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C'ONCLUSIONS 

Irr i~ddition to providing information for practitioners in higher education, this study was 
.I~UI inte~rtkd lo d d  In the body of knowleclp about student OUI~IICS. Thc fact that ac- 
~~IIII~~I\~III)ULI 01 OLI~C~~IIS w a  analyzed according to dir~erencw in various student 
( II;I~;WI~I~\ICI 1n;lka this pro* somewhat unique. Further rexarcll in thisarea might con]- 
Iwr t lw IIII~I~~~IIKC a~nbutcd by freshmen to tlw eight possible outexma with tllc per- 
~ c ~ v c d  nmunpli\humf of t l l m  samei~tdividuals onc ycar aner graduatio~l or~d again several 
WII \ i ~ f ~ e ~  gt i d ~ ~ a t i w ~ .  Also, other possibkoutconles aul other studcnl dlaraicterish night 
I r  \IIKIK'LI. 1.111idIy, dditior~al research on this topiccould focusill greater detailoosevedof 
IIIC cllnri~t.tcri\tic~ sludicd in this pmjm. such as acadcrnic n l a j ~  or at isladon with cduca- 
IMNI ill 1:1ajtw licW of  study. 
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Although the academic advising profession is riot new, the dcvelolu~~mt d systematic 
research and theory within the k i d  has bee11 rebtively rccent. For cx;al~plc, the ~~~~Jcc la rcd  
majors problcn~ expcric~wd by academic advisors has given rise to il r l u ~ l ~ l r r  o f  rc~crlf 
studies that have examined the problems o f  students who wcrc trr~dcdar-ctl n~iljors. and 
I'uund them to he significan~ly different lion1 o ~ h m  callcgc \t lrdcrlt~ ' l l ~ c y  l~dvc lower 
GI'A's,' lllorc irlcnlity concerns. it~d terd lo  lcavc colkgr at a I'a.\lc~ talc t l l i l ~ l  clcclitrcd 
st ldwtr. They arci~~cuc ; H I X ~ ~ S ,  and havcagrcatcr n c d  l i ~ r  carwr i r~ to r~~ la t i o~ l .  '1 11cy arc 
I w l e  dqxndcnl; they s ~ c  k willing to takc risks.' I'hcy also k~cC LIIOWILXI~C o f  WIG. 
dcrihion-making skills, wwL expric~lcc and krowldge about o r u r p i ~ i o ~ ~ s .  '.' l ' l l c w  
cl~aracteristicv nuke undcdarcd majors diffwult to work with. Adviwrs or urulccla~cd 
n~ajors IICC~ ymit ic  strategic.\ to hclp tllcm deal with this s ~ w l c n ~  ~wp~~l; l t ion. At prewlt, 
set+ stritqics haw I I ~  ~LTII dcvclo~ml. Hindering effectivr. strattg): dsvclo l~n~c~~r hirs 

bml a tendency to vicw u ~ d c ~ l a r d  majors as a unilonn group. Howcvcr. unckclard ma- 
jors, like dcclared wajorsare at various levels o f  ~naturit y, and thc Jcvclop~ncnt and i111plc- 
~nenlalion o f  advising stratqics must incorporate these levels and rtrc s~l~dcnts' prspcc- 
live. This paper prescnts an i n t ~ ~ r a t d  modcl o f  college student dtvck)p~nc~~t applnd to 
the undeclared major, and concludes with rec'on~mendations for dcalir~g with sti~dcr~t\ at 
diflerert kvek o f  maturity. 

' C'. I. <'I~Pu P 1. M. Kmw. 1r. Tlr Aurrbtir,n of Achicvclnn~ mal h ~ c o f  clniarwl a Inaylr. I~u I l rn~  Sctrdlcs 
nt l l~~her L:.ducation. Ilurcat~ ul I:ualtulivc Studics (r; I.iuLp. Indiana Uniwnit). 43. LW. p I I 
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OIK' 0 1  I~IC first tllcorics 10 deal speci fd ly with theadolescent period in depth was that 
art Iwl; I.II~uIII.'.~ t Ie c n ~ p l ~ u i ~ r x l  the individud's conscious itdjustnwnls to s a i d  in- 
Ilt~r~lr.r-.. 1 III\ urid Jevclopment is inherent in the lifc of every individual. 

