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Thc literature in the T i  of education in the past ten to fifteen years has rcfkckd interest 
and concan about academic adviri, and improving student salisfaflian with academic 
adviPing has been the focus of universitia' effarts.1~2 Cdegts and universities have been 
increasingly concerned a h 1  imptoving the quantity and quality of faculty-student contact, 
not only wilhin the classroom but outside the classroom as well.' 

BACKGROUND 
In the ninefeenth century colleges were small, intimate plaas and a pcmnal relationship 

with a faculty member muM occw informally. The prcsidcnl of the coUege and faculty 
members shard Ihe belief that the most important role was to shape the character of youth.' 
lnteflectuaf mnms and cducalianal needs were lower in ptiorit y on the scale of values.' The 
focus of eartier colleges war on the religious, social, and moral training of the student. But in 
contrast, in the sellin# of Ihe complex contemporary irtstitutions, the process will require 
organtation lo insure that students' needs arc not ignored. 

Because of this complexity, administratom in higher education haw had to take a closer 
look at the prexnt syslem of advising.' A number of studies support the belkf that the 
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NACADA J o u d  

advising relationship dacrvcr QUlSidefilblc attention and should not be & u g h t ~ d . ~ ~ ~ * J ~  

Several critical irsues facing institutions of higher cducalion are: the higher c a b  for 
povdng  ertucarion; increased tuition; declining enrollments in four-)near institutions; 
extertral pressure for cdteges lo account for the product they arc delivering; and. then has 
bcen a rappaid  of advising with thc arrival of Iho nontraditional studenl on  ampu us.^'.'^ 
Another issue is he rice of student consumerism in i n s t i t u k  of higher education. Sludenls 
in a buyer's nuke1 can demand personal attention, quality education, and guidance in goal 
achievcmnent . 

Higher education will have lo respond to these critical issues in new ways Eince traditional 
answers may no longer ~ u f f i . ~ *  In appmximady 95% of tbe Prtides and books reviewed by 
P*ckitr. the high cast of faculty advising war mentioned; yet not one soura specified in 

( n and cents the cost of advisii lo a university or college. If higha education continues 
10 rank low on  state priority Lists, academic administrators witl have to f d  ways to maximhe 
I l r  r lfr ts  of progruns iud pcrwnnel. 11 will be narzssary 10 dcmnonstrate that spcnding 1.9 
I~ours ~xr week with a student is a costtffective way to perform the service of advising 
sludcnts. 111 Rukin's opinion, h e  days of "gu&g on costs of faculty advising are 
numbad." " Administtalon will be compelled lo re-appraise their present advising system 
lo develop more oosttffective models, which will indude testing and cvaluah.  

Faculty advising, until the Me 1970's. had received r a i v d y  littk attention on univasily 
wnpuscs or in litmature." Now questfons an being asked: Who docs advising? Whal is Lhc 
purpox of advising? How efTectivc is current advlsi? If undergraduates in the Unitod 
States are socking consislent, pasonal o o n w  with a professional adult, who can x m  as an 
advisor, confidant, and parent surrogate, as found by Hardeel*, are the present systems in 
mosl coikga and universities abk to mad this need adtqualdy? 

As a result of these queslions that aaed to be wered, Lhm has bctn Cm the past ten 
years) an cxpkxi~n of interest in academic ad*." National confaalas on aeadcmic 
advising were held in the b e  1970's. and the American Cdlegc Testing Program began 
holriig regio~tal workshops and seminars. One rauh was the acation of the National 

lemic Advising Association, which holds an annual conference as w d  as rrgioMt 
i. .aenocr. In January 1981, the f m  iuue of the journal of thiassociation was published. 
From a review of the literature il is apparent that relatively little war h o w  about the type of 
rdationship and the nature of the intaadjon p r c f d  by students when inlaacting with a 

1 U (. W;aul. L W m l  .nl J.C. 0.rr. "WRyQdodal ArrslbiILcy .ad Fuuly-Slrdcu lnts.dk B c y d  Ik 
(lwmla." -fnndoryo/Eclun(on. 47. (ITH). pp. 7492, 

I R c Wdum. J G.Gaff. E.R. h u ~ .  L. W o d d  1. t .  8evb-y. Ca&e Ro/monod i*NImupruaSn~&lar. (New Yuk: 
Wtky. 19151. 

