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Academic Advising: 
And Different Expectations 

cited the poor quality of academic advising as a major problem."' Bosfaph and Moore 
examined thradistinctivcly different advising syslm and found h l  a majority of students 
pcraviad their overall advising experiences ncgativdy, regardless of the advisiing method.' 

Academic advisors wonder what thy rue doing wrong, Qr what their coUcaguer are doing 
wrong. Each thinks surely his or h a  own studq~ls r e a h  what f i e  advising they receive and 
those neptive peraptions about the quatity of advising must be based on the performam 
of o b  advisors. Yet, such widespread COWIWS on the general state of academic advising 
c a w  many to conclude ihat advisors in gemd are performing poor@. Peopk say that they 
are. Satisfaction with advising is collsistdy low. How can so many diffaenl people on so 
many different campuses be doing such a bad job7 

The administrator responsibk for academic advising rccognizts the problem and wonders 
what lo try next. Faculty say that full-Limc non-teaching advisors do not understand the 
students' atadanic needs, and the career implications of' the curricula. Students complain to 
the administrator that tbe faculty advisor L never in the oflia, and when in the o f f i ,  is too 
busy with rc~eacrh and grading papers to help with advising. 
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I Academic Advising: And Different Expectatiom NACADA Journal 

In professional meetings administrators c o & d  with academjc advising have enamined 
the negative attitudes toward advising. They have identifd some of the obi- factors that 
mntribute to the poor image of advising. Thac factors include lack of administrative sup 
port for advising; limited university mowces; nonurislcnl or limited rewards for high 
quality advising; and, the low priority of advising on most c v .  Although the general 
functions of the advisor are also discussed in professional meetings, IJU specik of what 
;IJvkors do are usually not a topic. Nor is the hck of consensus about Ihe advisor's rok 
parerally Idendfd as a factor contributing to the poor status of advising. However, a very 
rcal cause of the probkm may be that the various people who have business with advising do 
not know what the rapodbilitia of the advisor are. 

Iardec, 0 'Banion. Oocketl, Larson and Brown are among lhase who have attempted to 
( .me the role of the advisor in the profcssiunal tinmtweW7 Mort defmitions of Ur 

adtising proass are general, and opinions vary. even among prof s s iod ,  and not many 
students have read the professional literature on the subject. mere may also be a question 
i h ~ t  how much reading on the subject administrators and advisors do. Dunham 
"di.o\creJ no general agrammt or c o r n u s  as to precisely what academic advirors 
~licruld do."' Studen& enter the advising proocsr 4 t h  a seI of pcrecptions and expectations 
that may be quik unrelated to those of the advisor. 

An advising evaluation instrumen1 itself can k considered a soura of role defiition, but 
10 he practical. most 'wtruments are too g e n d .  An w m p k  would be the question, "1s 
ycwr advCsor hetpful?" The student reyonds. "My advisor was not helpful." Was Lhis 
~KSP(IILV beLlilw the advisor did not write out the student's schedule? Was it becaw the 
advisor would not or could not T i  that I&& dass the student necded to make the perfa3 
schcilule? Was it because the advisor did not direct duderlts to the kinds of instructors t h y  
wantd? In ge~lcrd, couW it have beon for fdure of the advisor to yw' in ways the 
advisor may no( have perceived as appropriate? Allhough an arlviring evaluation instnun#lt 
aiey be a f m n  of role defhilion, there is still a good deal of rooni to iatwpret the bpt ia-  
lions of h e  respom1'bilitics induded. 

( lodemic advising is often considered lousy bswx studrals say 3 is. But is it r d y ?  . .Jminislretors do not often have the opportunity to okrvc the advising process f W  hand. 
What they know about advising is often second hand, based on f d  or i n f d  student 
fmlbxk. The i n f d  feedback is frequently in the form of student complaints. Peopk 
who arc ~lt isfkd do not uem to k as d as those who arc dissalisfi. In OM form or 
anotlicr, cvalui~tion lakes place; then from W, a>ndusianr are drawn. 