I:rikwr'\ i l imry  rcwlvcs around eight psycl~osexual stages. Each stage is  critical in the 
ouprinp prwcxs of i kn t i ty  formation and is viewed as represn~dng eight psychsocial 
L.I t ~ * .  SIKLW~UI rmlut ion o f  these crises requires the exprhn'ng and incorporating o f  
p ~ \ i ~ ~ \ r  o l d  r t c ' ~ ; ~ t i \ ~  c l c ~ ~ ~ c ~ t l s  ul' cxpcricncc. The dl edjustcd individnal i~nrorporates 

( positive IIIPII wgativc ckments leading to a baknced psition. Erikson has noted 
~h,.. II wtwld IWI hc very adaptive l o  develop into a totally trusting p w n  (all positiveele- 
~~ l rn ts l .  tlcroid trT ability l o  mistrust where appropriate. 

I IIC I~ILGI~T rrott~ OIW stitgc to another buikls the essential cvre of being known as the 
C ~ I .  I.rihwn refer\ l o  chaugcs that occur in theego through thisdcwtopnental process as 
cpo \IICII~I~+, or viniws. For example, i n  the first stage the chikl develops the virtue o f  
Irtyx,. uhirh ariwc out o f  the chiId's cxperitnca with the primary caretaker. The consis- 
ler lq with w11ir.h its wants and needs are sat is fd aUom the child to learn to treat disap 
JI~IIIIII~~'IIIS ill a t~rrpdul way cxpccting that. in  the long run, t l~c  n d s  will be ~nct. 

I lv ~ l i c  ~ i n w  thc clliW r c o d r ~  adolescence hc/slu: has acquired hope, M, pyl~rt~,se and 
t v m l w r m r  a\ vir~ um or cgo strengths. Four o f  the eight penolul crises have been re- 
\olr d. III eddhitrn, IIIC dolescxnl has succceded in acquiring a SCIIM: o f  co~~tinui ly and a 
\~aIds idcuti~y. 

tinwc\cr, during adolescence, nlany o f  the earlier crises return, but in a new cvnlexl. 
I 11c do l rwn l t ,  who hiis achievcd eariier ego strengths in part through bodily identity. 
IIIII\I uow rime from this moreconcrete substratum loan identity madeup o f  social roles, 

idc~lrity a d  stability gives way as an adolerent develops froin the pliysicd chikl to Lv. ,hpical adult. Identity of the p a ~  years must be integrated with thc present into a 
ul lok. ur 11la1 Ihc adolmcmt can preqare for Ihe future. This time identity incorporaks 
hrlil! idcnli~y and s t ~ i o l  roles, the latter manifested in part by car= plars. 

1111 rniuly i ~ d d c ~ ~ n t ~ ,  career decisions are not easy. The evcr u~creasiag number o f  
. ~ t l u l ~  ~ t r k +  111t~Islsd In our complex w d  makes the potential choices seem overwhelnl- 
III~. %IIIC over\\ M l u d  youngsten face what Erikson terms andnct~tityctjsis. tndividwts 
III I & ~ I  llr LI 1.4. WIII ~)itrely/L+I. unabk to make d loka,  u~tabk to nwve out o f  their L ~ H -  

i 
In sharp contrast is the adolescent who h a  reached I he state o f  6x0-integriiy Tltc p w w n  

obtains another form ofego strength - the vir/ue/iddi/y The lidclity is to the sdf, but is 
not exclusive. The individual feels free to pledge byalty to olllcrs despite inevilable value 

! system conlradiclions, because Iw or she knows Ihc self will not be lost. For Erikso~t. the 
ego inlegralecl adolcscenl plays roles that fit. The self is nor c o m p r n ~ ~ ~ i s d  in tllc servicc o f  
tllc rok. 

Erikson's ttlcory givcs a r~Jaliwly c h  picture o f  two extraws o f  addruc.mt clcvslop- 
ment; the youth in  an identity crisis. versus the youth in  theego integrated state. Most stu- 
dents fall sowewhere in bctwcc~i these two opposite d s  of the L~I~~IIIIIIIII. Using Erik- 
son's rlleory as a basis. Jmcs Marcia' has developed a more dctailal view OF the do l rx -  
cent seeking identity. 