9 I J c;n~s. "Nudm ml %If-Ruinu dTuchn-Mrira.." NACADA Jmaal. I. (1981). w. 29-33, 
Ill I R V t n s l ~ m  d I A. Sudor. "DmbpnraId A u k  Whl DoSd&r W.nO" N A U M  J O W ~  OW). 
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faculty advisor.*m Don Creamer asserts thet the "quality of Ule student-faculty inkradon 
is a major corUributing variabk to institutional powc~."' But the question remains, 
what type of rehionship is most productive. qualitative and salisfying for sludents? 

STUDENT DEVELOPMENT THEORY 

Ln the past decade a new approach to advising emerged: the student development theory. 
It proposes that academic advising should be a developmental, studenl-cenlucd 
pro as^,^.^^ According to Wiirslon, Ender and Millcr," it shoukl be goal-oriested. and 
lhe advisor should establish a wing rehionship with ffie advise. 

PURPOSE OF THE STUDY 

The purpose of this sludy was to arrive at a ckarcr understanding of h e  type of 
relationship sludents prefer by examining spec if^ aspeas of the advising relalionship Lliat are 
peraived as dsirable by the student. Although many aulhorilics argue for dcvclgnbenlal 
a d v i . s i h ~ g , ~ * * ~ ~ ~ ~  is it the actual relationship preferred by students? 

The subjects for the study, sophornores and seniors, were selccled randomly from t h m  
colleges - the College of Agriculture and Home Economics, the College of Arts and 
Sciences, and the College of Business Adminishalion - at he University of Arkansas 
campus. The sample total of 90 was slradfd by majors as well as by colleges, hus allowing 
for comparisons. 

lNrnuMENTATION 

The instrument d for this survey was developed from statements, developmental in 
name, and chosen from var iw instnuncnts previouly d for studies. The instrument 
was pre-tested with a sample of I I students selected from a populalion similar to the one to 
be used in Ule study. 

I8 Wdum. IW. pp. 14-92. 

I9 WJron, GJI. Ihnat. W m l  a d  t*rry. IPIS 
20 h n a .  

II P.B h o k o a ,  "A D c v ~ a l  ViolAu&m& Mvisin~! 'Joudp/COayrYulrru Rrsoul. 13. (1972). pp 11.17. 
22 D.I. Muh, - A a h n i c  Advki~q: Too Onm Taken F a  0rOI.pcad." CcUqe 6 w d  Rruur. 107. (1978). pg 32-36, 

23 @.M. '.VaLh. " R d ~  At=dn~w Mvorn~cn~." Rnmmrl and &&M J-I, 51. (IYNI, pp 46449.  

U WmsKlO. 

25 W i .  

x  OW^ Im pp. 12-11. 

17 D.S. Oockrct. "AE.dnnis Mridry: A C o m c o l m  d S~uckn~ Rneaion." Urw DimliOnr/rv S l d n l  Smmcr: Ilrdunn8 lk 
RWWIRN~. ( ~ . a  Fruriuu: J--L*~. 19nb 

1 Muh. 19%. pp. 12.26. 

29 T.J. CnIa. "An&& Advt in~ :  G*liw Ua Thrpulr lk Ei&b." AAHE-ERIC Hyhcr Educacan R a a r c h  Rcpon. 
W u h i r U ~ .  D.C. (No. 7.). 

31 S.S. McD.tlrw d T U. Mikr, "bknlwiw: As Approach to Aadrml5" Sudrar avr*paud R p r x r c :  Snargu~ /or 
41d.h A W/UTI*.C. .(Sprlwfii. II: Chub C. Thanu. IWj. 
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RESEARCH DESIGN 

Students seleckd for the sample who had phones were contacted and intervinved, and 
sludatts without phones received the ques thai re  by mail. During the phone intervinvs, 
students who expressed salisfadion or dissatisfaction with present advisors or advising 
exprienm were invited to participate in face-to-faaintaviewr. A total oC20studencs out of 
h e  90 in the sampk responded. The phone and face-to-face inlaviews, and mailouts, were 
rmlduaed during che months of November and Dgnnba, 1984. 

This stltdy focuses on Lhe informtion gleaned from the twnly faaCo-facc int-. 
The questions p o d  dcmanded more explicit responses, e x p r d  in the students' own 
words. 

