcomes that are not consistent
with their pereeived choice. Alternatives may be difficult for them Lo seriously consider,
because to do so they must guestion the authority that has provided them with direction.
This is particularly true when results suggest that arcas other than their perceived choice
are also areas of strength. They will need help in assimilating this information gradually,
and suppott as they begin 1o make their own decisions. Straddlers may be more able (o use
the assessment outcomies to help them commit to a self-chosen major, or begin 1o move in
a new direction.
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Morateriam studeats will be eager to oblain and use self-assessinent information. They
are interested in discovering their strengths and weaknesses and applying their new found
Luowledge.  They may, however, expeet this information (o resolve their indecisiveness,
aml need 1o Be warned betorehand that results will not give definitive answers, The advisor
needs 1o e wary that such students not experience undue [rustration,

febenariy echieved siudents will use this information 10 verify their choices, o to make
mine adjustiments in their plans. Sccure within themselves, they will assimilate any new
sl into their image of self.

All stisdenits must have sell-asscssiment data interpreted for them. Because of their cog-
witve deselopment, niany will view this information as coming from the voice of author-
sy, They mrust be helped 10 use the results appropriately as indicators rather than pro-

DU CINCHILS,

A wecond step s earger exploration. This is often done in conjuncrion with sell-assess-
wient, altheugh some students will be fess threatened if it is done separaiely. Students need
1o see a disect occupational application to an educational choice and to identify the choices
within a particular lield. Such infonmation helps provide the basis for the thinking and re-
tinking that charaeterizes the choice of a major.

As with sclf-assessment activities, the identity diffused wmay be reluctant (o engage in
these exercises. The advisor needs to strongly encourage these students, by providing in-
forntation where possible. Such students may not take this type of information seriously,
claiming that it ixirrelevant. The advisor's position should be suppurtive, but non-authori-
tarian. Phese students need time to get ased to different ideas.

Those steadents who are identity forecloséd arc also unlikely to welcome career explora-
tonactivitios. Phiey believe they have chosen a carcer and do not wish to be told otherwise.
Lo them, however, carcer exploration activities are very important. They need to deter-
mine 1l thel perceived chioice is realistic. Many forectosed choices lead to fuilure either
tnongh kack of ability or lack of interest. This failure cas cause students to begin a dialog
-~ with her advisor. They may suddenly find relevance in the sclf-assessment activities as

‘el as the career exploration inforination, Such students will feel less lost il’ they have
g m'sm. s nl lhuc .uuuucs bd‘orc they fail’ or dlscovcr lhﬂr las.k ul‘ umn:sl mlhc per-

inlerest prumush' unrcuugmtcd Stradellers can use this information 1o move toward or
away lront i chaoice that was not their own, It gwes them.an opportunity. to expetience
more diversity and beiin (o see the workl in increasing shades of gray. A few sindents may
argwe gt the informition is purc opinion, and thus not worth worrying about. Thesc
students can be encousaged 10 form their own opinions.on. these matiers.

Moratoriuin students may be cxpccted 1o be enthusiastic aboui LﬂICL‘l‘ cxp(orauon since
they are in & self-defined data gathering period . Once the information is available, they
may begin to feel uncomloriable that they have wade no decisions. The advisor needs to
be aleit 1o these Feglings. Moratorivm studenis who begin 1o fecl that they have been un-
declared (oo fong are prone (o panic decisions. This is complicated by the tendency far
thens o teed that decisions are binding, and cannot be changed. This increases their ansiety
abont declaing a major. 1t is also why they ought not (o declare inimediately bt to test the
devision over the period of @ semester. They should be caconraged (o “try on’” the new
o) April 1985
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major by taking courses, talking with faculty and fusther career exploration before they
formally commit to it by declaring. The advisor needs to resist the temptation to immedi-
ately pass students on to areas of their choice. Premalurely declared students tend to re-
voke their decisions, return to undeclared stalus, and feel even more panic because of their
perceived failure.

Career exploration is difficult to do with students who are identity diffused; they are
students most commonly thoughi of as traditional undeclared majors. Even though these
Students” needs are acute, they may be difficult to help; they will tend (o resist career ex-
ploration or sclf-assessment activities; and, they often resist seeing the advisor by failing to
make or keep appointments. Such students give the appearance of being uninterested and
uncaring, and feel they are in college because someone else wants them to be. They may
also feel that the college experience is irrelevant (o them, and exert little effort to seek rele-
vance of their own. These identity diffused students nced intrusive advising most of all.
‘The advisor's task is to try and engage these students in some type of decision making.
Often they will flunk out, failing to see that this is a type of decision passively made
through lack of effort. It carries with it the added penalties of a sense of failure and limited
apportunilies, if they decide (o return to school. They need to see that an active devision to
drop out, or to drop to part time status and work, is potentially more constructive.

These suggestions have been made in an attempt to demonsirate the usefulness of an in-
tegrated psychosocial cognitive model of college students to the advising process. Al-
though based on considerable experience advising students, future work should seek to
establish a more empirical basis. Particular attention should be paid i0 the classification of
students as to their developmental level. This appears to have most relevance for devising
specific advising strategies which will help the student maximize the college expericnce.
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