i FIGURE 1 

1 ADOLESCENCE 

. ERIKSON ROLE CONFUSION versus EGOJNTEGRATEO 
MARCIA IDENTITY IDENTITY MORATORIUM IDENTITY 

1.' DIFFUSED FORECLOSED ACHIEVED 

Idetttiiy d&hiorr is cxcrnplifid by the youngster who ha\ f a i M  i o  11iakc a ~~IIIIII~~IIICIII 

to atbything. This position rwghty paralkls Erikson's role confusion or idcnlity crisis- 
youth. "Laid back" is a term students sometin~es appty to rhis posture, disguising tllc ac- 
tual turmoil underneath. 

i 
1 Adolescents in the idei~fi~y/orecIosed position have passively acccptcd the idelllily sug- 

I gcsted by an external suurcv without evcr going through thestrugglc ucvcJsary for the drvi- 
sion making process to o c u r  on a personal Icvel. The psychic risk is the pauive acceptance 

I o f  another's view o f  the self. 

i The adolescents d ~ r i b e d  in the ntwatoriu~n position are the ICW sc~licrs who are 

I struggling to fu~d thansclves. They are actively ellgaged in gathering informtion about 
tl~rniseives lo  use as a basis for future decision making. 

< I 

! i ?'lit la.. posi(iOn i s  ~ f e ~ ~ f i ~ y u c / ~ i n w l .  This position is sinlilar to tlwcgo intcgratcd group 
o f  Erikson's ounti~~uun~. 
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NAC'ADA Jaunlal 

fllcy find it I~ard l o  move into the frightening rclalivisl realm where they will have to make 
dc~isic~ns. Tlwy slraddle the boundaries, osciUaling bdwcen /omlosure and r n ~ ~ ~ o r i u r n ,  
t I w ~ c  i\ ~ 1 1  11r wu r i l y  or having the authority given choicc. i f  all else fails. Wlulc o m -  
~IIP u u t r i ~ \ .  hi\ k~wwlcrlgt prevents studenls I r a n  expbringelul trying nut some o f  lhcir 
tnr n choker. 

Stutbtfs niorc traditionally thought o f  as undedared haw IW major in mind. -tc 
h e  11nilary lahcl. Illis group is not homogeneous, being comprised o f  at least Iwo separae 
\111~r1utp. 

f'lw I'il rt wbgroup i* ~r~ade  up o f  studrn~s wko arc. usins Marcia's tenns, i n  rttwo- 1 

,*itrrtr. I11r.w stc~dcnts are actively seeking attcrtwives. They are in Perry's relorivislk ( .gc. 1rwhin8 w fur Ik early sages of comrnitmnent. This group is l ikdy to bring an 

I 

II~)('III~.. 10 choice. They are willing to consider alternatives given by advisors and other 
i 

i ~ ~ ~ ~ l t o l i l )  figure\, inchdi~lg parents, but will not simply follow suggestions a. i f  they were 
~ l~ rc~ tnc - .  I~ iktc id,  hey genuinely seek allernativesconsidering the111 on thc basis~fvafue 

I 
I 

.III~ I~~IC~;II)LC liw ~ h c n ~ ,  Thcy will be willing l o  try new courscs in an effort to cxpcricnce 
~l1111c.c. I IILY \III~~III\ tilay also consider dropping out o f  school for a h e  in  an cfforl to 
"IIIMI r l ~ c ~ ~ ~ w t i c ~ . "  1 It is is no1 a choice typically expressed by other groups. Thc iderrtily 
III+IIV~C~/ l i i ~ r c  ;111udv comniitted thenlselves to schoot. Those who arc i,Ier~li?yJcKQClwed 
L ~ I I ~ I I  CI)IIL-C~\C of  his as an allcrnative. Whilc students at ollicr lcvels !nay drop out or- 
,11811. 11 I\ I~\~I;III! tram rictrssily having flunked out. or by defaull raher llim through an 
, ~ c h c  c11Oic proccw. 

l k c  01 l ~ c r  u~bgroep o f  undeclared majors is identity di//l&. These sl uclcnts are in 
ldcwrit! c r i w  ;~nd are enptuiclwing role confusion. A general cluraacristic is thtl'r uiiwill- 
III~IL\\ I ~ C I I ~ I ~ C  in ~I~cs~ruggle fur identity. Tlicy areofien dualis~ic in thcir ~IiinLing, per- 
plc~cxl wlwtl m) ;lu~tiorily appars on the Itori~oti to give dirc~lives. Al~ernativety, they 
III;I! Iw c.ollrcuI~;~~ t i i ~ ~ l ~ i p h i c ,  and characterislicof h i s  thinking. rcllccl llic idcas rhat "dl 