It had bccn planned to intervim face-tefaa an eqd  wmber of satisfd and dissatisfd 
( dents within Ute colleges, but diftivulty in finding dhallrlied students f m  two of Ihe 

cuUcges p o d  a problem; therefore equal rcpraenLation from the coUeges selected is 
fro~n this study. Wus, ca~tion should be exercised when gcncralidng lo other colleges. The 
information glcaned froin the interviews may be limitad in its applicability, because students 
who expressed dii isfadion with their advisors or with the advising syslan in general wae 
reluclant to schedule appointments for face-to-face interviews. Of the students who were 
dissaliskd Lhal did agree to intcnicw, approxtnalely half did not show up for the 
appointment, and faikd to re-. 

Conversdy, students who wen satisrmd with their present a d a r  or with advising in 
general wnc agreeable to scheduling appointmark for face-to-face interviovs. The number 
of ncshows or txncdations were negligible. In summary, a t d  of twenty studeats were 
intcrviewcd faceio-facc; thirteen sahr-ed and seven dirsatirfkd. 

INTERVIEW QLIESTIONS ASKED OF SATISFIED nUDBMl3 

1. What are the characteristics or qualities poscsed by your advisor which facilitate a 
satisfying rdatiolrship? c - What signs or cues (vcrbal or non-vabal) docs your advisor give that indicate b you that 
he or she wants to bea#ne pasonally acquainted with you? 

3. TIJnk back over your apericnas wilh your advisor; try to d a situation or an 
incidemt whaeby the advisor was especially effeclive; tell me about it. 

4. What suggsliofis would you make to other advisors as ways to improve their in temch  
w i l  stdents? 

5. What would you s u m  as the best &od for fmding a suitable advisor for a student? 
6. Dc y w  consider your present interaction with your advisor to be a personal relationship, 

as opposed to impasonal? 
If y s ,  do you want that type of rektionship? 
If no, d o  you want that type of rdonship? 

INTERVLEW QUESTIONS ASKED OF DISSATISFIED SlZlDEMS 

I .  What does your advisor do or not do thaf contributes to your discontent with the 
rdationshii? 

2. H'ha~ would you like your advisor to do differenlly that would impfove Ihe interadion? 

4, Student Perceptions of Advisor-Advisee Relatiomhip 

3. Think back owr your experience with your ad*, try to recall a situation or an incident 
whereby h e  advisor was especiaUy ineffdvr; tdl about it. 

4. What suggestions would you make to other advism as ways to improve their interaction 
wilh studcnls? 

5. What would you suggest as the k t  mtlhod for fiiding a suitable advisor for a student? 
6. Do you c o ~ i d a  your present interaction wilh your advisor to be a personal relationship, 

a opposed lo impasonat? 
If yes, do you want Lhat lypc of W o n r h p ?  
If no, do you want that type of rdalionship? 

SUMMARY OF FACE-TO-FACE INERVIEWS 

(3wacbblics or quatities pasxsscd by advisors who were peraived as helpful by 
satisfied students were: 
- gencnws with Lime 
- aa;essibk 
- source of aawalc information 
- provider ofpracticathdpand eounscl 
- willing to take a personal interest in the student 

Signs or cue (verbal or non-vabaf) indicating to the student that the advisor wanted to 
become pasonally acquainted wae: 
- asking probing questions that elicit marc than a "yes" or "no" answer 
- frequent inquiries as to ways to help the student 
- o f k e  doors kfl open 
- recognizing the students in the halls and d i n g  them by name 
- friendly gratings 
- smifing and jovial 
- steady flow of students frapenting the o f t i i  

In contrast, dissatisri students cited lhcx behaviors which contribute to discontent with 
the rdalionship: 
- unprediaability 
- Wferencz 
- intimidating demeanor 
- bnvity 
- inaccessible 
- impersonal 

When asked what advLors could do differently to improve the interaction, dissatkrd 
studenb gave the following suggestions: 
- from the Tist day on campus, all slud'mts be assigned an advisor 
- more the be reserved for students 
--advisorsshouldbelessh~ - demonstrate a caring attitude 

In addition, maat students concurral that changes in advising would require changs in 
the attitudes of administrators. The sdminislralion will have to assume responsibility for 
selling standards of appropriate &tiludes and behavior for advisors wlrn interacting with 
students. An altitude such as "Advkes arenuisances" would demand correction in order to 
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obscrvc a significant change in the system. Administrators would necd to take deliberate 
a q ~  to seek out teachers who have the abiiy to createcomfortable kamingalmosphaa in 
the classroom and teachers who are rated highly effective by studenk since t h m  is grater 
likcliboorl Lhat they will also make the bat  advisors. 