METHOD 

To ~CSI the likely hypothesis that diffcring prgrtim of the rok and responslbilitksof the 
iulviwr do exist. in tYRJ an Advising Rok and ~aponsliitity l n v m t ~ y  was dewlopad and 
dn~ir~isterrd. I t  included 52 sfatements of advisors' respottsihilities. For each slatcmenl, Lht 
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I respondents were asked to indicate one of the following: (P) The advisor has primary 
responsiiility for this fmtion; (S) I I e  advisor shares with others in performing h i s  
fundion; or (N) The advisor has no responsisibility for this function. (See Table 11). 

7he population of the study consisled of students, faculty, and administrators from a 
four-year, cxunprehcnsive, slate-supported, midwestem university. Cbsses which would 
likely incIude students with majors from each of the five coUeger on the campus and dues 
which would indude students fmm each d a s s i f i i m  of freshman, saphornore, junior, 
senior, and graduate were identifii and a random seleclion of d o n s  made. The Inventory 
was administered to these classes. F m  of the Inventory were scnt to full-time instructional 
f d y  and adminislrators who haw a working relahionship with academic advising. 
Rcspondents consisted of 620 students, 171 faculty, and 68 a d n ~ ~ r a t o r s .  

RESULTS , 

From this Inventory, it was learned that the academic advisor, full-tim professional or 
part-time faculty, cannot be d lhings to dl people on campus. Faculty, students, and 
administrators do not agree on the advisors' responsibities. These three groups' different 
urpcaations from those of advisors are indicative of h e  problans. 

The summary contains a few of the fmdings; many others are not presented here; and all 
suggar good rcasons why advisors reaive so much criticism. Criticism and problems with 
evaluation can be expected when the academic community does not agree about what 
adviron do. 

A high percentage of respondents indicated Lhe advisor had no rcsponsibili& for five items 
on the Inventory. Table I k u  five responsibilities. The two items that w m  nlat 
frequently rejected as advisors' responsibilities were "recommend specific instructor" and 
"counsel about personal concerns." An examination of each of the five itm in Tabk I g im 
some insight into the conflicting rote and differing perceptions under which advisoa are 
operating. 

The advisor has no responsibiiity to: 

Students Faculty Administrator 

Recommend specific instructor 47% 77% 88% 

' Counsel about personal concerns y‘Y0 55 O/O 66 % 

Write letters of recommendation 36% 65 % 62 % 

Acquaint advisee with exlm 
curricular activities 46 % 43% 44 % 

Help advlsee explore life goals 45% 28 % 22 O h  

One "hot potato" on the Inventory was the quation of responsiiiy for recommending 
instructors to students. Partidpants in the study were asked what responsibility the advisor 
had for recommendation of specific instructors. Over 50 percent of the stdents fclt Utal the 
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advisor had e primary or shared rcspoluibility for rcrcommendath of @fk i n smom of 
the claw lhey took. However, 77 p a n t  of the faculty and W-1 of Ihe sdministralm 
indicated the advisor had no rcsponsibiity for re cam mend in^ an instnrctor. ~bvioua 
d'kagctmcn! k t w e m  sludmts and faarlty and aQIlinisVatw rqpw- (hc role of advisors 
pinpoints a ncvacnciing dilemma for Ihe advisor: shouid the recommend an 
inwetor or refuse to recommend an instructor? I f  the advisor ~ c ~ n m e n d s  an htruct~ ,  a 
majody of administratan and faarlty will fed the advisor is "owrdoing"; whereas, if Iht 
advisor does no( rsommend an insfructor, the majority of students will feel Ulal the advisor 
is not iulrqualely paformhg a raponsibilily. 

1 

C TABLE I1 

ADVISING ROLE AND RESPONSIBILITY INVEWORY 
The Advlslng Role and Responsibility Inventory contafns a series of statements 
whkh may be considered some of the funclions of the academic advlw. This 
invenlory is des l~ned to assess what you think the lun~t lonsor responslbllitlesof 
the academic advisor should be. IT IS NOT DESIGNED TO EVALUATE THE 
PERFORMANCE OF THE ACADEMIC ADVISOR. 

Please circle the sqpropriale answer. (2) 
(Student Form) 

A. Sex . . . . .. . . .. . . . . . . . . . . . . . Male Female 

(1) (2) 
0. Age . . . . . . . . .. . . . . . . . . . . . .. 27 or less More than 27 . 

