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WES HABLEY. Am&te 
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Advancement of Educationc 
Practices and President of th 
National Academic A dvisin 
As~ociation 

During the courseof my work wil 
the ACT National Center, 1 ha\ 
been called upon to travel extcnsivd! 
Recently, on an extended delay in 
major airport waiting for th 
dcpa~Iure of a commuter flight, I wz 
suddenly struck wilh the notion ths 
commuter airlines and the IieW E 
academic advising are somewha 

Like commuter airlines, academic advising usually receives a low priority in clearance fa 
take-off when compared with other f d o n s  in higher education. 

Like commuler airlines, academic advising flies low, usually wilhout a sophisticale 
guidance system or a plan for a long-term destinalion. 

Like commuter airlines, academic advising experiences short lerm ups and downs usual1 
reaching tht deslinaion even if somewhat worse for the wear. 

And finally, like commuter airlines, academic advising is subject to takeow 
consolidation, and loss of producfive workers who kave for higher pay, more prestige, o 
simply the chance to advance. 

The analogy continues as w look ahead lwenty years lo t h m  @bIe 9cpnarias fa 
orodemi. advising. S a m h  number one k that acadanic advising, like commuter airlines 

A keynote address delivered at NACADA Region 7 conference in Kansas City,  May 22-23 
1986. 
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will crontiiue to be a necessary, but nut very highly regarded, contributor to h*cr 
education. Scenario number two: academic advising, Like commuter iririina, will be 
dra\tkalIy altered or elili~~ated as a result of the inability to compcle for resourm with other 
acfivities on the unlpus. Scenario number hree: academic advising. like commuter airlines, 
w ~ l l  he remgnkd as a oitical and respcaed fundion of the enterprise. In order for s&o 
nunlbcr tllrcc to ~twkrialize I believe that signifmnt challenges lie ahead of us in academic 
advising. 

I would like to take a few minutes to discurn eight challenges for the future of acadenii 
advising. 

C'Imftenge n w r h  one. The development of a s i g n i f i t  body of revnrch which 
enhanccs our understanding, &Is us in planning, and serves as a guide to our d d i n  
rnakir~g. Until now we have had limited research which mcels these needs. Much of our 
effort io advising has been focused on Wries a d  co~uxpts, show-and-ten, srahtics which 
dcscribc numbers and percentages, or experiential sharing of how to (rain, how to orgarlize, 
how to evaluate, or how we did a ~ ~ c u l a r  thing 06 our wnpus and what the outcomes 
were. 

I t  is interesting to note hu  we exist in h e  world's most conlpkx intellecutal communities. 
Yet we defend our existence with relatively untested theoris, assumptions, and in some 
cases, plalitudg abut h e  importance of academic advising. 

I wonder i f  there is a relationship between advisor styles and sludent satisfaction. 1 won& 
i f  dewlopnmtal theory cm be applied to the way in which we train academic advisors. I 
wonder how the advising nads of nontraditional students differ from the advising n d  of 
~radiliond students and how we can best met those nceds. I wo~dcr i f  the organizlttion of 
advising x.n.nps h u  an i~iipad on student uutiiation of thase services. I wonder i / p u  
w ~ m l t . ~  CIIOII~II to contribute to research in academic advising. 

Ciufletcge nrrnrkr (nu is closely related to challenge number om, to provide evidence that 
qdit y advising assists in producing specific and positive outcomes nfher than pemir~ence. 
'lo h t c ,  tllc nmjor outcome data supporting advising is linked to student persistence. But I 
an cot~ccrlld Illat advising and retention are too closely entwined. Persistence is a complex 
ictuc but Ihc .survival nienlality, coupled with the need for a quick-fix in persislence, and 
advising's all-loo-willingms to latch on to the persistence badwagon, has led us to essume 
that rJv1s111g and prsatencc are illmost synonymous. What happens to advising i f  penis- 
t a m  is ~ io t  a mrtical campus issue? Theanswer is advising isn't an issue either. What happens 
to advising i t  lxmistence is a critical issue but enhancements in the advising system do not 
pr~duce in i~~ ld~a tc  and obvious retention gain? Really, the perdaence sword cuts two ways. 
Advising can he the salvation of persistence but if persistence is not improved advising can 
illw lrr  thc "whipping boy." 