S p i f r  instances in which the advisors was sccn as especially effativc by satisfied students 
can be groupcd under four general headings: 

I. Expediency and efficiency 
- the advisor imnKdiately took action on a problem 
- the efficncy by which the ~wnflicts an raolved 
- prornptfy informed when changes oaw 
- follows through on what is slarted ( g i ~  fuU explanations about new p r d u r e s  
- dots not dehy on requests or inquiries 

2. Prevalent attitudes in the college 
- known fact Ulat the administration cam about students 
- doors opcned, suggests the sludent u welcomed 
- exit interviews with seniors conveying that the studenls' opinions were noteworlhy 

3. Taking a p r s o d  interest 
- the stuknls receive individualized attention 
-  no^ afraid to show affection - i.e., a hug to demonslrate appreciation for hard work 
- Iktcned wit110111 giving advice, only support during a personal crisis 

4. Explaining ufucational and carter goak 
- long range goals are seen as priority 
- suggestions given hat  will be of benefit later 
- spoke candidly about the demands of the field selected 

Sp~lific instances in which the advisor was sccn as especially ineffective by dissatisfied 
students can be summarized as follows: 
- nmde the student appear foolish in front of peers ( h u r d  (he student 
- obsessed with details, overlooking the student as a penon 
- makcd the truth about the practicality and applicability of the degree in Ihe real world 
- signing registration forms without inspecting the schedule, alerting the student to remain 

d d a d d  iron1 the system in or& rtor to be "hurl" by it 
- the sysfenl for advising appeared loose without guidehe, signifying the student would be 

the m e  who pays 

Su~r(lcitiem nlilde by satisfied studenk to other advisors as ways of improving heii 
inrar~liuns. with students m e :  
- be availahk; allow arnpk time for Ihe sludent; 
- be con~tnunicativc; be expressive 

Ah, the method used in sdecting fafully members to serw as advisors war seen again by 
the studen~s to be a saura of con-. It was wgeated that administrators sum faculty 
members by sdecting t h w  known for thek abity to relate to students, and who have shown 
an urtcrcst and willingness to sme as an advisor. It war, rammrnended that class loads be 
rduccd as reward for those faculty advisors who w p t d  this added responsibility. 

I12 September 1986 

Student Perceptions of Advisor-Adk Relationship 

Suggestions made by dissatisfied students to orbcr advisors as ways of improving Lheu 
intaadions with students were similar to the comments made by sabCed students; they 
were: 
- focus on h e  freshman; freshmcn needs arc more ailical 
- develop he advisor-adh relationship; continuity with an advisor woutd sustain the 

relationship 
- force the interaction iniWy; make it mandatory to meet with an advisor 
- structure the intaaction; keep an updated and o f f i  fie on each student 

Suggestions made by &fd and dissatisfied studurcs that overlapped wert: 
- be a source of information; disperw acntrate i n f d o n  readily 
- act as a sefmal agent when appropriate 
- become personally Involved; show a caring attitude toward the studeta; fake a personal 

and adive interest in the student 

When asked to describe the best,m&od for finding a suitable match betwan advisor and 
a d v k ,  most students, satisfd and dissatisfied. prefaced ideas with comments reflecting the 
diffiulty of such an undertaking. After expressing reservations, with the noljon of f i i g  a 
"best system:' however, the salisfi students suggestad the following: 
- the advim will need to be of the same major, or within the same field of intercs~ as the 

student 
- after adequate orientation and fanliliarity with the instructors in their department, the 

students could decide which xivisor could serve lhun best 
- first, administrators will need to carefully s l a t  faculty members sensitive lo the advising 

needs of students 

Dissallrfted students made virtually the same suggestions as Lhe satisfied studenk, with a 
few additional comments: 
- be willing tczurplore academic and career goals with the students. especially the undecided 
- aU studcnls be assigned an advisor 
- given lime, if a student is displeased with the assigned advisor, a new advisor can be 

selected by the student 

When asked if the present interaction with their dvisor would be considered a p e ~ d  
relationship, asopposcd to irnpasonal, eight of thc twelve satisfied students answered "yes." 
The four answering "no" wcre describing basically the same type of relationship as the 
others. The expression "personal reldonship" gave rise to diffaing interprektions making 
it more a matter of semanlics than a difference in pcraptior~. After qualifying what 
mt i tu tes  a pmonal from an impersonal relationship, commonalities emerged as follows: 