(1) (a 
C. Marital Status . . . . . . . . . . . . . . . Slngle 

G. Major Schod . . Buslness Education Uberal Math 8 Special Uk 
Arts Sclence Arls L decided 

Sclences 

Please read each of the statements and answer according to the following: 
P - The advlsor has prlmary responsiMilty for this funcllon. 
S - The advlsor shares wlth others In performing this fonctbn. 
N - The advisor has no responsiblllty for lhls function. 

lndlcale your oplnlon by drawing a clrcle around the P, S of N. Pfease circle only one letter 
for each statement. 

P S N (1) Suggest courses. 
P S N (2) Help evaluate semester academlc load In relation to other 

lactors. 
P S N (3) Recommend elective courses which mlght be benetlclel. 

Academic Advisiig: And Different Expectations 

TABLE I1 (CONTINUED) 

Aulhorke "drops." 
Authorize "adds." 
Gulde course qiectlon In lerms of advisees' characterlslics and 
needs. 
Slgn course schedule for each semester enrollment. 
Advlse agalnst taking inspproprble courses. 
Counsel advisee on impllcallons of schedule changes. 
Help advisee lormutate a schedule based on hlsther time 
restrictions. 
Guide edvisee wlth undecided major to courses which may help 
to decide area of interesl. 
Recommend courses which may be helpful h later work or later 
study. 
Help advlsee explore llfe goals or values. 
Know educational backgrounds needed lor careers. 
Provide informatlon about job markets. 
Hefp advise8 selecl a major. 
Provide informatlon about course content. 
Provlde pertinent reglslration details (e.g how to oblaln 
lnstruclor permlsslons, inltlate Irregular enrollments). 
Provide information about preregulsites lor graduate studies. 
Recommend specltic Instructors. 
Review wlth each advlsee the requlremenls lor graduation. 
Oeflne the advtsee's role In advisement process. 
Refer to other campus offices as resources when appropriate. 
Delhe advisor's role in the advisement process. 
Provlde krformatlon about transfenhg to another school. 
Explaln generat educatlon courses as they refate to major. 
Explain general educatlon courses as they relate lo preparation 
for life pursultg. 
Orient advlsee to unfverslty procedures (parkhg, linanclal ald. 
etc,). 
Asslsl advlsee wlth awareness of deadlines which affect hlmlher. 
Explain existence of certain general education or major 
requirements. 
~cbualnt advlsee wlth extracudcular activities. 
Communicate students' needs to univefslty personnel. 
Malntain conlidentlidity of records about advlsee. 
Malntaln an advisement file lor each advlsee. 
Evaluate lranscrlpls in relation to degree requiremenls. 
Recommend course substitutions or other degree requlremenls. 
Orient advlsee to use of cbss schedule. 
Write letters of recommendallon. 
Communicate academlc Inlotmatlon about advlsee to 
appropriate professionals. 
Attend In-aervlce and prolesskmal meetings. 
Keep up-to-date calalog Inlormallon avallable for advlsees. 
Relate ACTISAT scores to course selection. 
Apprise the advlsee of the opponunlty for remedial or honor 
classes. 
Review with advlsee hlslher academlc performance. 
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TABLE II (CONTINUED) 

P S N (45) Asslst the advisee In settlng a timetable for reachim educational 
goals. 

P S N (46) Suggest the need to improve study skills when necessary. 
Y S N (47) Recommend advisee attempt advanced standing examlnatim(s). 
P S N (48) Demonstrate interest in the advisee as an individual. 
P S N (491 Assist advisee In development of declslon-making skllls. 
P S N (501 Assls t  in selI-understanding and self-acceplance. 
P S N (51) Counsel about personal concerns. 
P S N (52) Encourage maximum use of abilities. 

Thank you for taking llme to complete Ihe inventory. 
Please return to your instructor. 