In reality pcrsistcnce is a by-product of quality servim for a h t s  and advisiing is but one 
uf thme quality scrvica - a critical Link in pasistcncc, but not the entire chain. In order to 
n~w t  this chatlenge we must show through rcxarch that quality advising kads to signifmt 
outunaw for studcats. C)idity advising nreanr awe nmittgful d~oicc of nwjor. Quality 
advising nlcar1.s more satisfactory entry into the post-bacdaureatc world. Quality advising 
mpponr sludent learning. 

Chrrllrnge n u r r ~ l ~ r  ~hree is to a r m  campus daision ~tlakers to action. Today our vice 
praidcnts and presidents are products of the undcryadwte advising system of the 40's d 
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Ws. Even in the year 2000 most of  our M i o n  makers wiU have been products of the tra 
tional advising system of the 60's. Taka from h e  Handhk o j  College and Wniwm 
Adminisfrafion, edited by Asa Knowtes, is a 60's defurition of academic advising: 

'Thc task of advising is concenlrated in the opening days of regislration and 
auoUme~lt and consists of aiding students in the selection of courses!' 

This defjition may udd be true on some campuses today. me terms "developmen 
advising," "advising center," and "computa-asisted advising" are not neoessarily parts 
the leadership jargon today in higher ducation. Many advising proponents have tiik 
advising's case to d u  decision rnakas and received verbal support but have not 
stimularal s i g n i f i t  adon on the advising front. In some ways we are experiencing t 
same feeling which was articulated LO &c Continental Congres in a dispatch from (jbor 
Washington just prior to his defeat in delendiig New Ywk City from Brilish attack: 

"I have been in exptdation of receiving a response on the subja? of my 1st 
fiftcen dispatclm. Is anybody here? Docs anybody care? DOES ANYBODY 
CARE? Your humbk and obedient, C.  Washington." 

Somehow wc must fmd ways to get our ideas across, to provide workable and reasonat 
stralcgia for implementation, and to obtain from our decision makers and resour 
docaton a conunhent to implement and support advising. 

Chulknge numberjour is to defend the value of advising during a predicted period I 
daline and retrenchment. This indccd may beour greatat challenge. As the wtnpetition C 
limited resources increases, the threat to misting advising systems taka three form. The fu 
threat is lhat advising is an extra. Advising, done by anyone but faculty, is a frill and we na 
lo cut wl d the f&. The second is a position d c f w .  Lcl us shore up faculty positions wi 
advising in the hope of forestalling future position loss. And the Lhud is what is mmrnoo 
called du faculty prerogative which hdds hat advising is solely a facvlly rcsponsibllity. P 
students will be advised by faculty and all faculty will be advisors. 

What is really required to meet the challenge of decline and relrencl~rnent is creatil 
leadership - leadership which forges agreements and understandings where none seem I 
exist. Leadership which orchestrates the internal and external variables leading to progra 

Challenge numberjive goes hand-in-hand with chalknge number four, elevating the stah 
of advising by facuIty. Faculty advisingwill always be the dominant source for hedelivcry( 
advising xrvb. I t  is neither desirabk nor possibk to presume othenvise. Yet, on mar 
camp&es advising administrators and faculty advison have been adverkk. There ;u 
several reams for this adversarial relalionship. F~I, the increased focus on advisir 
indicates that faculty have not been doing heir job. Second, in light of  his revetation, son 
faculty have responded skepticaIly. othen cynically, lo aitenipls to improve advising. Tilirr 
son= clistike any hint of centralization, and some dislike any hint of change. Finally, son 
fed that the only advising is faculty advising. 