WHAT THE RELATIONSHIP IS.. . 
- I cran talk to my advisor, if I want to, about pmonal matten 
- my advisor is my friend 
- we can talk togetl~er 
- c a m  about me as a person 
- our convenations are not restricted to academics 
- we arc on a rust name bash 
- mutual conarn is expressed 
- a friendly interaction 
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- shows interest in me 
- knows me and I know him/ha 

Whcn asked it the prermt inlcractjon with their advisor would be cotdercd a pcrsonat 
rdationship, as  opposed to i m p a s ~ d ,  alt ofthtdisralirfikd studmls answered "no." After 
qualifying whal nukes il appear knpcrsonal, the fdlowing commcnls were r 
- dots not d l  nle by ~ m c  

- it is only a business type relationship 
-- makes mc feel like I am in the way 
- gives incomplele a m e n  to my questions 
- makes no artrmpl lo be helpful 
- void of explanation 
- gives the irnprssion of being too busy 

( the xcond part o( the qusfion, "Do you want P -rial relationship with your 
advisor?", five of UK six dissatisfd students answered "yes." Of those indicating a 
prcfercncc for. n personal relationship, thc fobwing comments were made 
rdationship could be diffaent: 
- just personal enough so 1 could fecl comfortable 
- helpful and friendly is all 1 ask, the advisor does not have to get involved in my private Ufe 
- my advisor does not even have to like me. as long as s/he wodd answer my questions 
- show that they care about students as people 

la summary. knowing the sludent as a pcnon, taking an active inlcrcsc, being on a rust 
name batis. and recognizing the student in the halls and racatling Ule student's name samed 
to clwadcrirt the prefmcd persod relationship. Arbitrary lines were generally drawn by 
the students c m h i n g  Lhe adviscx-advisec rdationship to Jsi~stoom or oflice wntacts. 
Students secmed to encourage advisors to get invoked up lo a point. But, intruding into 
social or personal life was somehow seen as off limits, unless the student requested such help. 
Personal meant being personally acquainted, not intimately involved. Students did not 
perceive the advisor Lo be a thaapist with whom the discussion of pasonal problcms wab 

expected. I f   he student indicated a need for Utis type of inleraaion, however, Ihe advisor 

( 
.Id be receptive and able to make a refcrral to the proper agency. 

DISCUSSION 

From the i n l e ~ m s  il seemed that the advisor-ad* relationship was wnfmcd to 
activities nonnaJly paformal by advisors. Students appeared to define the rok and reslrict 
~ h c  advitics to a narrow range of academic issues and conccnu. The emphasis f& on 
being an executor of routine, cI& tasks and on bdng a dispensa of accurate information. 
The colrwnsus was that traditional advising aaivftia were seen as prerquisiles for delivery 
S~SICIN; acfiwties beyond that were soen as additional benelitr. and seldom rejoded if 
offered. Studen~s did not d ' i r n  h e  rok of advisor to be a l l e o m p d n g ,  but saw the rok 
to be somewhat h i t cd  in smpc due to time constraints and departmental demands. It was 
noted h t  students' runarks w m  usually prefaced with an WOrmcd and realistic app& 
of the current situation for advising. i.e., faculty-studart ratios, heavy teaching loads, 
profdonat cxpcctations. lack of W i n g .  ctc. In orher words, the concept of 
dcvebpmcntal advising was not rejected prrse; it was not seen as expected or as practical. 

Student Perceptions of Advisor-Adv- Relationship 

During the f a - t d a a  interviews, an air of opiimiwn prcvaikd. Studcnts did not see the 
study as futik on Ihc contrary, they were enthusiaslk. and willing to coopaate, believing that 
the advising syslcm could be improved. Students intmiewed fell lhc topic of advising was 
worthy of diffusion, and a criticat savice for students in higher education; they utpresscd 
appreciation for being solicited foropiru'ons. The belief that studcsts' input might bc uscd to 
bcUa an d m 8  savice appeared to be e motive for participating ralha lhan using the 
situation as a way of voichg discontent. 