Ovn half OF each of the thra groups polkd in the study indicated the advisor shodd not 
have the rcspoclsibility to counsel about pasoflal m m s .  Yet. about 42 percent of the 
ctudents. 45 praent of the facdty. and 34 percent of h e  administrators indicated the advisor 
tlxs at la w n c  role in the matter of personal counseling. On a campus of 10.aX1 students, 
some 4 . 2 0  students may up& their advisor to be involved in this type of activity. area 
would be reprcsartaive of those areas in which fewer adminislralors see the advisor involved 
than do students. 

kiother or the Inventory items on which there was considerabk disagreement between 
stsden~s ud administraton was writing letten of recommendation. Whereas the majority of 
admiirisr raton and faculty indicalcd that advisors should not haw responsibility for writing 
ictters of mumendation (62 and 65 percent r e spddy) ,  only 36 percent of the students 
~ndiated tl~is s&ioukf nol be an advisor's role. Again, the implication of conflict is obvious 
and the jxrplexal advisor ponders ovcr what to do. 

Univcni~y pcrsonnd in student services with the responsibility for making their students 
aware of the various campus ex~acwriedar activities should not auto~naticalty count on 
advising to be of help. Almost one-half of each of the three groups indicate the advisors had 

r .ipotnibility for informing their advism of various campus activities, because other 
r. ~ r s  n~usc be considered when there is a rued to communicate infomalion about 
campus activitk. 

Helping thc advLee explore life goals or values was mother fundion many do not perceive 
as a direct responsibility of h e  advisor. A h s t  onehalf of the students did nd pccceivc this 
as an advisor's responsibility. One wonders about theprobkms students have as they relate 
nujors and yxcifr classes to future vocational and avocational pursuits. If the advisor does 
not assume this responsibility, what department in the institution is available to work with 
studu~ts to he4, them candate their academic goak with life goah7 Exploration of life 
and coullseling for pcmnal ~ n m n s  often require immediate diredon; the urgurcy of the 
sitmion does not always gemrit r e f e d  time. The prinwy probkn hcre is that the dha 
onehalf of the students think the should assume the responsibility for Mping than 
explore Life goals. FinaBy, no other hdping agmcy within a university stmdurc has Ihc 
opportunity fur formaf c o n w  each semester with mdenb throughout theb academic 
career. Thh consistency of conlaa provides the advisor an opportunity to dcvebp 
the personal rclaiionship with students that is noc as d y  devetoped by other campus 
profasionals. 
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CONCLUSIONS 
The ltuature pertinent to this Inventory Pnd Lhc Inventory itself inclines toward the 

conclusion tha here are diverse opinions about Lhc advisor's rsponsibititk. Wtmt can 
advisors do lo ovcrmrne the differewes of opinion about their respmsibilhiu? First, if 
advking staff cannot comc to someagreement on their responsibitities. they cllnnol fur~lion 
as a positive decisionmalring force. TIE saybig that "It is better LO write your own job 
description and aitaia for evaluation &an have someone elu write il for you" may bc mod 
apropos. Second, the daision-makm on campus must join with olhm lo ident~fy advisors' 
primary job fundions. When lhese functions or raspoaribilitia are identifed. thcy should be 
diueminaccd to faahty, students, and admiiislraton. and a formal system to k a p  nnv 

1 

1 members of the campus informed is recommended. 

I I?& article has altempted to point out that as long as members of the campus m n u n i t y  
disagree and/or have different understandings of the fundons of academic advisors. 
advising program evaluations wifl have little meaning. Although advisors are evaluatd by 
students, faculty, and administrators, the study has indicated contuwd disagreement among 
them about Lheu role. Not only were significant diflercncg found among tlle three g o u p ,  
but also within these groups, and these differences in perceptions of the rok of the advlsor 
haw important imptications for evaluation. Advisors may beevaluated not only by students 
wilh differing opinions of heir role. but, also, for tenure or promotion purposes by peen 
and adminkbaton with perceptiotls that differ. Also, the expectations of the administrators 
working wih an advisor may well diffa from an advisor's peers. 

Is advising really as bad as people suggest? It may not be. Nthough the advising role may 
be distorled by h e  vantage point from which he advisor is observed. it is an integral part of a 
successful educational community. The discrepancy in advising rdes lies within the area of 
educational community from which the advisor is observed. The solution to the advisor's 
dilemma can be achicved only when all munbers of the advisor's educational family come to 
a consensus of what the advising rok shall be. However. every educational facility is unique; 
herefore, h e  advisor's responsibilities, although general in scope, need to reflect that 
uniquenes appropriate to he instilution which the advisor serves. Only afler there is 
institutional conscllsus wiH evaluation have meaning and validity. 
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