Although advising has changed drht ical ly during the last thirty years, h e  concen 
regarding faculty advising have remained hauntingly constant. In 1954, Glher Lloyd-Jvnc 
wrole in a bmk on invoIvemcnt of faculty in student developnmt: 

"Because some faculty are ather u n s W  or have tittle interst in lhc student 
wtsidc the cJarsroon~, advising becomes a mere clericnl rouline of progrvn 
planning." 
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In 1980Toni TromMcy, the f i  president of NACADA, addressed the National Codercna 
of the A m a h  Assodalion for Higher E d ~ b n .  She said: 

"Some faculty may not haw or be interested in developing the skillr, and 
. knowkdge naxssary to become excelknt advisors!' 

'Fhe key to elevating the status of faculty advising and faculty advisors is I) to involve only 
thox who desire to saw; 2) to provide comprehensive pre-service and in-suvia cducillion; 
3J to thoroughly evaluate the work of the advisors; and 4) most importantly to reward [hat 
work. nis approach to improving faculty advising has been dvocald for the last twerlty 
years; yet, few m p u x s  sccm to be making any major inroads to provide a dgnifiit 
reward for faculty advising. 

I want to repcat challenge number five - wc must ekvate the status of advising by faculty. 
#f 

t 
Choflonge numbersir is the appropriate u W o n  of technology to enhance the effeaivo 

ncss of h e  advising progriun. Currently, I am seeing some confusion b d w m  the words 
"dficiency" and "effec~veness" as they apply to advising. To illustrate this confusion. I will 
i ~ w  the exampk of several efficiency expats who were dispatched to critique a performance 
of Sclwbcn's Ninth Symphony. Following Lhe pcrfonnana. Ihe efficiency experis noted 
that four o h  did nothing for long periods of t h e .  Twelve violins all played the same part. 
And shortly after the violins were done playing their part, bee trumpets rcpeated atmost 
evaything that the violins pkycd. The condusion of the experts was that efkiency would 
b a t  he served by eliminating thrctquartcrs of the musicians and by cutting twenty-nine 
minutes from Schubert's Ninth Symphony. C M a i d y  their response was more efficient, but 
it was clearly not more effective. 

kt me give another example of the difference Mween e f ~ ~ n c y  and effectiveness by 
looking at wmputcr-assisted advising, or what some people caII theautomated dcgree audin. 
To an advising administrator the automated degree audit k a tool which enhances the inter- 
adion b e ~ w m  the advisor and student. Howcver, afta visiting many &e campuses, 1 
have concluded that the delinilion of campukrarrirted advking by the overworked and 
'wrial advisor is "the tool which will require less ttm for advising!' lo a sense, this attitude 

( tds to wing lechnology to supplant, rather than support academic advisiig. relying on the 
~gco ld  Jcfmition of acadcmic advising as merely selecting and scheduling courses. A 
conq~tr r -ass ic t  proc*, utilizing the traditional defhi~ion of advising for selection and 
r l~du l ing  is XXII as a way in which faculty or other advisors can spend less time in inter- 
aanm with the student. Computerassisted advising increases effiency. but does not 
~ ~ ~ ~ ( i ~ r i l y  irlcrcase cffectivmess. 

I'm ronirldcd of one of Naisbitt's megatrends which he calls "high tech/high twch." A 
brief delinition of thd megatrend is that whenevcr new t d m b g y  is h l r o d u d  lime must 
I r  a c ~ w ~ ~ t e r b ~ i n g  human response or the tsh~mbgy will be rejected. I am co~~cerned 
that ~n du use of technology in advising, " h i  techhigh touch" will turn into "high 
lah/no touch." 