' . l ~ a w  ilrc opi~~ions and one is as good as another!' Allhough this i s  a coninmi feeling. 
! PIC. a d u l c r l  SIIILI~I\ r c r l  differently. Thcy believe u i e  opinion is us g w d  ah anolher 

NIIII one cwq>~ion.  I hey do 1101 usually give any imporlance l o  ~hcir  own opinion, mid 
I;d 11) ;rdnirt I~ i iv i~ ig all opinion. ldetttitydi/fwfIIsludenlsare usually willing to kdka what- 
rrcr i\ wggc71cxi. dril i ir~g along I l i ro~~gh the acadcnlic ycar. Thcre is a tc~idci~cy lo  try and 
p;rh ;I ~~;~dy-n i :dc  identity which malies lheni wlncrable to cul~s and ollier influrncxs. 
I 11~3 ~ ~ l c  ~ i k l c n  clrcvr drrisions. aswring Ihc advisor thd~ at bst ~l icy  Imvc Sound 1iia11- 

w l i u .  cwly ro wtldcnly rcvolie the decision. There m y  bea lack ofentl~u..iasni, an apathy 
111it1 ;I~I~;II* ill ;I pilllern r)Y n i i d  advising appoinlmcn~s, brc regislralion a i d  ~iiulriple 
1l11b11 ;&lk. Susl~ 141tdcnts arc u f k n  .sen ;rs unconcrrned and uwaring. ~'IIL'x: c-iitcgories 
. I I ~  IIIC-I~ IV~IOIICII I~ 10 111aj0r choice arc depiclcd in l i u r e  2. 

.\\ .I I n t \ l \ c l  I~N. i~ c.I~ould Ix: notcVl tliat while dc~lorcd nii~jtws arc IWI t l ~c  lwus or h is  
~IIWI. ~lvcw c.~~eprrw\ can hc sppficd l o  them. O f  special corlc~rn arc 1lnJ.r sluden~s who 
;II~ ~tkwrrr I. It~rcz.hurl. They are likely l o  ga closc l o  gradua~io~~ a~lr l  s~ddc~ i ly  rcalirc ~ l ~ c i r  
r l l , l l tw  t h K T  1 1 0 ~  UCIII\ irrekvanl. S m e  may ~ r o l  rec-ognirc il unlil alter gradui~~icm. 11 is 
IIII~II~~;IIII 11 r a w r l i ~ i n  IIOH tluCIC'n1s arrival a1 tlic n~ajor cl~cricc rall~cr 1 l ~ a n  simply ac-cpt- 
III~ 111c t l ~ o k c  ill lam taluc. 
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FIGURE 2 

MAJOR IN MIND 

YES NO 

IDENTITY MORATORIUM 
FORECLOSED (5) 

(1,2) 

IDENTITY 
DIFFUSED 

(4) 

STRADDLERS 

Undeclared students. regardless o f  their stage o f  development , have somc things in 
common. They n d  support and reassurann: that it isalright to ht.t~ndcciJ~xi. Ucyo~id re- 
assurance, llieir strengllis need l o  be assessed. No matter what rlicir stage. fcw have laken 
the time or been given the opportunity to analyze fuHy their abililic! and ap~i~udc\. l'iiis is 
a crilkal slep in providing undeclared students with basic inlbrn~alion on which 10 makc 
decisions. Such assewncnts may he done in a variety o f  ways such as tc!ting, analysis o f  
the aexdemic record and through conversation with the s~udaits tl~c~iiwlveri. Some 
sludcnts are d u a a n l  l o  lake part in thcse activities and n m l  slrolig c~icourag~.mcnt. 
Responses to both ~ I i c  aclivilies and the results will differ dcpnding on ~ I i e  students' stagcs 
o f  development. 'flie way sludc~~ls n i d  rhfse laskscan cnablc ~h advisor to ~i iakc a lenta- 
live classifica~ion. 'This knowkdgc will facili~ate rhe aclvisor's l u h  by c~~a l ) l ~ng  him or hcr 
lo  develop an appruprialc slralcgy for dealiog with thc sludc~i~,' ~IU~XIIJIC. rc\Iwnw. 