For intance, in the case of the dissacisfd student, the ailitism war consfructivc, not 
vindictive. As stated previously, these dissa&fd students, when asked to participate futtha 
in face-wraa inlmicws, werc less willing than the sa(isfd students to schedule and to mcet 
appointments. The ones that did agree to partidpale, lhough not happy with their own 
situations, believed that by cooperating Wu comments might help undergraduates in thc 
future, 

In h e  case of thc salsifd students with nothing to gain persoMUy from a study of Lhi 
kind, they scmcd wifling to participate as a way of uprasing grariludc for having advisors 
that took a prsonal interest. The majority pointed out how fortunale they were to have a 
rdationship with an adviror in which the advisor was seen as pasonally involved. The 
benefits h c d  from such a relationship made an investigative sludy of Uus kind 
worthwhile, so that othm might bendi from interactions. 

Both Mtisfid and dissatisfimi students ovemll d o r s a l  the study as a worthwhile 
endeavor that couM potentidy lead to changes for rhe better. Generally, they appeared eager 
to be a part of an effort to improve the uisting advising system. 

h fhc faa-tcFfacc tnteniews, a penonal dimension uncrgcd from the open-ended typc 
questions. Students with few exceptions urprgserl a preferenrx for faculty advisors to know 
them personally. The desire to be known and cared aboul as a person surfaced as an esxntial 
need. A n u m b  of the dissalifii students candidly exprosbd a sincere regret for having 
missed an opportunity of having an advisor know then1 personally, 

A personal relacionship as espoused by the development theory in which a d d n  become 
dosely invokd in all areas of lhc studu~ts' lives may not be seen as p r d  or ncwisaq 
from the students' standpoint. The premise, however, th;il the advisor is raponsibk for 
initiating a caring, human relationship with an advisecJ8, which is a h  part of the 
developmental b r y ,  was seen as practical and nassary from the point of view of 
students. The majority of the students interviewed indicaltd that l i ~ w i n g  the student 
personally and becoming personally involved in all aspats of a student's life may not be a 
realistic expiation for artvisors, but dcmonslrating that advisors care about stude~its as 
pcople was a r e a W  arpectatior~. One student captured the asena when she explained, 
"Conridaing the number the advisors have to deal with, it may be impradical to think the 
relationship couid be more personal. If. however, advioors just undcntood. you do not haw 
to know the student, just show them that you care about than as people, hat in itself wouM 
do." 

31 Wiim. 
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in view o f  the findings of the present investigation, ttcOmmendatiom for consideration in 
ie~proving present advisor-aclvisec rrlationships and for further research are a fobws: 

A perlinent qucslion raised from examining the rcsulls of the siudy and  ye^ unanswered, 
rids cwl\iduation. If was found that studarls ~ Q K T ~ U ~  limit a d h  lo traditional 
advising accfvities; does it man that students want this or docs it mean hat  students have 
only leamcd to expca what they know they can gd? 

As stalai by Willen and Miller" sludenls appear to bc EOndirioned lo aped nalhing 
more chan routine rqktraiion advidng. The question raised is. "Are studcnts so oriented in 
che wUege environment that t h y  do not utpad anything more han the formality of 
, - islering for daaes?"." 

.n order to answer the quaion, to what extent sUdW' perceptions of the role of 
advising are influenced by e x l e a d n g  ckcwnstanca, it may be desirable to condud a 
longitudinal study. liy comparing paccptiansof the "ideal" relationship from a population 
of incoming freshmen it might r e d  to whal cxlmt cxpmWbm change with time and to 
what cxtent expectations are ternpaed by the reality of the situation. At the end of the senior 
year the same population wuld be re-tested to meanuc discernible differmas in perception 
of the "ideal" with the "actual*' relationship established contrasted to initial perceptions of 
che "ideal" that hey held at the beginning of Lhdr mUegiate urperience. 

!kcking answers to this and other quest io~ rnay require furlha studies of similar design. 
Replicating tllis study or perhaps developing a sludy furtba adapted Lo the type of 
itrrtitution, or the type of student in queslion, may bc nccssary in order to fully explore and 
cornc to irn u~ldasmdinn of the nature of the &vim-advise relalionship. Future studies 

1 16 September I986 

to md the current needs as wdl as the changing neeb of the studcnls. If the role is carried 
out well, it will require d u o u s  commitment to advising and a willingness to accept the 
complexity of thc demands and meet the challenges that ensue. 

September 1986 
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