A second exampk of the utiiizalion of technology is the notion that a new computer will 
ci~able u s  to cut the amount of rime spent in regismlion. I suggesl that knowing rhe number 
of students yoor registration system is capable of handling per hour is not the same as 
krlowing the number of students who can be advised in an hour. In this case. the system 
defmes the process - the Lail wags I# dog. 
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I think you can always make an cffedive system more e f f i t  but you will have a d i f f d t  
timc r m h g  an efficient system more effective. In other words, the real challenge is 
DEVELOPING TECHNOLOGIES WHICH FIT ADVISING AND NOT FITTING 
ADVISING INTO DEVELOPING TECHNOLOGIES. 

Challenge number sewn is advancing advising as a profession. In order to as- our 
current status as a profession, I would like lo focus on several basii cllararlcristics of a 
profession and analyze Lhem in terms of academic advising. 

- The f i t  characteristic of a profusion is a set of standards - commonly hdd 
expectations whim are applied to advising activity. For this particular characteristic I 
suggest (h;ll we do indeed have a sd of standards as developed by Lhe Council for the 
Advanamcnt of Slandards and the National Academic Advising Association. But I 
would suggd that the key here is that those standards are not commonly held mobs 

advising systems throughout (he nafion. 
- 'Ihe second characteristic of a profession is that it has a conceptual bast; a set of 

wmmonly hdd c o ~ w ,  theoria, and practica which guide our actions. Again, the 
answer is yes, there are some basic conceplr, theories, and practices which guide our 
actions, but again, they ~ J C  not commonly held throughout advising systems in the 
United Slates. 

- A third characteristic of a profcsion is the method of entry into the profession or a 
core of Learning -enas expected for those who cnta the fdd. Let me do an 
audiena poll to sce if there is any commonality in tenns when entering the ficld of 
advising. Let me a k ,  how many of you haw had undergraduate majors in the 
sciences? How many in humanities? How many in f u ~  arb? And how many in the 
social sciences? Then is quite a distribution across this audience and I'm sure that 
each of you has a story to tell about how you got involved in academic advisiulg. Even 
though divashy can be conridered a strong asset in advisihg systems, I'm concerned 
that there is no common undersL;u~ding about a set of solid core skills which prepare 
one for the advising profession. 

The founh characteristic of a profession is that it includes a signifmt number of 
individuals wlw have both a lngth of commitment to and a depth of understanding 
of the field. Bccausc advising is a relatively new field and there is a lack of career 
mobility (which will be discussed in challenge number eight), advising has few 
individuats who have BOTH the kngth of commitment and Iht depth of undcr- 
standing which would allow us the liberty of daiming thai we meet this crilerion. 
C+rlairIIy, we have cornmitlad practitioners, but few bave demanstra~cd that cornrnit- 
ment over an extended period of time. Catainly, we have praditionas who exhibit a 
depth of understanding of h e  f i ,  but we nccd many more of those individuals if we 
are to have a sustained imps on higher education. 

- The filth and final characteristic of a profession is also one that we meet in advising - 
Lhal thae is an identifiabk group of dienfs. Our dents arc studentst 

We really have a long way to go before we meet all the characteristics of a profesion. 
However, with the mmmonly held standards; good wnccplual b a s ;  training programs for 
Learning experiences; allegiance to a career oriented fild, advising will be more than an 
activity, more than a job; advising would be a role. The dcvelopn~ent of tJlese advising 
charactcriclics wilt strengthen our profasion. 
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That kads nx to h e  fhd challenge - challenge number eight - cstabIishing advising as 
a carca. First of all Id me pox t h m  qutstions about advirring sr a career. The fust queslion: 
is there a mccr ladder within a partirulv hdtution related to advising? f believe that Lhe 
mawcr is rw. The adGing program usually consists of a group of advisors and, on some 
campuses, a d k o r  or coordinator of advising. Advising systems are asentially flat 
structura where the only position to which an advisor may aspire is that of diraaor or 
coordinator. B r a  there are limited opporlunitia lo rise from the position of director or 
wordinator, mobility within the institution can hardy be chareacriLed as a career ladder. 