Even though t hey Ireqt~ently present vague cwmplaints o f  u ~ ~ l ~ a p p i n e ~ ~ ,  ~ l i c  ~1w i t . v  di/- 
f d m a y  need a   ye at deal of motiva~ion from the advisor to do auy asscssnien~ o f  ~l icni- 
selves. Thc advisor may Iiave to be 111e one to niake  he appoinrnicnt a1 rlic tc411g caller. 
Even i f  the appointmenl is kept. students oflen will no1 takc sclf-as..cwiicn~ wriously. 

' 

Siwe lliey are unwilling and psychologically unable to make a conimi~nictil l o  anylliing, 
lhcy will view new informati011 as a Ihrca~. Such infor~nalion nerds lo  he prcscnlcd a\ data 
only, witliout pcnsurc for a decision. Many o f  these studcnls =ni l o  Ir I twki~ig I'or an 
aulhorily to tell l l ~ c ~ n  ~vllirl to do. while a1 the wwe tinw r c j c ~ t i ~ ~ g  all wggc:c"liouc.. They 
ncwl to be providcd will1 a vcry opal structure giving Illem Ilic kcdo111 10 accept or rcject 
infonita~iot~. 

The ~IentityJor~~'Iose~1 may ignore any k m n t  outcnrncs h i 1 1  are not cwnsistcnr 
will1 thcir pcrccivd cl1uk.e. Alternatives way be d i f r i l t  for t l icn~ tu .wriously co~~sidcr. 
bust to do so hey must question the au~hority that has provided tlien~ with dirmrion. 
Th~s  is particularly true when results suggest that arms other Ilia11 tlieir prceivcd choice 
are also areas or slrenglh. Tliey will nccd help in as i~n i l a l i ~y  Illis infurniation griually. 
a d  supporc as they begin to makc thcir own decisions. Stioddtetsn~ay he niorc able to use 
the assessment ou~con~es to help them commit to a self-chosen niajor, or begin to 111ovc in 
a new direction. 
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\!tuu~t~irrnr wdcnts will be eager to oblain and useself-asessnient informalion. Thcy 
;IIC IIIILYC\~LII ill diwovcring lhcir strengths and w c a k n e , ~ ~  and applying lhcir new round 
L ~ ~ c ~ l t d p .  I Iwy tuag, I~owevcr, expect ~ h k  informihr lo resolve llrcir i~r&~isivaless. 
.d IILX-L~ lo l w  war~ml trtorehand that rcsutts wi l l  notgivc definitive alrswcn. Tlrc advisor 
II~TYJ\ 10 Iw Itill! 111al utih s~udcnls n a  expricilcg undue Cruslralion, 
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major by taking courses, tatking with faculty and further carm exploratio~r before they 
formally commit lo it by declaring. The advisor necds to resist the tenrptation to i~~rinedi- 
ately pass students on to areas of their choice. Prematurely declared srudcnts tcrrd to re- 
voke their decisions, return to unddared status. and feel even nlorc panic kause of their 
perceived failure. 

C a m  exploration is diffiult lo do with students who are ide~rlily rIi/fked; they are 
students most commonly thought of as traditional undectard majors. Even though thcse 
students' needs a& acute, they may be difficuil lo help; they will tend to resist career ex- 
pforation or self-assessment activities; and, they often raist seeing the advisor by failing to 
make or l r ~ p  appointments. Such students give the appearance of being uninterested and 
uncaring, and feel they are in college because someone else wants ttvm to be. They may 
also feel that the college experience is irrekvant to them. and exert littleeffort to seek rele- 
vance of their own. These idenlily di//rcsed sludenls need i~rlrusivc advising most of all. 
The advisor's task is to try and engage these sludents in some t y p  of decision making. 
ORen they will nunk out, Wling to see that this is a typc of dsision pusivdy made 
through lack ofcfforl. It carries with it theadded penatties ofa scnse of failureand limired 
opporlunilia, i f  lhey decide to return to school. They need to see that an active decision to 
drop out, or to drop to part time status and work, is potentially more constructive. 

These suggestions have been made in an attempt to demonurate the usefulness or an in- 
tegrated psychosocial cognitive model of college students to the advising process. Al- 
though based on considerable experience advising students, furure work should seek to 
establish a moreempirical basis. Particular attention should be paid lo the classification of 
students as lo their developtnentai level. "Chis appears to have most relevance for dcvising 
specific advising strategies which will hdp the student maximize the ~ullcge expericnce. 
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