Second. is there uamferabiii(y of advising ski& from one institution to another? The 
answer is a raounding NO. The prcvdhg perceptions among those who hire advising 
persotrnel are that adviring is a xt of informalion skills, infornlation skills are instiiuiondy 
spdcif~ and therefore, it is best to hire staff within the institution. La me ask, how many of 
.au have be*1 an advisor at one institution and moved to another institution? How m y  of 

( /w have been an Pdviror af one insti(ution and moved to adminisua~ive responsibiity for 
advising a~ anotha instituth? How many of you have had adminiiativc responsiiility for 
advising at one institution and administrative responsibility at a new institution? Whal t'm 
saying is that thae is little recognition of the uansferability of skills in the advismg 
profession. Again, individuals responsible for hiring advising person& rely on the 
traditional and pervasive, but woefully incomplete, notion hat advising k infornution, 
inforrnalion is institutional, therefore anyone who moves up in thii advising hierarchy must 
intimately undastand and be knowledgeable about this institution's academic programs. 

The third and final question I have regarding eslabhhhg advising as a career is to pose Lhe 
qacstiori "fron~ dvising to - where?" I've come to the conclusion that advising is odther 
"fish nor fowl!' To academic affairs personnel, advising is an activity which is subsumed 
wdcr a number of fundons in which f d y  are bvoh.ed. Thmfore anyone who is a prac- 
fitiancr in advising has a set of narrowly focltred and unusable s W .  Anyone who has been a 
faculty advisor and is capable of undemanding faculty advising can indeed lead or run an 
institutional program. 

It's not a student affairs activity, The student affairs people say, "No, it's not fiianca 
aid, counseling, career ptannirtg and placement, admissions or any of the traditional student 
Cfairs funaioru. Academic advising really is a faculty responsibility and therefore, we 

( touldn't  intoi it." - 
A result of b h g  neither " fhh nor fowl" is that the talmted and upwardly mobile 

ad\ising adminimalor r d y  har n o w h  to go. And if that pason has nowhere lo go, there 
is a limited impact on the deck'mn-making chain. If the capable advising admhbator is not 
able to move into an assistant vice presidency or a vice prtsidcncy, the impact of knowledge 
ard understanding or advising is shorlcGcuited and the dcdsion makers and the resource 
alhxaton at a given institution who haw a limited knowledge of advising, will not support it 
as a carer. 

When assdng advising ks a carter it Is interesllng to note (hat NACADA t now seven 
years old. a d  that Ihrecquartcrs of the original four hundred and lhiiy-five charta 
rnanbcrs no longer belong. AppcoxLnatefy twMhirdsofd lapsed NACADA memberships 
came about bccause paople moved out of the advising fietd. Advising iF a field that many 
people enter, and after a period of time, move on. nKlse who remain that are tatenled in thc 
field, but have limitcd career opponunitics, should be encouraged to work and make the 
advising profession more cater oriented. 
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To meet Lhis challenge we must klcntify and nurture bright, energetic, and crcative 
individuals to cnla and, more importantly to persist m the field of academic advising. 

Lei me dase now by returning to the three scenarios I presented at Lhe beginning of this 
address. Whelher advising amtinus as a low status and perfunctory adivity. whed~u 
a d d g  is drastically eroded by the tides of rclienchnunt, or whether advising oontinues to 
be recognized, respaled, rewarded and full partner in the higher ducation enterprise will be 
the result of what we, as practitioners, accomplish in the foreseeable future. 

The challenges before us arc complex but lhey are not insurn~uunlable. There are ways to 
sfiengthen our profession: we must attracl and keep creative alrl encrgctic iradivklds in 
advising. We must provide them with s ign i fa t  preparati~rt experiences. We must provide 
them with def~tive,  yet llexibleguiddines for d o n .  We must suppc~rt them with research 
and nwsl of all we must urge them into the future. We must continue to serve our students 
- "ow clients." 

My find challenge to you is let us work together to stabilize advising's s igd fmt  role in 
higher duction. 
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